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In 2003, the !rst year of the CBR-programme of a centre  

for children with Cerebral Palsy in the municipality of  

Santo Tomas in San Salvador, CBR-workers got into  

contact with Ruth. Ruth, who was 6 years old at that time,  

has cerebral palsy and could not speak. In collaboration 

with a CBR-worker her mother started an early learning 

centre for children with intellectual disabilities. 

Learning together with other parents and their 

children turned out to be an e"ective and motivating 

environment for both the parents and the children. 

Ruth quickly gained knowledge and abilities: she 

started to walk, controlled her face, mouth and body 

functions much better as a result of the interventions 

that were o"ered at the centre. Subsequently Ruth was 

soon able to join one of the regular preschool groups 

that existed in the area. In 2005 Ruth got admitted to 

a primary school, and started !rst grade at the age of  

8 years. Her younger 6-year-old sister accompanied her 

and attended the same class. 

The !rst teacher of Ruth was a caring person and gave 

her a lot of attention. As a result Ruth did well at school. 

After the !rst year of attending primary school things 

turned out to become more di#cult as her teacher 

died during the vacation period. Ruth was promoted 

to second grade and got a new teacher. This teacher 

had always been very critical towards children with 

disabilities and their inclusion in a ‘normal’ school and 

was not happy at all having Ruth in his classroom.  

The CBR-volunteer accompanied her during the !rst 

school day, but Ruth became an unhappy child as she 

realized the teacher didn’t appreciate her presence in 

class. After some days she resisted any further school 

attendance and decided to stay at home.

The CBR-worker who noticed what happened 

contacted the Ministry of Education. The Ministry took 

notice of the messages and organized a compulsory 

teacher training in disability awareness. The focus of 

this training was on including children with disabilities 

in mainstream education. All teachers of the local 

primary school, including the teacher of grade 2, had  

to attend this 3-day training programme. Besides 

funding and organizing the disability awareness 

programme, the Ministry of Education also funded 

a training programme, which prepared so-called 

itinerant, or traveling teachers to address the speci!c 

needs of children with disabilities in regular schools. 

These itinerant teachers formed the backbone of a 

successful inclusive education programme, which  

was covering a total of 12 schools in the municipality.
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The in-service teacher training turned out to be 

bene!cial for both Ruth and her teacher. One of the 

itinerant teachers visited her family and discussed the 

speci!c and special needs of Ruth with the teacher of 

grade 2. She succeeded in motivating the teacher to 

support Ruth in class in order to ensure that she could 

also develop her abilities. Ruth was informed about the 

training and the changed attitude of the teacher and 

was very pleased to go back to school. 

At the moment of writing this story Ruth is in third grade. 

She is still making good progress; when given enough 

time she is able to write in a readable handwriting in 

spite of her spastic muscles. She can read and passed her 

mathematics tests successfully, still she does not speak 

more than a few words. However, both her teacher and 

the other pupils learned to communicate with her by 

taking time to listen well. She is well accepted by all 

students and plays with them. Her sister hardly needs 

to assist her anymore. 

The United Nations recognized the Right to Education 

as a fundamental human right. This right means that all 

children are entitled to free primary education. Besides, 

secondary education should be accessible to all children, 

and equitable access to higher education should be 

guaranteed. It also gives governments the responsibility 

to provide basic education to individuals who did not 

complete primary education. Discrimination at all 

levels of education must be eliminated, and minimum 

standards must be set and quality of education should 

be improved. However, while this right to education is 

accepted as a fundamental right by all member states 

of the United Nations, only a few countries did integrate 

these rights into their national legislation and policies 

and subsequently ensure that the Right to Education is 

being realized. 

 

Education should be:

•  Available: freely provided thus at no cost; 

government-funded; with adequate infrastructure 

and properly trained teachers.

• Accessible: non-discriminatory and accessible to all

•  Acceptable: the content of education should be 

relevant and of good quality; the school should 

provide a safe and secure environment and the 

teachers should be professional at all times.

•  Adaptable: education can be adapted nationally or 

locally to meet the (changing and evolving) needs of 

society. 

Competencies

The participant:

•   gains understanding of the domain Education of the 

CBR-matrix 

•  forms a motivated opinion about inclusive education

•  enhances skills to analyze situations from di"erent 

viewpoints

•  enhances skills to plan and prioritize activities 

towards a particular objective

Session preparation

Setting: 

all parts are discussed in plenary, except for part 8, 

which is an individual assignment. Part 4 is a role play. 
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It is recommended that the trainer considers which 

parts are to be worked out, depending on the level of 

knowledge of the participant group and time available

Approximate duration: 

if all parts are worked out thoroughly approximately 

one day could be allocated for the subject of inclusive 

education. The essay should be written individually as a 

homework assignment.

Required materials: 

for the plenary sessions it is recommended to use 

$ipcharts and markers / posters / PowerPoint, computer, 

LCD-projector and screen / overheadprojector, 

transparencies, pens and screen. 

Suggested session design: 

questions and essay-writing

1.    To get more insight into the traditional role of formal 

education it is recommended to read the booklet 

“Letter to a teacher” as to be found on the DVD. 

This booklet is written by children of poor farming 

families in Barbiana, Italy, who declare, “schooling is 

a war against the children of the poor”. Re$ect on 

what you’ve read in a plenary session.

