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In October 2001 an English CBR-expert visited a school 

class in Tanzania where six small girls and boys were 

seated at a table with their teacher. In his diary the 

expert writes: 

“Her !rst, basic teaching skills took me straight back 

to primary school, yet there is a di"erence. We used 

to be told “Everyone quiet and fold your arms”. Here 

it’s enough to make these deaf kids fold their arms 

and they are silenced. The teacher signs the letter ‘a’, 

gives the mouth shape, produces a high-pitched ‘ah’ 

sound, and all the children try to imitate as a group, 

then individually in turn. One girl goes to the front and 

receives a small stub of chalk. Stretching as high as  

she can, she inscribes ‘a’ at the bottom of the board. 

We are in a poor suburban town near Dar es Salaam 

in a large schoolroom with its open lattice windows.  

The teacher is running through ‘e’, ‘i’, ‘o’ and ‘u’, giving  

the sign, mouth shape, sound, writing, then watching 

each child’s attempt, encouraging, correcting some 

mistakes. The smaller children perch uncomfortably 

on the big metal chairs. When it is their turn to write  

on the board, one or two !nd it easier to slip o" the  

chair and duck under the table rather than push back 

chairs bigger than themselves. Now we are on to 

consonants and vowels, ‘b’ and ‘a’ separately, then ‘ba’ 

together. Hands up whoever would like to write the  

two letters together on the board. 

The teacher is deaf herself and has no formal training  

as a teacher. She handles the children well, bringing 

them all into group action while di"erentiating the 

individual demands according to their capacities.  

The children are aged 5 to 10, except for one big girl 

who is older in years but has learning di#culties as  

well as impaired hearing. She has only recently enrolled. 

‘Ba’, ‘Be’, ‘Bi’, ‘Bo’, ‘Bu’. 

The girls all wear a simple blue dress, the boys blue shirts 

and shorts. I see no hearing aids. Ba (bah), Be (beh), 

Bi (bee), Bo (boh), Bu (boo). My interpreter points out 

to me that when the kids go to the front individually, 

trying to make the correct sounds, the teacher cannot 

hear them but she rests her hand on their neck and 

shoulder to feel the vibration of the sound. A tiny girl 

goes up, gives the correct !nger sign and makes a good 

‘bah’. The next girl does not produce any sound, so the 

teacher makes the sound and takes the girl’s hand up to 

feel the throat vibration. ‘Baaaah’. 

Soon we are on to ‘Baba’  - father - signed with chin and 
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beard. ‘Babu’  - granddad - signed with hat on head and 

stick in hand. ‘Bibi’ - granny - woman breast sign and stick 

in hand. A bigger girl enters the classroom, puts her bag 

in the corner, signs a greeting to us and exits. She belongs 

to the later class for the older deaf children, from 11.30 

a.m. to 3.00 p.m. The present class runs from 08.00 to 

11.00 a.m. My interpreter explains that bus drivers often 

not pick up children because they pay less than adults; 

so kids who use the bus must leave home early, not 

knowing how long they might need to wait. The teacher 

is now distributing the children’s exercise books, which 

they open. One child has no book, but receives paper. 

They get on with writing ‘baba, babu, bibi’. 

The teacher is checking some written homework 

in exercise books. Previous pages show the whole 

alphabet written in capitals and lower case. The teacher 

has endorsed each page with her signature. This class 

started only 6 months ago, and kids have been joining 

one by one ever since. Most of them started with no 

pre-reading or pre-writing skills, so they have been 

working on those. Among the deaf youngsters there is 

a wide range of current levels of achievement. 

Six or seven formal deaf schools have been established 

across Tanzania since the start of deaf education in 

1963 in the Northwest region. Those schools cater for 

about 700 out of some 20,000 children with severe 

to profound hearing impairment in the country, and  

the predominant teaching method is oralism:  

the education of deaf students using spoken language 

(as opposed to sign language). The association of  

deaf people has been campaigning for deaf rights  

and recognition of their sign language; but still very  

few teachers teach sign language in schools. 

The present ‘alternative’ classes originate from the time 

when CBR workers got to know a number of people 

with disabilities in the poorer communities of Dar es 

Salaam. Among them were some deaf children, for 

whom very little care or education was available. A deaf 

teacher was engaged to teach them. The small schools 

are run by committees of parents of deaf children, using 

local resources in a low-cost way. A Dutch educationist 

provided initial orientation of the teachers and at 

present their salaries are met by the CBR-programme. 

We have reached 09.15 a.m. and the kids rise and go 

outside. There is one little girl who is new to the class, 

stays at a table and starts to cry. The teacher comforts 

her: she has not been abandoned - the other kids are 

merely washing their hands outside, she can join them, 

then they will all come in and eat their snack. The little 

girl brightens up. The incident could happen to a new 

kid in any school - but it is an example of how easily 

deaf kids can be left out, reading the wrong message 

from what they see around them. Now they are all back 

in class again, receiving the little food bags they have 

brought from home. A boy gets very uptight, as one 

of his classmates has spilled water on his chair. It takes  

the teacher some time and e"ort to calm him down. 

Then they put hands together and one small child  

signs a prayer. The small pieces of fruit, bread, and water 

are quickly consumed. 

The next lesson has a neat approach. The teacher 

produces a bag of metal bottle caps and distributes 

them in !ves, upside down, across the table. She 

demonstrates that each child should secure !ve caps 
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using !ve !ngers. The teacher moves her !ve caps 

about on the table, while the kids !t their !ngers 

onto !ve caps each. Then the teacher writes a !gure 

‘1’ on the board, and encourages the kids to move 

one cap forward. Next a !gure ‘3’, move three caps 

forward and sign the number three with the !ngers. 

