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Overview Case Studies 
 

No Case study title CRPD 
article 

CBR 
domain 

Key words  

1 Bangladesh - Emotional neglect of 
son with a disability. 

7, 16 Social Children, Family, Cultural 
believes 

2 Colombia - Persons with disabilities 
seek jobs, no charity. 

5, 27 Livelihood, 
Social 

Discrimination, Stigma, 
Employment, Charity, 
Government 

3 India - The disabled boy tied to 
Mumbai bus stop. 

7, 14, 
26, 28 

Livelihood Children, Family, Poverty 

4 Zimbabwe - Shortage of epilepsy 
drugs. 

25 Health, 
Livelihood 

Medicine, Stigma, Employment 
  

5 South Africa - Misuse of disability 
grants. 

13, 14, 
16, 19 

Livelihood, 
Social 

Children, Intellectual disability, 
Family, Social assistance, 
Cultural believes 

6 Ghana - Misery  of  “Prayer  camps”  for  
people with an intellectual disability.   

14, 15, 
16, 25, 
26 

Health Intellectual disability, Abuse, 
Law and Regulation, 
Government, Religion 

7 Cambodia - Child with Down 
syndrome locked up in a cage. 

7, 14, 
16  

Social Children, Intellectual disability, 
Cultural believes, Stigma, Family 

8 Tanzania - Persons with albinism face 
gruesome challenges. 

10, 14, 
15, 16 

Social Albinism, Cultural believes, 
Violence 

9 Nepal - Accessibility of schools. 7, 9, 
24 

Education Children, Education, Family, 
WASH 

10 Bolivia - No place for children with 
disabilities in rural schools 

24 Education Children, Education, Poverty  

11 Ethiopia - Sexual abuse by the leader 
of a Disabled Peoples Organisation. 

6, 7, 
13, 14, 
16 

Social Abuse, Children, Justice 

12 Rwanda - People with disabilities left 
out of condom campaigns. 

21, 25 Social  Prevention, Communication, 
HIV/aids 

13 Sierra Leone - Blind girls have a high 
sex drive.  

6, 13, 
14, 16 

Social Children, Abuse, Family, Cultural 
believes, Justice 

14 Indonesia - Annisa has to go to 
school. 

7, 24 Education, 
Social 

Children, Education  

15 India - A walker for Jasmin. 20, 26 Health, 
Education 

Children, Rehabilitation, 
Assistive devices 

16 Burkina Faso - Refused as a teacher. 5, 27  Social, 
Livelihood 

Leprosy, Employment, 
Discrimination 

17 Peru - The right to vote. 5, 12, 
29  

Empower
ment 

Political participation, Law and 
regulation, Discrimination, 
Stigma 

18 Argentina - Sexual abuse of a girl with 
a disability by a family member. 

12, 13, 
14, 16 

Social Abuse, Intellectual disability, 
Stigma, Family, Children 
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Preamble 
 
Justification – why this course? 
While most advocacy courses and manuals are directed at lobby and advocacy at national levels, 
little seems to be done about building capacity at a community level. The Liliane Foundation with its 
partner Enablement work to build capacity at exactly this community level. Together with local non-
governmental organisations, faith-based organisations, disabled peoples organisations (DPOs) and 
other community based organisations we aim to make a lasting change in the lives of children and 
(young) adults with disabilities. This does not mean that lobby and advocacy on national level is of 
less importance to us: on the contrary! We feel that the local more community-based advocacy is 
complementary to the national lobby and advocacy for disability rights. Yet, we also sense that we 
cannot wait until international treaties, national law and legislation becomes operational. Moreover, 
we feel an obligation to all our local partners to help them build their advocacy capacity and to 
ensure that we create a situation where rights - enshrined in national policy or not – become reality! 
This means amongst others that we want and need to make sure that local partners can help the 
child with a disability to go to the local school; that situations of gross human right violations will not 
be ignored; that a solution will be found for parents who chain their child to the wall of their house; 
that neglect of children with cerebral palsy will be discussed and reversed, and more. 
 
Community Based Rehabilitation and advocacy for disability rights 
The role of people with disabilities in Community Based Rehabilitation (CBR) is increasingly 
understood as vitally important for the success of CBR. In fact, participation of people with a 
disability and self-advocacy are two important principles of CBR. If people with disabilities participate 
in all life domains inclusion is being achieved. In order to make this happen there is still a long way to 
go. Advocacy, and more specifically self-advocacy, is an extremely important and necessary 
competency that people with disabilities and their representative organisations need to master in 
order to ensure that the inclusion of people with disabilities will become reality.  
 
This course manual forms an important reference for partner organisations and mostly DPOs of the 
Liliane Foundation in achieving a more inclusive society. The Advocacy for Disability Rights Course 
supports people with disabilities in the promotion of equal access to essential services and facilities. 
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Section I: Introduction  
 
About this manual  
The Liliane Foundation supports partner organisations in empowering children and youngsters with 
disabilities. Among other strategies this is done through Community Based Rehabilitation (CBR). CBR 
contributes to empowerment by promoting, supporting and facilitating the active involvement of 
people with disabilities and their families in issues that affect their lives. Advocacy is an important 
aspect of this. Through advocacy, disability mainstreaming can be put into place to ensure that 
everybody is able to access their rights and claim their entitlements. The Liliane Foundation uses a 
rights-based approach in its work and regards people with disabilities as key actors in their own 
development; not as passive recipients of benefits. However, effective advocacy does not come 
about naturally. It requires practice and knowledge on rights violations, and methodologies for 
effective advocacy. Hence this course on advocacy for disability rights.  
 
Who can use the manual?  
This manual can be used by partner organisations of Liliane Foundation such as non-governmental 
organisations and community based organisations, particularly DPOs, who want to improve their 
advocacy skills and create change by pushing for their own rights or the rights of their target group.   
 
ADVOCATE: the 7-step Disability Rights Analysis Framework 
Current education in ethics, philosophy, law and human rights uses a variety of teaching methods. In 
this course we suggest to use various training methods as well. The use of case studies to practice 
these methods helps course participants to translate theory into practice. The case studies presented 
in Section V, together with the ADVOCATE approach, form a 7-step framework for disability rights 
analysis - the heart of the manual.  
 
Depending on the needs, interests and experiences of the participants, case studies can be selected. 
The case studies are all based on actual disability rights violations. In addition, participants are 
encouraged to share their own experiences within the course as well to ensure that this course 
addresses the real life situations of the participants. 
 
Besides the ADVOCATE approach we also provide a chapter on skill development. It is not only WHAT 
you do to advocate for rights, it is also about HOW you do it. Learning to speak effectively, to get 
your message across, to address negative behaviour, to negotiate, and to collaborate with others will 
help you to be a successful advocate of human rights. 
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Steps of the ADVOCATE approach: 
   

A = Assess the situation. Advocacy involves first of all an in-depth insight into the situation in which 
rights are being violated. It matters for instance a lot in which country you live. In some countries 
there is a lot of freedom to deal with rights issues; in others there is little freedom and you may need 
to make a proper analysis of the risks you so easily may run.    
 
D = Define the problems. The multitude and complexity of rights violations requires a solid problem 
analysis. You need to look into cause-effect relationships, as this will help you to make the right 
decisions about the sort of advocacy that is required. You also need to know what problem is most 
important, urgent, or easy to change and what will hinder or support this change. 
 
V = Value the power of stakeholders. It is of great importance to understand that you as DPO or as 
an individual have limited power. It may even be risk-full for you to advocate for and on behalf of 
people with disabilities. Be aware of your own limited power and try to seek alliances and develop 
appropriate strategies to deal with those stakeholders that may not to be on your side. “Knock  on  the  
door  of  politicians  but  keep  out  of  prison” (David Morley) and make sure you are tactful and strategic 
in whatever you do.  
 
O = Opportunities and rights at stake. It is important to identify the principles, opportunities and 
rights underlying a violation of disability rights. This step is the core of the analysis. You will learn to 
take position in (ethical) principles and avoid confusing and emotional discussions afterwards, by 
making use of existing human right conventions, national law and regulations. You will learn what is 
and  what  isn’t a violation of rights, and what you may expect and require from your government. 
 
C = Choosing objectives. It is of paramount importance to define Specific, Measurable, Achievable, 
Realistic and Timely objectives. The selection of objectives will depend on a variety of factors, such 
as: circumstantial possibilities, availability of time and funds, collaboration with stakeholders, 
strength/power of you as an advocate. 

 
A = Advocacy strategies. Change does not occur automatically. People have to act to put an end to 
violence, hold duty bearers responsible, and find solutions. In this section of the course you will 
discover the actions needed to develop, design and conduct the best advocacy strategies. In making 
a choice of strategy, it is essential to realise what motivation lies behind this choice.  
 
T = Track progress. Do not take the effectiveness of your strategy for granted. Ensure that you track 
the  progress  of  your  advocacy  activities  and  set  up  a  proper  information  system.    Develop  a  ‘culture  
of  communication’  as  this  helps  to  communicate  among  your  project  staff,  people  with  disabilities,  
their families and the community.  
E = Evaluate. Always review what you have been doing and what lessons you have learned. If things 
have been less successful start reflecting and discuss why your activity did not yield the intended 
results.  
 
How should this manual be used?  
This manual contains case studies, assignments, pre course assignments and additional case studies. 
Whenever a source or form is mentioned in the assignments, or when a reference is made to the USB 
stick, use the USB stick for additional information. 
 
In principle it is advised to follow the seven steps of the ADVOCATE approach. This provides a logical 
structure to advocate for a rights issue. A course outline is provided in section II, which gives an 
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overview of the assignments that are part of each step of ADVOCATE. You do not need to do all 
assignments; instead the facilitator may choose what assignments mostly serve the training needs.  
 
The manual includes a large number of case studies, which have been adapted from various 
sources. We tried to be as complete as possible in the selection of case studies in terms of 
themes as well as geography. However, unfortunately the range of human right violations is 
large and it is very well possible that you come across other forms of right violations in your daily 
life. Please feel free to describe these case studies; inform us, and either develop yourself 
relevant questions and/or assignments or ask us to develop them with you or for you.  
 
For each assignment you can choose one case study, but you may also use a case study from your 
own experience. It is also possible to use one particular case study for more than one assignment. An 
overview of suggested case studies is provided in section V. At the beginning of each case study, 
keywords indicate the theme of the case studies. This may guide you in selecting a case study to 
work with. By no means would you be able to review all case studies in one course. It is up to 
you to select the ones that are most relevant to your own situation. You may adapt the case 
studies as well: modify them and use local names and situations in order to ensure that people 
can and will relate to the described situations. 

 
Why this methodology?  
Various actors are responsible for the realisation of equal human rights. In this manual, we use the 
human rights-based approach to clarify the roles of rights-holders and duty-bearers. You will learn to 
systematically analyse cases of disability rights violation and identify interventions needed to build 
rights-holders’  capacities and improve duty-bearers’  performance.  At the end of this course you will 
know how to ADVOCATE when you or your organisation are confronted with a disability rights 
violation.   
 
Major sources 
For this manual we made use of documents relevant to disabled peoples’ rights, including the UN 
Convention on the Rights of Persons with Disabilities and the UN Convention on the Rights of the 
Child. These two documents are included on the USB stick. We also used news articles from Human 
Rights Watch (http://www.hrw.org/), Making it Work, Handicap International  
(http://www.makingitwork-crpd.org/) and IRIN (http://www.irinnews.org/).   
 

  

http://www.hrw.org/
http://www.makingitwork-crpd.org/
http://www.irinnews.org/
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Note to the Facilitator 
  
When you give training on advocacy for disability rights it is important to be well prepared and aware 
of the different opportunities that this course has to offer. In this manual you will find a range of 
activities and case studies that will help you to shape the course according to the training needs of 
your group. Make sure that you are aware of the context where your participants come from and 
identify their background and experience while putting together the course. To help you prepare the 
course you need to consider a number of issues.  
 
Pre-course assignments  
In this manual  you  will  find  three  ‘pre  course  assignments’  (appendix 1). These assignments are 
meant to prepare the participants on the subject of this course and to assess the disability rights 
violation that takes place in their environment. The outcomes of the pre course assignments 
serve as input for the course. It depends on the training needs of the participants whether a pre 
course assignment is suitable or not. If you decide that one or more pre course assignments are 
useful for this course, send participants two weeks prior to the crouse the assignment(s) and ask 
them to bring their outcomes of the assignment to the first day of the crouse.  
 