2.   The parents of a girl called Rosita, 6 years old, 

cerebral palsy, apply for their daughter to be 

admitted to a regular primary school in their 

village. Rosita’s 8-year-old brother also attends this 

school. Rosita is pushed around in a wheelchair 

as her legs and arms are spastic. She seems to be 

clever, but because of her lack of control of the 

facial muscles she can hardly speak. Her vision is 

!ne, but her hearing seems to be a little a"ected.  

Rosita is not able to go to the toilet herself and, although 

not daily, she sometimes happens to wet herself.  

The boardmembers of the school consider to take 

Rosita in, but they have just a limited budget.

  a.  Which essential measures are needed in order to 

admit Rosita to this regular school? Make a list of 

conditions as well as resources. An example of 

a condition could be accessibility of the school. 

De!ne the measures that should be taken to 

ensure an accessible environment, e.g. building 

ramps. An example of resources could be special 

devices, which Rosita may need to attend classes 

and to learn to read and write. 

  b.  What would be the costs to include this girl in 

primary education in your particular country? 

Calculate the estimated costs to carry out the 

above measures.

  c.  What would be the costs to not include Rosita in 

education? Consider the immediate costs as well 

as the long-term costs for society.

3.   Marcela is a girl with a hearing impairment. No 

hearing assessment has been done so far, so it is still 

unclear whether she is completely deaf or has any 

potential to hear. Marcela joined the local primary 

school and as she is keen on learning she picked up 

the basics of reading and writing by copying the 

words that she saw on the blackboard and in study 

books. She never learned to use sign language, 

so she still has serious di#culty communicating. 

Marcela !nished primary school and would like to 

become a bank employee some day, but since no 

secondary school wanted to admit her, she sees her 

dream vanish. 
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 Questions may arise when re$ecting on this case. 

Discuss in plenary:

  a.  Should you send a girl like Marcela to primary 

school if she might never have the chance to have 

secondary education or learn a profession? 

  b.  Should Marcela learn sign language in order to be 

enabled to freely communicate with peers who 

also use sign language?

4.   Julian is a boy with Down’s syndrome. He has 

attended the !rst 2 grades in school, which he passed 

with di#culty. He is now in the third grade, but his 

behaviour seems to have changed considerably. 

He makes a lot of noise; he cannot keep up the 

pace of education; he regularly quarrels with his 

classmates without any particular reason and he 

is often disobedient to his teacher. A few parents 

have already complained to the school board that 

they don’t accept this boy in their children’s class 

anymore. You as a CBR-worker are asked to advise 

the teacher and the school board about the future 

of this boy. 

  a.  Two group-members are asked to play the role of 

father and mother of Julian. The other members 

of the group try to gather information about 

the boy Julian and his background by asking 

questions to the parents. What are his abilities, 

does he have speci!c talents? What kind of a boy 

is he at home? How does he like school, playing 

with classmates etc.? Take about 10 minutes to 

investigate this, before continuing to the next 

question.

  b.  The group is divided into 2 parts. In about half 

an hour both groups write a paper of no more 

than 2 pages in which they try to explain Julian’s 

changed behaviour and make a proposal of 

possible solutions.

  c.  The advisory group is invited to present their 

proposal in the form of a role play to a parent’s 

group of which Julian’s parents are members. 

The advisory group consists of the following 

characters:

  •  CBR-worker: very much in favor of keeping the 

boy in class and willing to provide extra support 

to the teacher and the boy. The CBR-worker 

presents the proposal to the following group 

members:

  •  Teacher: likes the boy and is very much willing to 

help, but uncertain about his own capacities to 

support the boy.

  •  Headmaster: also supportive of inclusive 

education but fears the school board as they 

consist of in$uential business men and politicians.

  •  School board: represent the parents and formed  

by 5 parents: one is a powerful businessman and  

on a local politician. Another member is the wife  

of a national politican, one is a housewife and  

one a labourer.

  d.  After this presentation you can decide to switch 

roles between parent’s group and advisory group 

and present the proposal the other part of the 

group have prepared.

5.   Develop a set of at least 5 recommendations 

that you as a group want to give to the national 

Ministry of Education on the topic of education 

of children with disabilities. Recommendations 

should not necessarily be in favour of a particular 

form of education. Give arguments for your 

recommendations.
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6.   Write an essay of approximately 2 pages, which 

re$ects your opinion about mainstreaming 

children with disabilities into regular education. 

Try to approach the subject from di"erent sides 

and be inspired by a title such as “drowning in the 

mainstream” or “enrichment of the classroom”.

Considerations

The discussion on special versus inclusive education is 

interesting, though it might not be relevant in many 

parts of the world. It implies that both special and 

inclusive schools are available. This is often not the case. 

Perhaps CBR-workers should be challenged to realize 

that inclusion of marginalized children and groups is 

inseparable from the larger struggle for a democratic 

social order that is “inclusive for all”. CBR-workers should 

search for solutions for each particular child in his or her 

environment, according to the services available. 

Recommended reading

•  Dutch Coalition on Disability and Development,  

All equal, all di"erent – Inclusive education: a DDCD 

publication about Education for all, 2006 (DVD)

•  Save the Children, Making schools inclusive – How 

change can happen, 2008 (DVD)

•  Lewis E, Kaplan L, Inclusive Classrooms, the use of 

images in active learning and action research (DVD)

•  UNESCO, Teaching children with disabilities in inclusive 

settings, 2009, webpage: http://unesdoc.unesco.org/

images/0018/001829/182975e.pdf, opened: August 

2011

•  School of Barbiana, Letter to a teacher, 1969 (DVD)


