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Fayyaz was not a graduate, nor a quali!ed technical 

instructor, nor a trained craftsman. He passed his 

school-leaving exam, and he’s ‘good at making things’. 

There are young men like that in every rural town and 

village in Pakistan. He was given a little money and a 

small room to work in. He went around the bazaars of 

Peshawar, buying cheap, ordinary, local items such as 

clothes pegs, candles, ra"a fans, rubber buckets or  

pots, cardboard boxes, paper bags, chicken wire, 

brushes, simple toys, #y swatters, and carved work.  

He talked to people who usually made these items. 

Some of them he took apart, to see how the parts 

!tted together. He found out what tools and materials 

were needed for each item and what they would cost.  

He learnt about di$erent quality of materials, and how 

this a$ected the price at which the items could be sold.

During 6 months Fayyaz studied 40 items, learning 

to make a few examples of each. He wrote down 

details of the materials and tools that were needed, 

and formulated instructions for each step in making 

them, with some help from other people in a bigger 

development programme. Field-testing was done 

initially by getting physically disabled or deaf young 

adults to follow the instructions and make some 

items. Later the process was tried also with some 

young men with intellectual disabilities. As word 

got around among local organisations concerned 

with income generation and disadvantaged people,  

there was an immediate demand to know more about 

Fayyaz’s work.

The initial target group was disabled young people 

whose families were interested to !nd some useful 

occupation for them, but lacked the means or the 

information to create such an opportunity. The 

handicrafts under investigation would hardly enable a 

disabled person to achieve economic independence. 

If one could make that much pro!t, too many other 

people would already be doing so. The family needed 

to make a small outlay of money and e$ort to buy 

tools and raw materials. The disabled young people 

had to give the time and e$ort to learn the process of 

producing the items they had chosen, to a reasonable 

quality. When they have made a quantity, they (or in 

some cases, another family member) would sit in the 

bazaar or at the roadside and sell the product at a  

small pro!t.
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The e$ects of such small-scale home-industries are 

several. The disabled young people become visible 

contributors to the family and to the local community. 

They become agents in their own lives, rather than  

passive and dependent recipients. They take on the  

role of a supplier of known items of everyday usefulness. 

Once this happens, family and community responses 

to them are likely to change; and their own view of 

themselves will change as they gain self-esteem and 

become people with some purpose in their life. They  

will not, of course, appear in reports on Gross National 

Product, nor in the !gures of National Employment 

Registers. They will probably not reach the status of 

‘independent living’, which is the goal of many disabled 

people in wealthy western countries. But in the villages 

or rural towns of Pakistan, most people live within their 

families in a state of interdependence and mutual support. 

Why should the disabled person not do so too?

When families and disabled young people visit the 

centre in Peshawar, they can see a range of products, 

and the plan for making them, which they can 

realistically imagine being made at home and sold 

locally. The idea of making several di$erent products is 

to give some protection against #uctuation in supply of 

raw materials, or changes in local demand, or the arrival 

of cheap, factory-produced items, often in plastic. It also 

helps to avoid boredom and depression in the person 

making the items. The selection of items to be made, 

and the length of the learning process, varies according 

to the individual and the disability, and the social status 

and self image of the family. The range of items, in the 

collection that Fayyaz made, o$ers possibilities to most 

young rural disabled persons. Many of the processes 

can be learnt in a few hours. A few weeks of practice will 

improve the quality.

Not all young people with disabilities will accept 

the ‘cottage industry’ skills and products that are  

suggested to them. Of those who start, not all will have 

su"cient success for it to become a self-sustaining 

process. But some will succeed, and every success is 

likely to raise awareness in the neighbourhood and 

encourage other families with disabled children. Even 

where the !rst e$orts are not successful, the process 

will cause some families to start thinking of di$erent 

kinds of activity in which their disabled member 

could usefully be involved. No limit can be set to 

what may be achieved by people with disabilities, 

individually or collaboratively, once they experience 

the encouragement of making their own contribution 

to family income, and having some positive role  

within their community.

At the start, the programme director ruled out the 

idea of including decorative items, fancy work and 

ornaments in this project, because he thought that 

ordinary people would not spend their money to buy 

such things. But Fayyaz learnt to make some anyway, 

because they were available in the bazaar, and some 

of them were quite cheap. He knew that many people 

did buy them, for weddings, festivals, or religious 

celebrations. The director saw some of these pretty 

items in Fayyaz’s little workshop, and told him not to 

waste time on such things. But Fayyaz continued to 

see new kinds of decorative items in the bazaar, and 

brought them back to the workshop to learn how 

to make them, though he kept them in a cupboard, 
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out of sight. Later, the director noticed what was in 

this cupboard, and asked members of the team what 

was going on. They told him that Fayyaz was right:  

ordinary people in poor villages do sometimes spend 

money on cheap decorations. It was a good idea to 

include them.

Competencies:

•  The participant develops skills to formulate criteria 

for starting vocational activities

•  The participant gets an appreciation of vocational 

activities that can be carried   out in their local context

Session preparation:

Setting: 

the !rst part is carried out in plenary. The second part 

is presented as a small contest in which subgroups 

(approximately 3-5) create a list of activities that suit 

the criteria formulated in the !rst part. In the third 

part opportunities for apprenticeship programmes are 

considered, the fourth part is a short plenary discussion.

Approximate duration: 

• !rst part: 30 minutes

• preparation second part: 30 minutes

• presentation second part: 30 minutes

• third part: 20 minutes

• fourth part: 15 minutes.

Required materials: 

it is recommended to write down the criteria of the !rst 

part in large letters on a #ipchart, overhead projector 

with screen, whiteboard or computer with LCD-

projector and screen.

Suggested session design: 

brainstorming

First part

Your organization is considering to setting up a 

project for vocational activities for young persons 

with disabilities. Try to formulate at least 5 criteria for 

the activity, 5 for the product and 5 for the project that 

make them suitable for vocational purposes in your 

local situation.

Second part

Divide the group into (3-5) subgroups. Create a list of 

activities that suit all criteria that you have formulated  

in the !rst part. The group that creates the most 

extensive list wins this little contest.

Third part

One e$ective way of learning a vocation is through 

apprenticeship. A person with a disability is linked 

with small businesses and/or craftsmen. They learn 

the vocation literally on the job, by carrying out 

the profession with the craftsman as their tutor or 

supervisor. In the same subgroups consider if there 

are activities among the ones you proposed during 

the second part of the assignment that you could 

implement in apprenticeship in your local community. 

Do you see any opportunities for starting an 

apprenticeship training? If so, draw a rough plan on 

approximately 1 page A4-format.
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Fourth part

The following is written about the people who produce 

cottage industries’ products: “They probably do not 

attain ‘independent living’.” Have a plenary discussion 

about the western ideal of “Independent Living” versus 

the “Interdependent Living” which prevails in many 

other parts of the world.

Recommended reading

•  The case study from Pakistan is also described in: 

David Werner, Disabled Village Children, Hesperian 

Foundation, 1987, chapter 55: examples of 

community-directed programmes, pg. 520 (DVD)

•  A list of vocational activities can be found in Disabled 

Village Children, chapter 54: Work, pg. 509 (DVD)