Resources   
All the materials used in this course can be found at the USB stick that is provided with this 
manual. It is advisable to print all the necessary materials prior to the course. Also when there is 
a referral to a website, an offline version of the website can be found on the USB stick.  
   
In addition to the print outs the following materials are required:   
1. ADVOCATE leaflet   
2. Hand-outs for the selected activities  
3. Printouts of selected case studies  
4. Flipcharts and/or blackboard 
5. Markers (different colours) 
6. Papers and pencils 
7. Stopwatch or mobile phone 
8. Voice-recorder or mobile phones 

 
Accessibility 
 The course venue should be accessible for everyone. 
 Reading and course material should be fully accessible. Are their people with a visual or 

hearing impairment participating in the course?  
 Everyone should be able to understand the lecture. Clarify and summarise your key points 

frequently.  
 Groups should be small so that everyone can participate.  
 Everyone in the group has a share in the output of the group work. Make sure everyone 

participates equally. 
 
 
 
Role of the facilitator 
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It is the responsibility of the facilitator to present each case study and activity as clearly as 
possible. The facilitator should know how to enhance communication and an effective learning 
climate for the participants.  
 
See for more information on the role and the skills of a facilitator:  
http://www.mindtools.com/pages/article/RoleofAFacilitator.htm  
 

  

http://www.mindtools.com/pages/article/RoleofAFacilitator.htm
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Section II: Course Outline 
 
Preparation Pre Course Assignments (appendix 1) 

 Environment mapping 
 Barrier free environment 
 Write your own case study 

Day 1 Assess the Situation 
Morning: 
 Welcome and introduction 
 Discuss pre course assignments 
 Assignment 1: Rich picture 

Define the Problems  
Afternoon: 
 Disability awareness questionnaire (appendix 2)  
 Assignment 2: Issue selection criteria 
 Assignment 3: Problem tree 
 Assignment 4: Force field analysis 

Day 2 Value the Power of 
Stakeholders 

Morning: 
 Assignment 5: Stakeholder analysis 
 Assignment 6: Mapping individual networks 

Opportunities and 
Rights at Stake 

Afternoon: 
 Assignment 7: Assessment of legal framework and article 

selection 

Day 3 

 

Choosing Objectives Morning and afternoon: 
 Assignment 8: Objective tree 
 Assignment 9: Develop a SMART goal  
 Introduction game: The flying carpet  
 Skills development (selection of practices i-vii) 

Day 4 Advocacy Strategies 
 

Morning and afternoon: 
 Assignment 10: Risk management 
 Selection of assignments 11 to 15 
 Skills development (selection of practices i-vii) 

Day 5 
 

Track Progress 

Evaluate   

Morning: 
 Assignment 16: Track the progress of your advocacy 

activity 
Afternoon: 
 Assignment 17: Evaluate your advocacy activity 

Day 6  A D V O C A TE 

 

Morning: 
 Assignment 18: ADVOCATE – final assignment 

Afternoon: 
 Panel discussion 
  Closure, certification, graduation 
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Section III: ADVOCATE 
 

 

1. Assess the Situation 
 
Assignment 1: Rich Picture 

 
Introduction 
Rich picture is a method that helps to understand the problem situation. A rich picture identifies 
elements that need to be considered, such as: stakeholders, their interests and the interaction and 
connection between them. The problem situation is visualised as a vivid picture that consists of 
diagrams, symbols, cartoons and words. 
 
Required materials: flipcharts, markers (different colours) 
Estimated time: 2 hours  
 
Facilitator notes: a rich picture shows the different aspects of a problem; in this case a violation of 
rights of people with disabilities. In terms of problems, people often think about physical access only. 
Through this activity people learn to explore the complexity of a problem and the linkages between 
its different aspects.  
 
If we take inaccessible education for children with a disability as an example, the picture could reveal 
the following issues: 
1. Lack of assistive devices, 
2. Lack of transport, 
3. Inaccessible buildings,  
4. Classrooms that are overcrowded, 
5. Over-protective mothers,  
6. Teachers’  negative  attitudes  toward  children  with  disability. 

 
Steps: 
1. Select a case study. 
2. Based on the case study, decide as a 

group the problem you would like to 
explore. For example: inaccessible 
education for children with a learning 
difficulty. 

3. Brainstorm about the elements/people 
connected to the problem. For example: 
non-cooperative people such as the 
school director or a development 
organisation. Also think of issues like 
existing legislation, the size of classes 
and the resources available.  

4. During this brainstorm session, two or 

Figure 1: Rich picture about inaccessible education  
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three people should make a drawing based on what has been said. Every element of the 
problem is visualised by a drawing.  

5. Indicate in the picture the connections between the elements. Write down what sort of 
connections these are. 

6. If there is more than one group, compare the rich pictures and discuss differences and 
similarities. 
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2. Define the Problems 
 

Assignment 2: Issue Selection Criteria  
 

Introduction 
You and your organisation may want to work on numerous issues at the same time. However, it is 
important to be selective and not expect the world to change overnight. Advocating for the general 
rights of people with disabilities is important, but it is far better to focus on a single issue, for 
example: equal voting rights. Advocacy efforts often require a lot of time and resources. A topic 
selection criteria list is useful when it is difficult to select an advocacy topic. The criteria list here is 
intended for guidance; it is not a prescriptive checklist.   
 
Required materials: issue selection criteria form (see hand-out 1 of the USB stick), pencils 
Estimated time: 30 minutes   
 
Facilitator notes: explorative assignments, like rich picture and/or environment mapping, should be 
undertaken prior to this assignment.  
 
Steps: 
1. Select a case study. 
2. Based on the topic of the case study, choose three priority issues for advocacy and write them in 

the first three columns in the table in hand-out 1. 
3. For each question (1-13), discuss and note if the issue is applicable and to what extent: high (3), 

medium (2), or low (1). For example: if your first issue is violence against women with a 
disability, then the first question (be widely experienced) may be true to a low extent (write 
down: 1). 

4. Add up the numbers in each column. The issue with the highest number is the issue that will be 
best to advocate for. 

  
Source: Adapted from the Midwest Academy. 1996. Organizing for Social Change: A Manual for 
Activists in the 1990s. Santa Ana, CA: Seven Locks Press.   
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Assignment 3: Problem Tree 
 

Introduction 
A problem tree helps to get a clear view of all the causes and effects of a problem.  It even helps you 
to link causes and effects. This is important in planning an advocacy activity as it establishes the 
context in which the activity takes place. Reversing the negative statements into positive ones helps 
you to develop an objective tree (see assignment 8). 
 
Required materials: flipchart or blackboard, cards, pencils 
Estimated time: 2-3 hours  
 
Steps:  
1. Select a case study. 
2. From the case study define the main problem and write this at the centre of the tree. For 

example: the clinic is not accessible to people who use a wheelchair. 
3. Write down all the problems/issues that relate to the main problem on cards. 
4. From the cards, identify the causes of the main problem. Place all cards with the causes of the 

problem under the main problem; under the trunk of the tree. In this way they form the roots of 
the tree. Examples are: ignorance among health staff about health needs of people with 
disabilities; all clinics are built on an elevated place because of frequent flooding; doors of the 
clinic are too narrow. 

5. From the cards, identify the effects of the main problem. Place cards with the possible effects of 
the problem above the trunk of the tree. In this way they form the branches of the tree. 
Examples are:  wheelchair  users  don’t  get  the  medical  attention  they  need;  the  health  of  people 
with spinal cord injuries is at stake; people with spinal cord injuries die prematurely. For an 
example problem tree see figure 2. 

 
Tips for making a problem tree* 
1. A problem tree is ideally carried out together with your immediate beneficiaries. When this is 

not possible you have to be creative and must, for instance, do the analysis with your team. 
2. Be aware that your beneficiaries may look at the problem differently than you do, and they may 

see other solutions. 
3. It might be advisable to work with different groups in the community, for example: the elderly, 

women, youth, etcetera. 
4. The more participation = the more acceptance. If your beneficiaries are owners of the idea, the 

chances of success will be much bigger. 
5. Descriptions  such  as  ‘’poverty’’  are  too abstract. Nobody will deny that poverty can be a cause 

of many problems, but poverty is not tangible. The following tips will help you to become more 
specific: 

 
 Poverty has many concrete and specific dimensions and causes, for example: malnutrition, 

lack of quality health care, or leaking roofs. Tip: imagine you are making a documentary. How 
do you show that there is a problem? What are the examples of poverty as we see and 
experience them? What can we film?  

 A single key word, for example ‘drought’  easily becomes too abstract. You can imagine so 
much with it that it makes you powerless or results in too simple solutions, for example: 
‘water’.   Experience teaches us that a sentence of between 3 and 7 words helps to 
adequately describe a problem.  

 Do not formulate your own interpretations, for example: the government is lazy.   
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 Do not describe problems in such a way that they already suggest solutions, for example: 
‘there is no rehabilitation program’. It remains unclear what problem will be solved with 
rehabilitation services. Maybe there are services but they are of poor quality. Maybe there 
are too few staff members. Maybe the services are not accessible. 

 Descriptions  such  as  ‘there is no’ or ‘there  are  too  few’  already suggest the solution. 
 Defining the problem more specifically will create room for creative solutions that fit the 

main problem much better.  
 
* Source: Henk van Apeldoorn 

 
Figure 2: Example of a problem tree 
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Assignment 4: Force Field Analysis 
 

Introduction 
Force field analysis helps you to determine what factors hinder or facilitate the change you want to 
achieve. The outcome of this analysis helps you to choose your advocacy strategy.   
 
Required materials: arrows (hand-out 2), flipchart, pencils 
Estimated time: 1 hour  
 
Facilitator notes: keep in mind that while this assignment helps to understand the impact of 
different factors on your issue, the outcome of the assignment can be quite subjective. If you make 
an important decision, use this assignment alongside other decision-making tools. Do not 
underestimate how much work a force field analysis can involve. There will be many factors that you 
need to consider for complex decision-making. 
 
Steps:  
1. Select a case study and formulate what rights are violated in the case study (for an example see 

figure 3 below). 
2. Use keywords for this assignment.  
3. Write the disability rights violation in the middle of the flipchart. This is the issue that you would 

like to change. 
4. Brainstorm on the following questions: 

a. Who will benefit from the change and in what way? 
b. Who is in favour of the change and will give their support? 
c. What other issues will promote the change?  
d. Who is against the change and might hinder your work? 
e. What other issues will counterwork the change? 
f. How easy will it be to make the change? 
g. What are the risks? 

5. List the forces for change above the issue on the flipchart. 
6. List the forces against change under the issue on the flipchart. 
7. The forces that have a large impact should be written on the large arrows, the forces with 

medium impact on the medium arrows, and the forces with little impact on the small arrows. 
8. Finally discuss which forces you would select to work on in order to advocate for change. How 

can you use the forces for change, and how will you address the issues against change? 
 
Example: the issue you would like to change could be: children with disability are occasionally raped 
by men in the village. The force field analysis could then look like this: 
 

http://www.mindtools.com/pages/main/newMN_TED.htm
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Figure 3: Example of a force field analysis 
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3. Value the Power of Stakeholders 
 
Assignment 5: Stakeholder Analysis  

 
Introduction 
Stakeholder analysis provides a clear understanding of who your key stakeholders are and what their 
interest would be in your advocacy. Stakeholder analysis teaches you to classify your stakeholders by 
their interest and power. It helps to identify key players, potential saboteurs and advocates. 
Awareness of the opinions of the most powerful stakeholders helps to shape your projects at an 
early stage. Hereby you will win their support.  
Who is a stakeholder? Stakeholders are actors (people or organisations) with an interest in the issue 
you are advocating for. For example: when there is no access to education, stakeholders are: the 
child with a disability, the head master, minister of education, parents, etcetera. 
 