One child has only moved two caps forward, the 

teacher shows by sign, by mouth, by caps and on the 

board, that two is ‘2’, and ‘3’ is three. Then it’s on to  

‘4’ for four caps. One of the boys drops a cap under  

the table.  I hear it, the teacher doesn’t, but when the  

boy dives underneath she !gures out what he’s gone 

for. Now it’s individual work showing that they can  

push forward 3 caps, and 2 caps. Then the teacher 

demands 7 caps... The children signal that it can’t be 

done until she distributes more caps. Soon the class is 

on to adding 3 + 1 = 4, and all the rest of it, signing, 

writing on the board, showing the correct number of 

metal caps. 

It’s a pleasure to see the teacher keeping up a steady 

pace, going through the drill but with su#cient 

variation that those who have done it all before are still 

paying attention or correcting their novice neighbours. 

Sums are copied into exercise books, with help for those 

who are less able. 

It is 10.30 o ‘clock in the morning. We all go out for 

physical exercise in the sandy back yard between two 

buildings, with a few trees planted here and there. The 

small children are in a game running from point to 

point. Some have plastic sandals, others cheap trainers. 

Inevitably, one of them has a shoe that keeps coming 

o". Now they are jogging together in a line. Some 

older students waiting for the later school session are 

attentive spectators, signing to each other more $uently 

than the small kids do. The children link up in a circle 

and swing arms, clap, then each take turns showing our 

personal sign-name. Each sign-name re$ects physical 

characteristics of the person involved. The game gets 

complicated in the next stage, where each one takes a 

turn at showing the sign-name for each other member 

of the circle. The 10-year-old girls $ash round very 

competently. The smaller kids hesitate on some names, 

and are prompted visually by the rest of the circle. At 

the close of morning school the kids line up and each in 

turn signs a prayer. 

Later, after seeing the older class getting started on 

a reading lesson, we drive to a group meeting of the 

Tanzanian Association of the Deaf. They are working 

on a new project for poverty eradication, and have 

arranged some lectures on setting up and managing 

small businesses and income-generating activities with 

two sign interpreters. These are a solid committee of 

active deaf people, with some 15 branches in towns 

and cities across Tanzania. It is seventeen years since 

the Association was !rst registered, and they have seen 

some progress in o#cial recognition of the needs and 

the talents of deaf adults, but still much more needs to 

be done, also from the side of the government. 

After coming from the little CBR-sponsored school, it’s 

good to see the Association’s members and to think 

that deaf kids may !nd some role models of educated 

deaf adults participating in the country’s development. 

There are many possible ways forward for those kids, 

each attended by considerable di#culties. A few will go 
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on to one of the formal deaf schools; a few may !nd a 

place in an ordinary school (as do some children with 

milder hearing impairment). Some may learn a trade 

within their family. The progress in formal services since 

the !rst deaf school opened has been desperately slow; 

but each year has added something to the previous 

year. Whichever route opens for the kids we saw this 

morning, they can hardly fail to have gained some 

con!dence and useful skills from the teacher and 

supporters of the school for the deaf.”  

 

(Ghana)

Competencies

The participant:

•  gets an appreciation of di"erent forms of special 

education as presented in the CBR Guidelines

•  recognizes various forms of education for children 

with hearing impairments and gets insight into the 

strengths and weaknesses of each

•  realizes that the local context is of in$uence to the 

kind of education o"ered 

Session preparation

Setting: 

the !rst part is presented as a group discussion; in the 

second part 5 subgroups work out the assignment for a 

di"erent type of disability. The results are presented in a 

plenary session afterwards.

Approximate duration: 

!rst part: 30 minutes, working out second part: 60 

minutes, presentation second part: 60 minutes.

Required materials: 

you may choose to present the second part by making 

use of for instance $ipchart, blackboard, whiteboard,  

LCD-projector and screen.

Suggested session design

Re$ection on the case study and on the Education 

component of the CBR Guidelines.

First part

1.   What do you like about the education of deaf 
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students as described in the case study? What do 

you dislike? Explain your answers.

2.   If you would have a child with a hearing impairment 

yourself and you had the choice: would you send 

him or her to a school for deaf students using oral 

communication, or a school for deaf students using 

sign language? Explain your answer.

3.   The teacher is hearing impaired herself, and it comes 

across that a good part of her knowledge, skills, and 

understanding of the deaf children is originated 

from the fact that she herself has a similar disability. 

Could you formulate a number of reasons why it 

is important to have persons with disabilities as 

leaders, trainees and facilitators in CBR?

Second part

This case study is about a special school for deaf 

children in Tanzania. The Education component in the 

CBR Guidelines consists of 5 elements:

• Early childhood care and education

• Primary education

• Secondary and higher education

• Non-formal education

• Lifelong learning

The group is divided into 5 subgroups. Each subgroup is 

asked to work out the assignment focusing on a di"erent  

type of disability: visual, hearing, physical and learning 

disabilities and behavioral problems and answer the 

following questions:

1.   Give a de!nition and examples of each element of 

the Education component of the CBR Guidelines

2.   List at least 4 barriers in each of the 5 elements of 

Education, which you need to take into consideration 

when catering for the needs of children with severe 

or profound forms of disability.

3.   Try to give at least 4 solutions for the barriers as 

given in question number 1.

4.   Would you choose for a special education 

programme for your target group or would you  

try to include your target group into regular 

education? Explain your answers.

5.   Can you de!ne factors that determine your answer 

in the previous question?