Required materials: power/interest grid (hand-out 3), pencils, paper 
Estimated time: 1 hour  
 
Facilitator notes: it is important to realise that the analysis is carried out at a given moment, but 
peoples’ power level and interest might change over time. Still, the grid must show the current 
position   of   different   stakeholders.   ‘People   who   have   power’   refers   to   people   who   can   directly  
facilitate or block your advocacy activity. ‘People   who   have   an   interest’   would   like   to   see   your  
advocacy activity to be successful. 
 
Steps: 
1. Select a case study and define the issue you would like to advocate for. 
2. Define the following: 

a. Individuals relevant to your activities (who are not employed in your organisation) 
b. Groups or organisations relevant to the issue (identify the relevant contact person) 
c. What is the interest of the relevant stakeholders in the issue? What is their gain or their 

loss from the success of your activity? 
d. How much power do the relevant individuals and groups have to make your advocacy 

activity successful or unsuccessful? How can they influence the outcome of your activity? 
3. Write down the answers in the cells of the power/interest grid (hand-out 3). 
4. Stakeholders who have high power might be: community leaders, church leaders, a local 

politician, or the head master. Stakeholders with low power could be: parents of children with a 
disability, neighbours, or a non-governmental organisation.  

5. Stakeholders with low interest in the success of your activity might be: the community or state 
politicians. Stakeholders with high interest are for example: the DPO or people with disabilities. 

6. A  stakeholder’s  position  on  the  grid  determines  the  actions  you  have  to  take  with  them  as  the  
power interest grid shows. 

a. Powerful stakeholders with high interest: you must fully engage them and make the 
greatest efforts to satisfy them. 

b. Powerful stakeholders with low interest: put in enough work with these stakeholders 
to keep them satisfied, but not so much that they become bored with your message. 

c. Stakeholders with low power and high interest: keep these people adequately 
informed, and talk to them to ensure no major complications arise. They can often be 
very helpful with the details of your project. Also, keep in mind that at one day these 
stakeholders might become powerful. 
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d. Stakeholders with low power and low interest: maintain contact with these people, 
but do not bore them with excessive communication. 

7. Take the outcomes of this activity into account when you design your advocacy strategy.   
 

High interest These stakeholders require 
special action to protect 
their interests. 

 A good working relationship 
must be maintained to ensure 
an effective coalition of 
support. 

    
Low interest This group requires limited 

monitoring. They might 
become influential one 
day. 

 This group may be a source of 
risk and need careful 
monitoring and management. 

    
 Low power  High power 

Figure 4: Specifics of the power/interest grid 
 

Example: when conducting your activity to advocate for the rights of children with a disability to 
access schools, you can identify the following relevant stakeholders: 
 School board 
 Parents of children with a disability 
 Parents of children without a disability 
 Department of Education 
 Teachers 

 
After having thought about the different roles of the stakeholders, their interest in the success of 
your advocacy activity, and the power they have to bring either success or  failure to your activity, 
you may come to the following grid (keep in mind that this is an example): 
 

High interest Parents of children with a 
disability 

 School board  
Teachers 

    
Low interest Parents of children without 

a disability 
 Department of Education 

    
 Low power  High power 

Figure 5: Example of a stakeholder analysis 
 
Now that you have this grid, you can think of strategies to approach your stakeholders. You should 
for example think of a strategy that helps to protect the interests of parents of children with a 
disability, and you should think of a strategy to monitor the Department of Education while making 
sure they do not become an actual risk to your activity. 
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Assignment 6: Mapping Individual Networks 
 

Introduction 
Networking is a process to initiate and maintain contact with individuals and organisations that share 
your goals and agree to work together to achieve these goals. Networking with others helps to create 
a supportive and self-sustaining environment. No one can change very much on their own: by coming 
together, persons with a disability can have a stronger voice. The aim in mapping your individual 
network is to study who knows whom, what and how.   
 
Required materials: flipcharts or papers, markers (different colours), pencils 
Estimated time: 1 hour  
 
Steps: 
1. Select a case study. 
2. Based on the case study, select your advocacy goals. For   example:   ‘make   all   schools in your 

community wheelchair-accessible  in  two  years’.   
3. Write your own name in the middle of a flipchart. 
4. Write down the names of 3 friends, 3 family members and 5 persons from relevant agencies 

(government, NGOs, companies) that you are currently in contact with. Try to think broadly: 
include anyone with an interest in disability, such as the following:  

a. People you have met at conferences or workshops 
b. A relative in a government office 
c. Parents or friends who share your goals and mission 
d. Editors and writers of newsletters and other publications 
e. Disability rights organisations/people you have contacted through the Internet  

5. For each advocacy goal, choose a colour and draw circles around contacts that are involved or 
could be involved in reaching that goal. 

6. Draw lines between you and the stakeholders to indicate the direction of support and resources 
shared. If it is both ways, indicate that with a double-headed arrow. Use different colours for the 
different types of support, for example: blue for information and red for mediation.  

7. Identify goals and objectives for each partnership in order to reach your advocacy goal. 
8. Place the flipcharts from everyone against the wall. Analyse the maps. 

a. What organisations and individuals appear on more than one map? Highlight these names 
with a coloured marker.  

b. Did you write the names of your fellow participants on your map? If not, add them. Draw 
lines on the flipchart to link the circles to each other to demonstrate how  the  participants’  
own networks have expanded.  

c. Look at the large wall map and think about the benefits of belonging to this network.  
9. Take one flipchart and brainstorm with the group about the benefits of a network. Write them 

down and reflect on them. 
 

Information box 1 – Benefits of a network 
 Keeps you up to date 
 Provides a ready-made audience for your ideas 
 Provides and expands support for your actions 
 Provides access to various and multiple resources and skills 
 Combines resources for a common goal 
 Forms a core for action and attracts other networks 
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4. Opportunities and Rights at Stake 
 

Assignment 7: Assessment of legal framework and article selection 
 

Introduction 
The Human Rights Declaration and the Convention on the Rights of Persons with a Disability (CRPD) 
are perhaps the most obvious conventions to refer to in your advocacy message. But there are also 
other conventions that could be used to make your advocacy message stronger. Not every country 
has ratified the different conventions, which means that not every country is bound by it. In this 
assignment you are going to explore which conventions are ratified by your government and see how 
the conventions can help you in your advocacy activity. 
 
Required materials: Human Rights Declaration, Convention on the Rights of Persons with Disabilities, 
Convention on the Rights of the Child, Convention on the Elimination of All Forms of Discrimination 
against Women, International Covenant on Civil and Political Rights, International Covenant on 
Economic, Social and Cultural Rights (USB stick), pencils, paper 
Estimated time: 2 hours  
 
Facilitator notes: this assignment will teach participants how to use rights conventions in their 
advocacy activities.  
 
Steps: 
1. Divide the group into two.  
2. Each group selects a case study of their interest.  
3. Indicate which rights are violated in your case study.  
4. Read the preamble of the different conventions and think about which convention says 

something about the rights violation you have indicated.   
5. From these conventions, read the different articles and indicate which are relevant for your case 

study.  
6. Develop a short advocacy message whereby you refer to the articles that you have found.  

 
A. Human Rights 
Video: USB/human rights 
 
Introduction to Human Rights  
Human rights are the basic rights and freedoms that belong to every person in the world whatever 
the nationality, place of residence, sex, national or ethnic origin, colour, religion, language or any 
other status. Ideas about human rights have evolved over many centuries. But they achieve strong 
international support following the Holocaust and World War II. To protect future generation from a 
repeat of these horrors, the United Nations adopted the Universal Declaration set out the 
fundamental rights and freedoms shared by all human beings.  
 
What are human rights? 
Everyone in the world is protected by laws that defend their rights and inherent dignity (the dignity 
all people are born with). No one is excluded. For examples, every human being has a right to life and 
freedom from slavery. These rights are affirmed in the Universal Declaration of the United Nations in 
1948. All children have the right to food and health care, the right to go to school and the right to be 
protected from violence and abuse.  
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What is the convention? 
A convention is an agreement between countries to obey the same law about a specific issue. When 
a country signs and ratifies (approves) a convention, it becomes a legal promise and guides the 
actions of the government. It often leads the government to adapt and change its own laws to 
support the goals of the convention. These rights and freedoms are based on core principles, equality 
and respect – inspired a range of international and regional human rights treaties. They are relevant 
for our day-to-day life and protect our freedom to control our lives, effectively take part in decisions 
made by public authorities which impact upon our rights and get fair and equal services from public 
authorities.  
 
Human rights and the duty bearers 
Human rights obligations can also attach to private individuals, international organisations and other 
non-state actors. Parents, for example, have explicit obligations under the Convention on the Rights 
of the Child and states are obliged to cooperate with each other to eliminate obstacles to 
development. Moreover, individuals have general responsibilities towards the community at large 
and, at a minimum, must respect the human rights of others.  However, the State remains the 
primary duty-bearer under international law, and cannot abrogate its duty to set in place and 
enforce an appropriate regulatory environment for private sector activities and responsibilities. 
National   legislation   and   policies   must   detail   how   the   State’s   human   rights   obligations will be 
discharged at national, provincial and local levels, and the extent to which individuals, companies, 
local government units, NGOs or other organs of society will directly shoulder responsibility for 
implementations.  
 
DPOs in the promotion of and protection of human rights 
The process of change in recognising disability developed over the past 30 years, thanks to the 
growth of the movement of people with disabilities in awareness and their ability to represent their 
own needs and rights. This process was extremely rapid and it transformed cultural approaches, 
policies, social services and appropriate technological solutions. This process was made possible in 
large part by the development of organisations of people with disabilities and their parents. Creating 
one’s   own   organisation, which is independent, united and able to represent all disabilities, is an 
important step towards achieving the goal of social inclusion.  
 
An organisation based on human rights 
Organisations of people with disabilities and their parents must be able to create and develop 
associations that, even in their internal dealing, operate on the basis of human rights principles. 
Many DPOs base themselves on the direct leadership of people with disabilities and their relatives 
(where the people with disabilities are unable to represent themselves), by guaranteeing that these 
people are the majority in leadership bodies and among the members. Internal Democracy, 
representation, respect for gender and majority equality, the direct participation of people with 
disabilities, the empowerment of members and people with disabilities, capacity for dialogue with 
public and private institutions, competence in various fields, freedom of information, forms of 
protection, the continual education and training of leaders, care for people: the more the value and 
principles of human rights can be brought to life within the organisation. The convention itself 
produces a new type of action for the organisations, because the human-rights based approach is 
universal and includes all the different disabilities: all leaders of organisations of people with 
disabilities will need to be competent in human rights.   
 
B. Convention on the Rights of Persons with Disabilities 
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What is the CRPD? 
The CRPD is an agreement that sets out what countries have to do to make sure that disabled people 
have the same rights as everybody else.  
 
The basic ideas of the CRPD 
1. People are free to make their own choices.  
2. No one will be discriminated against.  
3. Disabled people have the same rights to be included in society as anybody else.  
4. Disabled people are to be respected for who they are.  
5. Everyone should have equal opportunities.  
6. Everyone should have equal access.  
7. Men and women should have equal opportunities.  
8. Disabled children should be respected for who they are as they grow up.  

 
What countries should do 
All countries should make sure that disabled people actually do get treated equally.  
 
They agree to do this by  
1. Making rules and laws to give disabled people their rights and changing any laws that aren’t  fair.   
2. Making sure the rights of disabled people to be treated equally are included in all policies.  
3. Not doing things that are against this agreement  
4. Making sure governments and authorities do the things in this agreement.  
5. Doing as much as they can to make sure no one discriminates against disabled people.  
6. Making sure things are designed for everyone to use or that can be easily changed.  
7. Using new technology to help disabled people.  
8. Giving accessible information to disabled people about the things that will help them.  

 
Training people about this agreement  
All countries promise to do as much as they can afford to make sure disabled people have equal 
access to things like housing, education and health care.  All countries should involve disabled people 
in making new laws and policies.  
 
Article 5: Being equal  
Countries agree that everyone is equal under the law and that discrimination against disabled people 
will not be allowed.  
 
Article 6: Women with disabilities being treated equally  
Countries agree that women and girls who are disabled are treated unfairly in lots of different ways.  
 
Article 7: Children with disabilities being treated equally  
Countries agree that disabled children have the same rights as other children and are treated equally 
with others.  
 
Article 8: Giving people information about disability  
Countries agree to do things to make everyone else aware that disabled people have the same rights 
as everyone else and to show them what disabled people can do.  
 
Article 9: Accessibility  
Countries should make sure disabled people have better access to things in all areas of life.  
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Article 10: Right to life  
Everyone has the right to life including disabled people.  
 
Article 11: Emergencies  
Making sure that disabled people are properly protected when there are risky situations for 
everyone, for example when hurricanes happen.  
 
Article 12: Being treated equally by the law  
Disabled people are to be respected by the law like everyone else.  
 
Article 13: Getting justice 
Disabled people should have the same rights to go to court, take other people to court or take part in 
what happens in courts as anyone else.  
 
Article 14: Being free and safe 
Disabled people should be free and safe, the same as everyone else.  
 
Article 15: Not being tortured or treated cruelly  
Disabled people must not be treated cruelly or tortured.  
 
Article 16: Not being used or abused  
Countries must make laws and rules to make sure disabled people are protected in the home and 
outside from violence, being used or abused.  
 
Article 17: Treating disabled people as people first  
Disabled   people’s  minds   and   bodies   are   their   own   and  must   be   respected   the   same   as   everyone  
else’s.   
 
Article 18: Moving around  
Disabled people have the right: To decide where they live and to move about the same as everyone 
else.  
 
Article 19: Independent living and being a part of the community  
Countries should make sure disabled people have the same choices as everyone else about how they 
live and being part of their communities.  
 
Article 20: Getting about  
Countries should make sure disabled people can get about independently as much as possible.  
  
Article 21: Saying what you want and access to information  
Countries must make sure that disabled people have the right to find out and give information and to 
say what they want, the same as everyone else.  
 
Article 22:  Privacy  
Disabled people have the right to a private life and no one should interfere with or get in the way of 
that.  
 
Article 23: Respect for the home and the family  
Countries must make sure that disabled people have equal rights to marriage, a family and personal 
relationships.  



   Advocacy for Disability Rights course 
   Training activities 

  
 

Page 26 of 105 

 
Article 24: Education  
Disabled people have a right to education.  
Countries will make sure disabled people have the opportunity to go to mainstream schools and can 
carry on learning throughout their lives. 
 
Article 25: Health  
Disabled people have the right to good health and access to health services including family planning.  
 
Article 26: Services to help you recover  
Countries will make sure disabled people can lead an independent and healthy a life as possible and 
will provide support in health, work, education and social services to help that happen.  
 
Article 27: Work  
Disabled people have a right to work, equal with others.  
 
Article 28: Standards of living  
Disabled people have an equal right to a good enough standard of living for them and their families. 
This includes food, clothing, housing and clean water.  
 
Article 29: Being involved in politics  
Disabled people have the right to take part in politics the same as everyone else.  
 
Article 30: Sport and leisure  
Disabled people have the right to take part in sports and leisure as much as anybody else. 
 
Article 31: Information  
Countries should collect the information they need to help make this agreement happen.  
 
Article 32: Countries working together  
Countries will work together as partners to make this agreement happen.  
 
Frequently asked questions: 
 
What is the Convention on the Rights of Persons with Disabilities?   
The Convention on the Rights of Persons with Disabilities (GA resolution A/RES/61/106) is an 
international human rights treaty adopted by the United Nations General Assembly on 13th 
December 2006; it opened to signatures on 30th March 2007 and came into force on 3rd May 2008 
following ratification by the 20th State Party.   
 
As of February 2011, the Convention had 98 State Parties and was the first Human Rights Treaty to 
be ratified by a regional integration organisation, the European Union.  It has 147 signatories. 
The Convention adopts a broad categorization of persons with disabilities and reaffirms that all 
persons with all types of disabilities must enjoy all human rights and fundamental freedoms. It 
clarifies and qualifies how all categories of rights apply to persons with disabilities and identifies 
areas where adaptation have to be made for persons with disabilities to effectively exercise their 
rights and areas where their rights have been violated, and where protection of rights must be 
reinforced. 
 
What is the Committee on the Rights of Persons with Disabilities (CRPD)? 
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The Committee is a body of 18 independent experts which monitors implementation of the 
Convention on the Rights of Persons with Disabilities. The members of the Committee serve in their 
individual capacity, not as government representatives. They are elected from a list of persons 
nominated by the States at the Conference of the State Parties for a four year term with a possibility 
of being re-elected once (cf. Article 34 of the Convention). 
 
How does the CRPD work? 
All States parties have to submit regular reports to the Committee on how the rights enshrined in the 
Convention are being implemented. States must report initially within two years of ratifying the 
Convention and, thereafter, every four years. The Committee examines each report and makes 
suggestions and general recommendations on the report. It forwards these recommendations, in the 
form of concluding observations, to the State Party concerned. 
The Committee normally meets in Geneva and holds two sessions per year.                      
 
What is the Optional Protocol to the Convention? 
The Optional Protocol is an additional treaty – recognises the jurisdiction of the Disability Committee 
to receive complaints from individuals or groups who claim to be a victim of a breach of the Disability 
Convention. 
 
Individual complaints 
1. Individuals have the ability to complain about the violation of their rights in an international 

arena.  
2. Process, admissibility  
3. Complaint  (or  “communication”)  is  sent  to  the  OHCHR  (Petitions  Unit)  for  initial  assessment 
4. The Petition Unit provides a  summary  to  the  relevant  Committee’s  “Special  Rapporteur”  on  New  

Communications 
5. Decision by Special Rapporteur whether to register the complaint 
6. State Party has 6 months to respond on admissibility and merits of the complaint 
7. Committee may request further comments or information from the State Party or the author 
8. Admissibility and merits of the communication is considered by the Committee in closed session 
9. “View”  issued  by  Committee  (which  often  includes  recommendations) 
10. State Party has 6 months to respond on admissibility and merits of the complaint 
11. Committee may request further comments or information from the State Party or the author 
12. Admissibility and merits of the communication is considered by the Committee in closed session 
13. “View”  issued  by  Committee  (which  often  includes  recommendations) 
14. 99% of complaints are inadmissible. The majority are prepared without legal assistance 

 
Admissibility 
1. State must be a party to the Convention and the Optional Protocol 
2. Must not be anonymous, e.g. must be an individual or a group 
3. Must be a violation of a right under the Convention 
4. Must not be under examination by another international procedure 
5. Domestic remedies must be exhausted 
6. Communications may be received in alternative formats 
7. (see Article 2 of the Optional Protocol and Rule 57) 

 
Complaints should be comprehensive 
1. Address all of the admissibility requirements 
2. Consider  including  a  barrister’s  advice  on  exhaustion  of  domestic  remedies 
3. Provide details of all relevant facts and supporting documents 

http://www.ohchr.org/EN/HRBodies/CRPD/Pages/Membership.aspx
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4. Clearly identify the rights that are engaged and how they are said to be violated 
5. Legal analysis must be thorough, accurate and well-referenced 
6. Include information about the remedies that are sought 

 
C. Convention on the Rights of the Child (CRC) 
Adopted and opened for signature, ratification and accession by General Assembly. 
Resolution 44/25 of 20 November 1989 entries into force 2 September 1990. 

 
The Convention on the Rights of the Child is an international treaty that recognizes the human rights 
of children, defined as persons up to the age of 18 years. The Convention establishes in international 
law that States Parties must ensure that all children—without discrimination in any form—benefit 
from special protection measures and assistance; have access to services such as education and 
health care; can develop their personalities, abilities and talents to the fullest potential; grow up in 
an environment of happiness, love and understanding; and are informed about and participate in, 
achieving their rights in an accessible and active manner. 

For a complete overview of the Convention on the Rights of the Child, click here or visit the website 
of UNICEF: http://www.unicef.org/crc/files/Rights_overview.pdf  
 
D. Convention on the Elimination of All Forms of Discrimination against Women (CEDAW) 
The Convention on the Elimination of All Forms of Discrimination against Women (CEDAW), adopted 
in 1979 by the UN General Assembly, is often described as an international bill of rights for women. 
Consisting of a preamble and 30 articles, it defines what constitutes discrimination against women 
and sets up an agenda for national action to end such discrimination. For a complete overview of the 
Convention on the Elimination of All Forms of Discrimination against Women (CEDAW), click here or 
visit the website of the Office of the High Commissioner for Human Rights:  
http://www.ohchr.org/EN/ProfessionalInterest/Pages/CEDAW.aspx   
 
E. International Covenant on Civil and Political Rights (ICCPR) 
Adopted and opened for signature, ratification and accession by General Assembly resolution 2200A 
(XXI) of 16 December 1966 entry into force 23 March 1976, in accordance with Article 49. 
The ICCPR is a key international human rights treaty, providing a range of protections for civil and 
political rights. The ICCPR, together with the Universal Declaration of Human Rights and the 
International Covenant on Economic Social and Cultural Rights, are considered the International Bill 
of Human Rights. The ICCPR obligates countries that have ratified the treaty to protect and preserve 
basic human rights, such as: the right to life and human dignity; equality before the law; freedom of 
speech, assembly, and association; religious freedom and privacy; freedom from torture, ill-
treatment, and arbitrary detention; gender equality; the right to a fair trial, and; minority rights. The 
Covenant compels governments to take administrative, judicial, and legislative measures in order to 
protect the rights enshrined in the treaty and to provide an effective remedy. 
For a complete overview of the International Covenant on Civil and Political Rights, click here or visit 
the website of Office of the High Commissioner for Human Rights:  
http://www.ohchr.org/en/professionalinterest/pages/ccpr.aspx  

 
F. International Covenant on Economic, Social and Cultural Rights (ICESCR) 
Adopted and opened for signature, ratification and accession by General Assembly resolution 2200A 
(XXI) of 16 December 1966 entry into force 3 January 1976, in accordance with article 27. The ICESCR 
aims to ensure the protection of economic, social and cultural rights including: the right to self-
determination of all peoples (article 1); the right to non-discrimination based on race, colour, sex, 
language, religion, political or other opinion, national or social origin, property, birth or other status 

http://www.unicef.org/crc/files/Rights_overview.pdf
http://www.un.org/womenwatch/daw/cedaw/cedaw.htm
http://www.un.org/womenwatch/daw/cedaw/cedaw.htm
http://www.un.org/womenwatch/daw/cedaw/cedaw.htm
http://www.ohchr.org/EN/ProfessionalInterest/Pages/CEDAW.aspx
http://www.ohchr.org/en/professionalinterest/pages/ccpr.aspx
http://www.ohchr.org/en/professionalinterest/pages/ccpr.aspx
http://www.ohchr.org/en/professionalinterest/pages/crc.aspx
http://www.un.org/womenwatch/daw/cedaw/
http://www.ohchr.org/en/professionalinterest/pages/ccpr.aspx
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(article 2); the equal right of men and women to enjoy the rights in the ICESCR (article 3); the right to 
work (articles 6–7); the right to form and join trade unions (article 8); the right to social security 
(article 9); protection and assistance to the family (article 10); the right to an adequate standard of 
living (article 11); the right to health (article 12); the right to education (articles 13–14); and the right 
to cultural freedoms (article 15). 
For a complete overview of the International Covenant on Economic, Social and Cultural Rights 
(ICESCR), click here or visit the website of the Office of the High Commissioner for Human Rights: 
http://www.ohchr.org/EN/ProfessionalInterest/Pages/CESCR.aspx  

  

http://www.ohchr.org/EN/ProfessionalInterest/Pages/CESCR.aspx
http://www.ohchr.org/EN/ProfessionalInterest/Pages/CESCR.aspx
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5. Choosing Objectives 
 

Assignment 8: Objective Tree 
 
Introduction 
After deciding which problem to address with your advocacy activity, the focus shifts towards finding 
solutions. The objective tree will help you do this by the restatement of problems into desired results 
or solutions. The objective tree gives an overview of the range of objectives that could help to solve 
the (main) problems. In other words: an objective is a description of a positive situation to be 
achieved in the future. 
 
Required materials: outcomes of the problem tree assignment, flipchart, cards, coloured markers   
Estimated time: 1 hour 
 
Facilitator notes: the objective tree assignment can only be done after the problem tree analysis 
(assignment 3). 
 
Steps: 
1. Review the problem tree that you developed in assignment 3. 
2. Replace each negative statement with a positive one. See the example below in figure 6. For 

example: the main problem: ‘inaccessible  clinic’  becomes the main objective: ‘accessible  clinic’. 
3. Think of objectives that can best help to solve the problem. When for example the clinic is built 

on an elevated place you may either choose to build ramps, or to build the clinic on flat ground. 
4. The objective tree shows you how to formulate objectives to address the causes (roots) of the 

main problem. Second of all, the objective tree shows the positive effects (branches) of 
addressing the main problem. 

 
 

 
 

Figure 6: Example of changing a problem tree into an objective tree 
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Assignment 9: Develop a SMART Goal  
 
Introduction 
As with any other programme or project, advocacy activities require clear and specific goals. When 
goals are poorly articulated or vague, they can be interpreted differently and people may never 
agree on whether they were met. Goals for an advocacy activity need to be SMART: Specific, 
Measurable, Achievable, Realistic and Time-bound. Goals should clearly state what will change, who 
will make that change, and by when. 
 
Required materials: SMART objective form (hand-out 4), pencils 
Estimated time: 2 hours   
 
Steps: 
1. Select a case study. 
2. With this case study in mind ask yourself the following questions: 

a. What advocacy activity are we going to carry out?  
b. Why is it important to us? 
c. Who is going to be responsible for the activity?  
d. When do we want this activity completed?  
e. How are we going to carry out these activities?   

 
Use the SMART objective form (hand-out 4) to write down your smart objectives. 
 
Information box 2 – Example of a SMART objective 
SMART objective: to increase the number of disabled people participating in village committees in a 
particular area by 10% in two years.  
 It is specific because the increase will be 10%. 
 It is measurable because the number of people with disabilities on village committees can be 

easily counted. 
 It is achievable because a 10% increase means a change from the existing ten disabled persons 

to eleven disabled people. 
 It is relevant because it will increase the participation of disabled people, who are currently 

having other people making decisions for them. 
 It is time-bound because we aim to reach the goal in two years. 
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6. Advocacy Strategies 
 

Introduction Game: The Flying Carpet 
 
Introduction 
You often carry out advocacy in close collaboration with others. To achieve your goals, it is important 
that everybody is aware of the strategy. The flying carpet is a team building activity that is useful in 
creating understanding of the importance of collaboration and learning how to think strategically. 
 
Required materials:  the magic carpet consists of a single piece of tarp or plastic cloth. For groups of 
8-12 participants, the carpet should be approximately 2 square meters; for smaller groups the carpet 
should be around one square metre.  
Estimated time: 30 minutes  
 
Facilitator notes: for large groups, provide two or three flying carpets, and place these near each 
other before participants climb on board. The whole group is one team, so they may decide to 
combine resources and transfer to another magic carpet while turning over their own magic carpet. 
Participants who are not able to be on the carpet due to their disability should be appointed coach or 
observer.  
 
Challenge: to turn the flying carpet over without touching the ground surrounding it.  
 
The story: your group is on a flying carpet high above the countryside. You suddenly realise that you 
are going in the wrong direction because the carpet is upside down! Since you are no longer touching 
the ground, you must turn the carpet over without stepping off the carpet. 
 
Discussion and debriefing topics: discuss what your role was in regards to the solution. Were you 
active or passive in your contribution to the final solution? With whom did you collaborate? 
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Assignment 10: Risk Management 
 
Introduction 
If you decide to advocate for the rights of other people you as well as your beneficiaries may face 
risks. The level of risk depends on the social and cultural context, time, and type of advocacy activity. 
 
Required materials: risk assessment form (hand-out 5), risk analysis form (hand-out 6), pencils 
Estimated time: 1 hour  
 
Facilitator notes: 
In light of the risk assessment form: 
1. The risks placed in the light blue cells may be considered acceptable risks, for which you apply 

normal security measures.  
2. The risks placed in the medium blue cells may be considered slightly alarming risks, for which 

you can produce action plans to reduce their probability. 
3. The risks placed in the dark blue cells should be considered critical; you need to produce action 

plans and a contingency plan to reduce the impact. 
 
Steps for assessment: 
1. Select a case study and shortly think about the issue you would like to advocate for. 
2. Think of risks related to your advocacy activity/activities. 
3. Discuss the following questions and fill in the risk assessment form (hand-out 5): 

a. What is the probability of this risk occurring?  
b. What will be the impact on you, your organisation and your beneficiaries if this risk 

occurs?  
 

Steps for action: 
1. List each of the medium and dark blue risks in the risk analysis form (hand-out 6). 
2. Discuss why you are vulnerable for each of these risks. 
3. What capacities do you have to face these risks? Did your organisation build in safety measures 

to prevent these risks?  
4. What capacities do you need to acquire?  

 
Source: workbook on security: practical steps for human rights defenders at risk. Link: 
https://www.frontlinedefenders.org/files/workbook_eng.pdf  
 
 

  

https://www.frontlinedefenders.org/files/workbook_eng.pdf
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Assignment 11: Select an Advocacy Method  
 
Introduction 
There are many ways to be an advocate for disability rights. But what types of activities are most 
likely to influence the target audiences and what budget is required? Will it be effective to work 
through dialogue and negotiation with policy makers? What sort of response can be expected from 
the media: supportive, hostile, or indifferent? Are there alternative methods that might be more 
likely to achieve results? The different advocacy methods can be seen as a continuum that start from 
the soft side of the advocacy continuum and end with more offensive methods as shown in figure 7. 
 
Required materials: paper and pencils 
Estimated time: 2 hours  
 
Steps: 

1. Select a case study or use the outcomes of assignment 8 (objective tree) and/or assignment 
9 (develop a SMART goal). 

2. Agree on what objective you would like to advocate for. 
3. Divide the groups in smaller groups of 3-4 people. 
4. Each group chooses two advocacy methods from handout 7, and develops a detailed plan for 

their advocacy activity. You may also choose your own advocacy method. Discuss the 
resources you will need, the audience, the budget, timing and other details. 

5. After everyone finished their task, come together as a group and present your advocacy 
methods to each other. 

6. Discuss differences, benefits and challenges of each advocacy method. 
 

 
Figure 7: A continuum of ways to influence decision-making 
 
Information box 3 - Other characteristics of an advocacy activity 
1. Urgency to take action: when an issue is urgent, direct action is needed to end the rights 

violation, but when the issue is not urgent to address, you do not need direct action as change is 
expected to come gradually. Different advocacy methods are appropriate according to the 
urgency of action to be taken. 

2. Level on which the violation takes place: violation of rights may take place on a local level (in 
your village or community), but it may also occur in the region or country in which you find 
yourself. Selecting an advocacy method depends amongst others on this level as certain 
methods reach larger crowds, while others may be more appealing to the smaller community. 

3. Budget available: small budgets (between 100 and 1000 dollars) or large budgets (more than 
1000 dollars) determine the advocacy method you will select. The other way around, the 
advocacy method you may want to use determines the budget you need to reserve. 
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Assignment 12: Plan your Advocacy  

Introduction 
After defining your goals and the activities you would like to carry out, it is time to turn them into a 
strategy. Planning will help you to find out where the major difficulties may lie and avoid surprises. It 
will also help you to clarify your goals and the steps that will take you to your goals and increase your 
chances of success. If you do not plan, you may waste valuable energy, miss opportunities, or 
perhaps even counteract the work of people you need to keep on your side. 

 
Required materials: plan your advocacy activity form (hand-out 8), pencils 
Estimated time: 1-2 hours  
 
Facilitator notes: this assignment can only be carried out after the group carried out a stakeholder 
analysis (assignment 5), has formulated goals (assignment 8 or 9), and have chosen advocacy 
activities in the previous assignment (assignment 11). If the group used different case studies for the 
previous assignments, they have to shortly repeat the assignments for one case study so that the 
advocacy plan can be made based on one case study only.  
 
Steps: 
1. Start with collecting information from the previous assignments:  

a. Stakeholder analysis  
b. Formulation of goals 
c. Select your advocacy activity.  

2. If you used different case studies for assignment 5, 8/9 and 11 choose a new case study. Shortly 
repeat assignment 5, 9 and 11 for this case study (reserve one extra hour maximum). 

3. Fill in the form: plan your advocacy activity (hand-out 8). 
 
 
  



   Advocacy for Disability Rights course 
   Training activities 

  
 

Page 36 of 105 

Assignment 13: Develop a Slogan 
 
Introduction 
After you have chosen the focus of your awareness campaign it is important to be remembered by 
people through your slogan. In this assignment you will learn how to develop a slogan. A slogan 
consists of a few words that capture the essence of your advocacy theme, such as the now famous: 
‘nothing   about   us,   without   us’. This neatly communicates the message that no policy should be 
decided without the full and direct participation of the groups(s) that will be affected. Advocacy 
messages must be clear, simple and powerful, and must appeal to the target audience. 
 
Required materials: paper and pencils 
Estimated time: 2 hours  
 
Facilitator notes: for this activity you may decide 
to use one of the case studies provided. However, 
if the group already has an issue from their own 
experience they would like to campaign for, it 
would make this exercise more tangible and useful.   
 
Steps:  
1. Divide the group into groups of 4-5 persons.  
2. Examine various slogans. Discuss why certain slogans are attractive or unattractive. 
3. Take 30 minutes to answer the following questions: 

a. What is the issue you want to campaign for? 
b. What is the vision you have for the campaign? 
c. How are you going to communicate your message?  
d. What is the positive message or solution you would like to disseminate? 

4. Develop a slogan for your campaign by taking the following steps.  
a. Show your message. Make a list of the areas you would like to campaign for. Write down 

words related to these; as many as you can think of. Then narrow it down to more or less 
ten words.  

b. Be creative. Start playing around with the words and word order to come up with 
something new and creative that describes your advocacy issue. Add some action verbs to 
the  keywords  you’ve  identified  to  give  your slogan impact.  

c. Keep it simple. A slogan is only effective if your audience can understand it quickly. You 
only have a few seconds to impress. A slogan   like:   ‘the best in olfactory widgets since 
1949’ is not going to do the trick. Simplicity is what you aim for. Slogans cannot exceed 
one sentence and cannot contain complicated words like Cerebral Palsy. A successful 
slogan is for example: Just Do It (Nike). Less successful is: Selling the Highest Quality 
Organic & Natural Products (Whole foods).  

d. Get feedback. Come up with a variety of potential slogans using this technique. Write 
them down and revise them the next day. Sit down with a fresh perspective and review 
your list. Do any of the slogans really grab you? If it is a good tagline, you should know it 
right away. Pick the best one and show it to a friend or family member. Ask them what 
kind of image it creates in their mind. Is it memorable? Does it have impact? If not, it is 
time to get back to the drawing board.  

  

Information box 4 - Examples of slogans  
 Disabled means differently-abled 
 Disable the label  
 Disability is a matter of perception 
 My attitude is based on how you treat me 
 Safety starts with you 
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Assignment 14: Advocacy through Media  
 
Introduction 
Media forms a specific channel for communicating with large groups of people. Newspapers, 
magazines, radio, television, and the internet offer opportunities to spread your message. 
 
Required materials: flipcharts, markers or pencils 
Estimated time: 1 hour  
 
Facilitator notes: if the group has written their own case story (pre course assignment 3), this 
assignment is very useful to frame the case story into an attractive message for the media. 
 
Steps: 
1. Divide the group in two. Each group reads the case study you selected to work with. 
2. Every group chooses one type of media: newspaper, magazine, radio, television and the 

internet. Answer in your groups the following questions:  
a. About the media type 

 What are the primary sources of information of this media? 
 How does this media type influence public opinion?  

b. About the target group 
 Who or what do they listen to?  
 What language do they speak?  
 Do they read? What do they read? What do they watch? 
 Can they afford to buy newspapers and access other media?  
 Do they have access to the Internet?  
 Where do they live or work?  

3. Once you have chosen a media type, think about: 
a. How do we access the media? Who owns it? Who are the important persons? 
b. How do we get attention from that medium, for our issue? 
c. Is it possible that the medium will distort our message? If so, is it worth it to use this 

medium? Why? 
4. Next, assess whether you have the organisational capacity to work with that medium:  

a. What skills are needed? 
b. What resources are needed? 

5. Brainstorm with the group about the message you would like to spread through the media. See 
information box 5 for tips to frame your message. Write the message on a flipchart.  

6. Both groups present their message for the media.  
7. Reflect with each other on the differences between the two messages.  
8. What can we learn from this? 

 
Source: ADA,  International  Institute’s Advocacy and Networking Manual, 2004 

Information box 5 - How to frame your media message 

1. Open with an attractive headline that contains the important keywords of your message. 
2. Use as many concrete facts as you can 
3. Answer the "Five W's": Who, What, Where, When, and Why. 
4. Show about injustice in your story. 
5. Present it as something new that has happened (a breakthrough). 
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6. Use anniversaries of an achievement or tragedy. 
7. Involve celebrities with credibility and personal experiences. 
8. Use visuals that tell the story. 
9. Present a workable solution. 
10. Develop quotes for the media that shape the argument. 
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Assignment 15: Writing an Advocacy Letter 
 
Introduction 
One way of advocating is through sending a letter to a government official. When you do so, you 
must effectively communicate the message you would like that person to receive. In this activity we 
are going to write a letter to a local official who is responsible for the issue that we want to raise. 
 
Required materials: advocacy  letter  ‘call  for  action  Gordon  Brown’,  format  campaigning letter (hand-
out 9), pencils, paper 
Estimated time: 2 hours 
 
Facilitator notes: explain to the participants that an effective advocacy letter should be: 
1. Relevant: refer to a current issue in proposed legislation, an upcoming event, or a recent article, 

op-ed or letter in the newspaper. 
2. Concise: letters should be approximately 250 words and should be typewritten and double-

spaced when possible.  
3. Credible: many newspapers only print a letter to the editor after calling the author to verify his 

or her identity and address. Provide your name, address and telephone numbers.  
4. Make it visible: send a copy of your letter to large and small newspapers. It is also valuable to 

write to magazines. The more frequently you write the more likely it is that you will be 
published. 

Steps: 
1. Select a case study. 
2. Divide the group into smaller groups of 4 persons.  
3. Discuss the following questions. 

a. What issue do we want to advocate for? (be as precise as possible) 
b. Why do we think that changes are needed?  
c. What evidence do we have of the need for change? 
d. Are there good examples from other regions/countries?  
e. To whom do we want to send the advocacy letter? 
f. What is this  person’s position? How can (s)he change something? 
g. What is good about the work he or she is doing?  

4. Start writing the letter by using the format of the campaigning letter (hand-out 9). The advocacy 
letter  ‘call  for  action  Gordon  Brown’ serves as an example of an advocacy letter (figure 8). 
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Advocacy  Letter  ‘Call  for  Action  Gordon  Brown’ 

The Rt. Hon Gordon Brown, Prime Minister 
No. 10 Downing Street 
London, SW1A 2 AA 
 
Dear Prime Minister 
 
RATIFICATION WITHOUT RESERVATIONS 
 
I/We am/are writing to you to express my/our concern about your Government’s  plan  to  
place a Reservation against Article 24 on Education in the UN Convention on the Rights of 
Persons with Disabilities.   
 
I/We do not think that the Government can pick and choose which human rights should be 
supported for disabled people especially when the aim of the UN Convention is to bring 
about equality and inclusion between disabled and able-bodied people. This can only be 
achieved through the development of a truly inclusive education system whereby disabled 
and able-bodied students can live and learn together in mainstream schools within their 
local communities. There are plenty of examples where disabled children and young people 
are included in their local schools and are thriving.   
 
It must be the aim of your Government to continue the excellent work schools are currently 
doing by increasing the numbers and range of disabled students accessing mainstream 
education, if you are to achieve equality for disabled people by 2025.  
Anything other than full ratification without reservations would guarantee educational 
apartheid for future generations of disabled people.   
 
More than 40 countries have already ratified the UNCRPD, none have placed a reservation 
on Article 24, I/WE urge you to not deny disabled people our right to be included and that 
you support and lead on  the  global  vision  for  disabled  people’s  equality? 

Yours sincerely 

Figure 8: example of an advocacy letter 
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7. Track Progress  
 

Assignment 16: Track the Progress of your Advocacy Activity  
 
Introduction 
Monitoring involves collecting information on a regular basis and in a systematic way. You need to 
plan how and when you will collect information. If you would like to monitor changes, you should 
collect the same information from the same people at least at two different points in time. This 
activity focuses on developing your monitoring plan, what it contains, and who should be involved in 
developing this plan. The steps in this activity help to determine what tools to use and what 
information to collect to monitor the effect of your activities. In figure 9 an example monitoring and 
evaluation plan is shown. 
 
Information box 6 – Monitoring versus Evaluation 
Monitoring 
 Is an on-going process 
 Is to look forward   
 Usually examines activities (outputs) 
 Question: What is happening 

Evaluation 
 Is periodic  
 Is to look backward   
 Focuses on results (outcomes)  
 Question: What has happened 

 
Required materials: monitoring planning form (hand-out 10), flipchart and markers  
Estimated time: 2 hours  
 
Facilitator notes: brainstorm with the group on the question: why is monitoring an evaluation 
important when you perform an advocacy activity? Explain that M&E plans can be used as a guide for 
your monitoring activities and should contain a detailed description of the different steps that need 
to be taken to show progress towards your goals. 
 
Steps: 
1. Select a case study and think about a goal for your advocacy activity. If you developed a SMART 

Goal (assignment 9) or Objective Tree (assignment 8) before, you may choose to use this goal in 
this assignment.   

2. Discuss with the group the following questions:  
a. How can you assess the progress towards the goal? (indicators)  
b. When and what is the organisation going to do to achieve the goals? (outputs) 
c. How can you document the process and demonstrate results? (reporting)  
d. Write the answers on a flipchart.  

3. Take the monitoring planning form (hand-out 10) and write down the goal in the first column. 
4. Write down the related activities that you will carry out to reach your objective.  
5. Think about an indicator that will help to measure progress towards reaching your objective.  
6. Decide how you will collect information; not every monitoring method suits an advocacy 

activity.  
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Example: you are member of a local DPO that aims to empower girls with a disability. In your 
community are 10 girls with a physical disability. Only one of them goes to school. Your DPO decided 
to advocate for the inclusion of all the 10 girls with a physical disability in the local school, within two 
years. The DPO will undertake four different advocacy activities to reach their goal.  
 

Figure 9: Example of an M&E plan 
 

  

Objectives 
 

Activities Indicators  Where do you get your 
information from?  

Inclusion of 9 girls with a 
physical disability  in 
school 

1 Focus group 
discussion with 
parents 
1 Press release for 
local media  
2 Meetings with 
Headmaster 
   

 Willingness from 
parents to send the 
girls to school  

 Summary from Focus 
group discussion 

 Placement of article 
in newspaper  

 Newspaper with 
article 

 Number of physical 
disabled girls 
attending school 

 School administration 
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Assignment 17: Evaluate your Advocacy Activity 
 
Introduction 
Evaluation is a crucial part of the advocacy cycle with many benefits. It helps you to learn from past 
experience and enables you to improve performance. This activity will focus on the use of evaluation 
and the practical steps you need to take.   
 
Information box 7 – Three important criteria for evaluation 
1. Relevance: did you choose the right strategy to achieve your objective? Which activities were 

relevant  to  achieve  your  objectives  and  which  weren’t?   
2. Cost-effectiveness: examine whether the project has been successful in achieving its objectives, 

and whether it has done so with a reasonable amount of money, time and effort.  
3. Sustainability: you need to know if there are lasting benefits after the intervention (such as access 

to schools for all new students with a disability, or strict punishment for every new case of sexual 
abuse). Sustainability looks at what happens after the project comes to an end; whether people 
with disabilities are not faced with new forms of violation after the advocacy activity.   

 
Required materials: paper and pencils 
Estimated time: 2 hours 
 
Facilitator notes: in this assignment people might not find all the answers they need in the cases 
presented. Stimulate the participants to use their imagination to find all the answers if the cases do 
not provide sufficient detail. The  participants  may  use  the  ‘three  important  criteria  for  evaluation’  as  
presented in information box 7.  
 
Steps: 
1. Divide the group into two. 
2. Group one reads case study 12: Rwanda - People with disabilities left out of condom campaign. 
3. You work for a DPO, which is requested to carry out an evaluation of the condom campaign. 

Take 15 minutes to come up with questions that you would like to answer in your evaluation. 
4. Try to answer the questions. What information from the case study do you miss?    
5. If you were responsible for the Condom Campaign, what information would you collect at the 

beginning of the campaign?  
6. Group two reads the case 15: India – A walker for Jasmin. 
7. You work for a DPO asked by the government to work together to make sure that children with 

a disability access school. You are invited to three meetings to give your input on the new 
strategy of the government. During these meetings you clearly spell out that while education for 
children with a disability is a major issue, a crucial first step is to provide these children with 
appropriate assistive devices. Two months after the meeting you received the new strategy of 
the government and you find out that much is changed compared to the old strategy.   

8. Your organisation decided to evaluate the process. Take 15 minutes to come up with                 
questions that you would like to answer in your evaluation. 

9. Try to answer the questions. What information from the case study do you miss?    
10. Each group writes down their answers on a flipchart and present the case and their answers to 

the questions to the other group. 
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Assignment 18: ADVOCATE – Final Assignment 
 
Introduction  
The ADVOCATE framework takes you through the necessary steps for responding to rights violation. 
During the Advocacy for Disability Rights course you got familiar with the different methods that you 
can use in each step. Now, after the course it is time for an individual recap and repetition of the 
ADVOCATE.    
 
Required materials: ADVOCATE leaflet, pencils and paper 
Estimated time: 4 hours  
 
Steps: 
1. This assignment is carries out individually. 
2. Select a case study that you found interesting, or choose a rights violation from your own 

experience and/or interest. 
3. Take time to think about all steps of ADVOCATE, and write your answers on paper: 

A: Describe the situation/context of the rights violation. 
D: Define what problem/rights violation you would like to address. What are the causes and 

effect, what are forces for and against change? 
V: Who are your allies and opponents in your attempt to advocate for the rights violation 

and how will you address your stakeholders? Which persons or organisations you already 
know can help you in your advocacy? 

O: What legal articles and conventions help to strengthen your advocacy activity? Which 
rights are violated in legal terms? 

C: Define the objective of your advocacy activity. What is the main objective and what are 
sub-objectives? Make sure your objective is SMART. 

A: What method will you use to advocate, what resources do you need, how much time and 
money will the activity need? Who will be your audience and how can you make your 
message effective and attractive? 

TE: What will be the outcomes of your advocacy activity, what indicates progress, how will 
your monitor this, and when and how will you evaluate your activity? 

4. After everyone finished working on their assignment, come together as group and discuss your 
findings. What went well, what was difficult, and what did you learn? 
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Section IV: Skill Development 
 

i. Introduction Role Play: Advocacy Skills 
 
Introduction 
An individual needs certain characteristics and skills to be an effective advocate. Those include skills 
in learning, listening, communicating, observing and persevering, as well as qualities such as 
trustworthiness and focus. Each participant will be moved to advocate for different areas depending 
on their experiences. With this activity, you will identify your strong and weak points in terms of your 
advocacy skills.   

 
Required materials: flipcharts, markers.  
Estimated time:  1 hour  
 
Facilitator notes: 
1. Upon completion, ask the participants what characteristics made the talk effective or how it 

could have been improved. 
2. Write the answers on a flipchart and make a note to yourself to discuss this further at a later 

stage. 
3. Explain to the participants that what they just engaged in was advocating for an item and that 

the same communication skills are useful in advocating for a rights issue. 
 
Steps: 
1. Divide the group into pairs. 
2. Let each participant pick a random item (for example, clips, pen, coffee cup). 
3. Tell  the  participants  not  to  “sell”  the  item  but  rather  convince  the  other  about  the  importance  

of the item. 
4. If there are participants who appear to do really well in convincing the other, you could ask 

them to demonstrate this to the group. 
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ii. Communication and Advocacy game 
 
Introduction 
Advocacy requires good communication, negotiation and interpersonal skills. Learning how to 
improve our communication can have many benefits. But communication is a two-way process, so 
this involves improving how we send and receive messages. With the following activities you will 
train and improve your communication skills to help you get your advocacy message across. 
One aspect of communication is the way you speak. Your voice can reveal as much about your 
personal history as your appearance. The sound of a voice and the content of speech can provide 
clues  to  an  individual’s  emotional  state,  and  a  dialect  can  indicate  their  geographic  roots.  The  voice  is  
unique to its owner. If self-esteem is low, for instance, it may be reflected in hesitancy; a shy person 
may have a quiet voice, while someone who is confident will be more likely to have control over his 
voice and clarity of speech. 
 
 
Information box 8 – Listening and speaking skills 
Poor skills 
 Angry or defensive tone of voice 
 Interrupting the speaker 
 Lack of eye contact, rolling the eyes 
 Sarcastic manner and tone 
 Poor body language (slouching, wringing hands)  
 Lack of clarity in expressing positions/opinions  
 Being too personal and emotional   

Good skills 
 Maintaining eye contact 
 Good tone of voice  
 Positive body language 
 Paraphrasing the speaker 
 Not interrupting 
 Asking for clarification   
 Being objective about the situation 
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Information box 9 – Common barriers to effective communication 
 Use of jargon. Over-complicated, unfamiliar and/or technical terms.  
 Emotional barriers and taboos. Some people find it difficult to express their emotions and some 

topics  may  be  completely  ‘off-limits’  or  taboo. 
 Inability to detach oneself from a personal situation when necessary. 
 Lack of attention and interest in the other party.  
 Differences in perception and viewpoints.  
 Language differences and difficulty in understanding unfamiliar accents.  
 Expectations and prejudices, which may lead to false assumptions or stereotyping. People often 

hear what they expect to hear rather than what is actually said and jump to incorrect 
conclusions 

 
Estimated time: 1 hour 
 
Facilitator notes: ask the participants why they decided to stand up. When did they feel touched or 
convinced by the story of the communicator?  

Steps: 
1. Think of an event that had a big influence on your life; a so-called life-changing event. This 

influenced your life in the area of health, education or in your relations with the community. 
Think of a positive aspect of this event that you would like to share with the group.   

2. Try to relate this event to an issue that you would like to advocate for.  
3. You will get five minutes to convince your public about the importance of your issue.  
4. As soon as listeners are touched or convinced, they need to stand up to support your issue. The 

people from the group who remain seated are not touched by your message.  
5. When the five minutes have passed you can easily measure how successful your communication 

was.  

Suggested watching: 
https://www.youtube.com/watch?v=JwjAAgGi-90  
USB/Video: Importance of communication  
 
 
  

https://www.youtube.com/watch?v=JwjAAgGi-90
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iii. Effective Speaking 
 
Introduction 
For most of us, speaking is a natural activity and we are often not aware of the sound, strength, 
speed and melody of our own voices. As an advocate for human rights, to make you audience listen, 
it is very useful to know how you sound to others. Practicing different styles of speaking will help you 
to become a more effective speaker. 
 
Required materials: voice recorders or mobile phones.    
Estimated time: 1 hour  
 
Facilitator notes: explain to the participants that for effective communication it is important to:  
1. Slow down: it is a natural reaction to want to get it over as fast as possible and this often causes 

people to stumble over their words. Speeding up also occurs when you are nervous and makes 
you more difficult to understand.  

2. Pause occasionally: the end of a sentence or paragraph gives you the chance to have a small two 
or three second rest. Pauses can also be useful for emphasis.  

 
Steps: 
1. Select a case study. 
2. Divide the group into smaller groups of five and let every person read the case study for him or 

herself. 
3. After everybody is finished reading the case study. One person should read the case study in a 

normal speaking voice.  
4. Record the voice if possible.  
5. Listen to the recordings and observe the following: clear voice, silence, speed, monotony, 

silence between sentences, etcetera. 
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iv. Tackle Attitudinal Barriers 
 
Introduction 
People with disabilities first have to believe in themselves and their capacity to undertake advocacy 
and work towards change. Some consider themselves victims because they primarily focus on what 
they are lacking. This influences their ability to take action. During this exercise, people are 
encouraged to reflect on their self-image, and become aware of what they have in common with 
each other. 

 
Required materials: papers, pencils 
Target group: this activity is specifically useful for people with disabilities.  
Estimated time: 30 minutes 
 
Facilitator notes: 
1. This activity is to create awareness of the fact that they are more than just disabled people. They 

are also daughters, students or very good at repairing chairs. We all fulfil different roles in life.  
2. A safe atmosphere is important when discussing the drawings. Tell participants it is not about 

judging  each  other.  Invite  participants  to  say  something  about  the  drawing  in  an  ‘I’  message.  For  
example  ‘I  see  a  human  who   is quite small, in comparison with the other drawings.  That gives 
me  the  feeling  that  this  person  is  …’ 

3. Make sure you discuss the drawing, not the person who has drawn it. It is not important to 
know whose drawing it is unless the person wants that.  

 
Steps: 
1. Ask participants to make a simple drawing of themselves in about 5 minutes. 
2. Ask   them   to   complete   the   following   sentence.   “I   am…”      They   should  write   down   at   least   10  

characteristics, roles they fulfil, or qualities they have.  
3. Put all the drawings in a row and discuss with participants what they see; mention remarkable 

things. What could this drawing tell about how someone sees him or herself? Use this to make 
people aware of the fact that we are all human. We have things in common and things that are 
different.   

4. Divide the group into clusters of 4 or 5 people. Ask them to discuss the characteristics, qualities 
and roles they fulfil. Can they recognise each other in the points written down? Ask them to 
discuss how many aspects point toward their disability. Let participants think and discuss the 
fact that they are more than their disability.  
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v. Practice Assertiveness  
 
Introduction 
The word advocacy means  ‘actively  speaking  up  for  yourself  and  others.’  You  therefore  need  to  learn  
how to be assertive. Assertiveness can protect you from bullying, abuse, and other forms of violence, 
and prepare you to develop better relationships. Expressing your thoughts, feelings, and opinions 
and standing up for your rights is important. You are your first and biggest supporter, so it is 
important that you speak up for yourself. Assertiveness is standing up for your right to be treated 
fairly. It is expressing your opinions, needs and feelings without ignoring or harming the opinions, 
needs and feelings of others. Because people want to be liked and thought of as 'nice' or 'easy to get 
along with', they often keep their opinions to themselves, especially if they conflict with those of 
other people. But this sometimes leads to being taken advantage of by people who are not as nice or 
considerate. 
 
Required materials: assertive behaviour situations form (hand-out 11) 
Estimated time: 1 hour  
 
Steps:  
1. Read case study 18: Argentina - Sexual abuse of a girl with a disability by family member. 
 
Camila has been raped by her brother Thomas on a regular base. Camila knew that it was not good, 
but was not able to defend herself against her brother. Girls with disabilities are often a victim of 
sexual abuse because they are not able to assert themselves. In this activity you are going to 
practice how to stand up for yourself.  

 
2. Divide the group into pairs. 
3. Read  ‘examples  of  situations  that  require assertive  behaviour’  from  hand-out 10. 
4. Taking turns choose an example and practice the situation with each other. 
5. Come back together in the group and discuss the experiences. What  went  well  and  what  didn’t.  

What advise can you give each other? 
 
Suggested watching:  
https://www.youtube.com/watch?v=w-HYZv6HzAs   
USB/Video: The skill of confidence  
 
Further reading: http://www.mtstcil.org/advocacy/advocacy-past-events.html 
 
Information box 10 - Assertive behaviour includes: 
 Starting, changing, or ending conversations 
 Sharing feelings, opinions, and experiences with others 
 Refusing others' requests if they are too demanding 
 Questioning rules or traditions that don't make sense or don't seem fair 
 Addressing problems or issues that bother you 
 Being firm so that your rights are respected 
 Expressing positive (effective) emotions 
 Expressing negative (effective) emotions 
 Humour 
 Making requests and asking for favours 
 Speaking with a clear voice 

https://www.youtube.com/watch?v=w-HYZv6HzAs
http://www.mtstcil.org/advocacy/advocacy-past-events.html
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vi. Practice Negotiation 
 
Introduction 
Negotiation is an important element of advocacy. It is about obtaining the best possible result for the 
target group. When you are considering a strategy of negotiation, it is important to be absolutely 
confident that the issue in question is one that should be negotiated.  
Negotiation can be useful when there is no alternative available through other advocacy approaches. 
The types of issues suitable for advocacy will usually be those that can be handled more effectively 
by ensuring the other side complies with rules, rather than seeking to negotiate.  Negotiation is 
particularly useful when there is no structure to rely on for resolving a problem or no effective 
sanction the client can use, or when the client is unable or cannot afford to pursue the matter 
elsewhere, or lengthy litigation has not produced a satisfactory result. When entering into 
negotiations, it is important to think about the different positions, interests, stakes, rules, processes 
and relationships of the parties involved. 
 
Required materials: flipcharts, markers, papers and pencils                        
Estimated time: 2 hours 

Steps: 
1. Start with a brainstorm session by asking participants to suggest situations/examples of 

negotiation from their own lives, or the lives of people they know.  
2. Ask contributors to briefly describe their example and note each example on a flip chart.  
3. Choose the most identifiable example.  
4. Divide the group into two: one group as opponent and one as proponent.   
5. Ask each group to prepare their role by answering the following questions: 

a. What do we want?  
b. Why do we want it?  
c. What alternatives do we have for obtaining it?  
d. What power do we have in this negotiation?  
e. What  is  each  party’s  relationship  with  the  other  party/parties? 
f. What influence does each party have over the other(s)? 
g. What external pressures are there – if any – on the parties?  

6. Ask one or two observers from each group to focus on the following characteristics and issues. 
a. Stable mood – not easily annoyed or swayed by emotional appeals  
b. Good integrity and reputation 
c. Able to speak and reason well – notices  sudden  changes  in  the  other  parties’  body  language  

or mood and can read between the lines  
d. What one can do in the negotiation process:  

 Do keep your stakes hidden, do not make them clear during the process.  
 Do have credible information to convince others that your argument is a strong one.  
 Do listen to the other person/party and identify points of weakness in their argument.  
 Do put forward your arguments against what the other party is saying, focusing less on 

challenging  ‘facts’  and  more  on  the  ‘position’  or  justifications  the  other  party  gives.   
 Do  place  your  argument  ‘side-by-side’  with  the  opponent’s,  by  showing  why  your  view  

will work and theirs not. 
7. Start the role play.  

Suggested watching: https://www.youtube.com/watch?v=XkHF8K7mk5k   
USB/Video: Negotiation  

https://www.youtube.com/watch?v=XkHF8K7mk5k
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vii. Network for Action 
 
Introduction 
Many of the root causes of rights violations can only be addressed via government policies or by 
persuading others to change their behaviour. For example, for the implementation of inclusive 
education you will need to work closely with the Ministry of Education, educational specialists and 
teachers. Such issues require advocacy, awareness raising and increased networking.   
Networks and key contacts provide helpful information about the community as well as 
opportunities for sharing information of mutual benefit. Networking includes making and 
maintaining contact with individuals, groups or institutions with shared interests for the purpose of 
sharing and exchanging information, resources or services.  
 
Activity 1: Business cards 
Required materials: cards that can be used as business cards or actual business cards 
Estimated time: 45-60 minutes 
 
Explanation: networking is for a large part about learning about other people and finding the links 
you have with them. This exercise will help you to practice your networking skills by looking for 
creative ways to introduce yourself, by finding links with your network partner, and by making sure 
you made a last good impression when saying goodbye. By practicing networking, you will learn that 
the more often you network, the easier it becomes 
 
The basic skills of networking are: 
1. Shaking hands 
2. Introducing yourself 
3. Smile 
4. Look the other person in the eye 

Make sure that these steps are taken in each conversation. 
 
Steps: 
1. In the next five minutes, shake hands with as many people in the room as you can, say hello, and 

give them your business card.  There is only one catch: no two handshakes/introduction combos 
can be alike.  

2. Pair off with someone you don't know, find 3 things that you have in common but which are not 
obvious. 

3. If you are going to network well, eventually you need to find a way to graciously take your leave.  
How many different ways do we know to say good-bye?  

 
Source: http://evergreen.loyola.edu/rcrews/www/sl/archives/aug01/msg00068.html 
 
Activity 2: Speed dating 
Required materials: stopwatch or mobile phone 
Estimated time: 30 minutes 
 
Steps: 
1. This exercise will help to practice networking. The group should be split into pairs, half of the 

participants sit at a table and the other participants circulate.  
2. The goal of this assignment is to create a comfortable interaction, in which each person shares 

something about himself or herself.  

http://evergreen.loyola.edu/rcrews/www/sl/archives/aug01/msg00068.html
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3. In each conversation, people must learn about topics such as: news facts or something you 
recently learned.   

4. Use  a  stopwatch  to  tell  participants  to  “switch”  every  3  minutes,  until everyone has met for an 
informational interview.  

5. Debrief after the speed networking and invite people to share their reactions. Questions might 
include: How much did you learn in 3 minutes? Did it feel like a conversation? Did it get easier as 
you interviewed more people? Did you notice that it was easier to connect with some people? 
What made it easier or more difficult? 

 
Source: http://blog.cengage.com/top_blog/activity-practice-your-networking-skills/ 
 
Information box 11 – Steps to organise a network meeting 
Before you approach people and organisations – ask yourself the following questions: 
1. Who shares your values? Your natural allies may be those who have a similar vision and values. 

It is therefore a good idea to approach them first. However, do not immediately exclude other 
groups because their values are not exactly the same as yours. You will need to work with many 
different groups. Ensure that you are clear about the nature of the collaboration.  

2. Who already works on the issue? Learn from those with more experience and consider whether 
you are trying to achieve the same results and whether they are willing to collaborate. If they 
support your mission, maintain a good relationship.  

3. Who can provide something you need? For example: information, experience in media relations, 
influence on decision-makers or an active membership that will campaign. Decide what you 
need from them and be clear about what you are asking for.  

4. Why would they choose to collaborate with you? Understand what others are trying to achieve 
and be clear about what you can offer them in terms of skills, access to groups, research, etc.  

5. Who has the capacity to act? All collaborators should be clear about what they can actually do.  
6. Would things be worse if you did not work together? Would lack of co-operation reduce your 

combined impact and chances of achieving your goals and objectives? 
 
Prepare the meeting – ask yourself the following questions: 
1. Who called the meeting and why?  
2. What previous contact has anyone had? Was anything promised (by either side)? Has it been 

delivered? Is there continuing contact?  
3. Who will represent the policy-makers at the meeting and what are their roles? What are their 

interests, background and views? Are there any disagreements or power struggles between 
them?  

4. How do you think the policy-makers view you? Why have they agreed to see you? What power 
or influence do they recognise that you have?  

5. What information can you find out beforehand so you are prepared?  
6. Allow plenty of time to get to the meeting so that you are not late.  
7. What do you hope to achieve from the meeting? What will you ask them to do?  
8. Consider what they may want to gain from the meeting and how you can provide it.  
9. Who will attend the meeting on behalf of your organisation or network? Who will present your 

information or argument? Who will take Notes?  
10. Decide a rough plan of attack and responses to possible questions.  
11. Know your main points well.  
 
During the meeting: 
1. Make sure everyone in the room is introduced.  
2. Clarify why you called the meeting and agree on how to proceed. 

http://blog.cengage.com/top_blog/activity-practice-your-networking-skills/
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3. Keep discussions on track.  
4. Summarise progress at various points. 
5. Clarify what has been agreed.  
 
After the meeting – debrief by asking the following questions: 
1. Did you achieve your objectives?  
2. Did you think they were telling the truth – were they hiding anything?  
3. Are they keen to work with you?  
4. Did you encounter new information?  
5. What are you going to do next?  
6. Write a quick report of the meeting.  
7. Pass it to everyone who came with you.  
8. Pass it to relevant people in your organisation.  
 
After the meeting – follow up by: 
1. Sending a brief letter thanking the policy-maker for seeing you, summarising the main points 

and reminding them of their promises and what you have promised.  
2. Contacting them again after a while to see if they have done what they promised. 
 
Information box 12 – Characteristics of a networker 
 Acts respectfully and professionally  
 Has a good reputation in the community 
 Keeps up to date and is well linked to the community 
 Is knowledgeable and well known for this 
 Is well prepared and presents information clearly 
 Understands reciprocity and acts accordingly 
 Is prepared to be bold and take action where this is indicated 
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Section V: Case Studies 
 

Overview 
 
Assignment Suggested case studies 
Assignment 1: Rich Picture 2-4, 7, 8, 10, 11, 13, 15, 16 ,18 
Assignment 2: Issue Selection Criteria 1, 3, 5-7, 9-15, 18 
Assignment 3: Problem Tree 1-4, 6, 7, 10- 13, 15, 18 
Assignment 4: Force Field Analysis 2 ,5, 6, 8, 11-14, 16 
Assignment 5: Stakeholder Analysis 2, 4,11, 13, 15 
Assignment 6: Mapping Individual Networks 3, 6, 7, 8, 15, 17 
Assignment 7: Article Selection 1-18 
Assignment 8: Objective Tree 2-4, 6, 7, 10-13, 15, 18 
Assignment 9: Develop a SMART Goal 1-18 
Assignment 10: Risk Management 5-8, 11-13 
Assignment 11: Select an Advocacy Method 1-18 
Assignment 12: Plan your Advocacy 1-18 
Assignment 13: Develop a Slogan 1, 2, 5, 11, 13, 17 
Assignment 14: Advocacy through Media 2-6, 8, 10, 12, 16, 17 
Assignment 15: Writing an Advocacy Letter 2, 5, 6, 8, 10, 17 
Assignment 16: Track the Progress of your Advocacy Activity 2-13, 15 
Assignment 17: Develop a Monitoring and Evaluation Plan 2-7, 9-13, 15 
Assignment 18: Evaluate your Advocacy Activity 2, 3, 5-7, 9-13, 15 
Assignment 19: ADVOCATE 2, 3, 5-7, 9-13, 15 
Skill Development iv: Practice Assertiveness 1, 2, 5, 11, 13, 16, 18 
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Case studies 
 

Case study 1 Bangladesh - Emotional neglect of a son with a disability. 
 
Keywords: Children, Family, Cultural believes 
 
Adesh is a nine-year-old boy. When he was in the process of being born, his mother was in prolonged 
labour. As a result, both Adesh’s   legs   are   paralysed   and   he   uses   a   wheelchair.   He lives with his 
mother and one of his sisters.  
 
First  of  all,  Adesh’s  father  was  very  happy  to  have  a  son.  When  realising  that  his  son  had  a  disability  
his father was however  very  disappointed  and  blamed  Adesh’s  mother  for  this. He did not show any 
interest in Adesh and told him openly that he was not sure he even was his child, since he often had 
to leave   his   family   for   work   purposes   and   maybe   Adesh’s   mother   had   slept   with   another   man. 
Adesh’s   mother   did   everything   she   could   to   help   her   child   with   medical treatment and his 
development. Still, whenever the father of Adesh was around he often had to listen to his comments 
about him being useless. For holidays he bought clothes for his siblings but never for him. He blamed 
his wife for taking medicines that caused the disability or said Allah had punished her for her sins 
through this child.  
 
The father of Adesh would have affected Adesh’s  confidence  if  his  mother  hadn’t  supported  him  so  
well.  His  parents  are  now  divorced.  Adesh’s father phones every now and then for his sisters and 
brothers, but never asks after him.  
 
Questions: 
1. Adesh’s   mother   was   in   prolonged   labour   and   as   a   result   Adesh got paralysed. Why does 

prolonged labour cause paralysis?  
2. You and your organisation have discovered that in your working area many children are disabled 

due to a lack of maternal health care. With whom would you discuss this issue?  
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Case study 2 Colombia - Persons with disabilities seek jobs, not charity. 
 
Keywords: Discrimination, Stigma, Employment, Charity, Government 
 
Youth with disabilities in Colombia have access to free health care options and are supported by a 
number of associations and charities. But what they really want is to find work and contribute to the 
national economy.  
 
“I  am  so  thankful   for  all   the  help   I   received  from  my  family and from the government, but I really 
want  to  control  my  work,  my  life,  myself,”  says  19  year  old  Carlos, who was paralysed from the waist 
in  a  car  accident.  “I  want  to  be  a  part of the community in that  way.”  While  a lot of progress has been 
made on this front, many disabled youth still lack the necessary education or skills to earn a living 
other than through begging.  
  
Most of the employment progress has taken place in the public sector. Government ministries 
practice positive discrimination and hire youth with disabilities such as Carlos, encouraging them to 
take the entrance exam for civil servant employment. The Ministry of Social Affairs has been 
particularly proactive in hiring youth with disabilities. Also, the government has signed the 
International Labour Organisation Convention on Decent Work, which addresses employment rights 
of disabled youth and Colombia has signed the Convention on the Rights of Persons with Disabilities.  
 
But the private sector is still reluctant to hire personnel with a disability. Companies refuse to hire 
disabled youth. Carlos for example applied at a few banks and ICT companies, but after each job 
interview he was told that the organisation could not hire someone in a wheelchair. It was said that 
the company needed to make profit and reach  their  targets,  so  they  wouldn’t  have  time  to  bother  
with his physical challenges. 
 
Questions: 
The private sector in Colombia is still lagging behind in hiring youth with a disability.  
1. What might be the reason for a company to decide not to hire youth with a disability?  
2. How would you convince these companies that they should hire youth with disabilities?   

 
Source: http://www.irinnews.org/report/90808/mali-disabled-seek-jobs-not-charity   

  

http://www.irinnews.org/report/90808/mali-disabled-seek-jobs-not-charity
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Case study 3 India - The disabled boy tied to Mumbai bus stop. 
 
Keywords: Children, Family, Poverty 
 
Lakhan Kale, a 6 year old boy, suffers from cerebral palsy. In addition to cerebral palsy, which affects 
the body's movement and coordination, Lakhan is deaf and unable to talk. "He was fine when he was 
born, in fact he was a chubby baby," his paternal grandmother Sakubai says. However, Lakhan 
developed a high fever after a few months. "One night, he shook violently," she says, with tears in 
her eyes. "He was never the same again." As a result Lakhan cannot be on his own and needs help 
with eating, dressing and washing himself.   
 
His grandmother Sakubai lives on  the  pavement,  just  behind  one  of  Mumbai’s bus stops. She sleeps 
on a sari spread on the ground as she cannot afford a house for herself. Whenever she has some 
money she buys food from the street vendor. Sakubai is Lakhan's only caregiver. His father passed 
away four years ago, and his mother – unable to cope  with  Lakhan’s  disability  - left them. Last year 
his older sister ran away, leaving Lakhan and Sakubai behind. 
 
Sakubai earns a living selling small toys and jewellery at Chowpatty, a popular beach in the heart of 
Mumbai. It is difficult to sell goods and watching Lakhan at the same time for her. She says she has 
no choice but to tie the child to the bus stop whenever she has to work. "He is deaf so he would not 
be able to hear traffic coming. If he ran onto the road, he'd get killed," she says. "See, it's a long 
rope." She shows me the worn cloth that she uses to tie Lakhan's leg to the pole. Lakhan is no 
exception. Many children with disabilities in Mumbai are tied to poles.  
 
Sometimes people walking by give some food or money to Lakhan. At other times however, children 
on the streets mock Lakhan and throw dirt or stones at him. 
 
Questions: 
Lakhan’s  grandmother  seems  to  be  stuck  in  poverty  and  tying  the  child  to  the  bus  stop  appears to be 
her only solution. What do you think could be another solution?  
 
Watch the whole story: 
http://www.youtube.com/watch?v=8iRXoqbOPqw    
 
Source: http://edition.cnn.com/2014/06/23/world/asia/india-disabled-boy-bus-stop/   

  

http://www.youtube.com/watch?v=8iRXoqbOPqw
http://edition.cnn.com/2014/06/23/world/asia/india-disabled-boy-bus-stop/
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Case study 4 Zimbabwe - Shortage of epilepsy drugs.   
 
Keywords: Medicine, Stigma, Employment 
 
Drugs for non-communicable diseases like epilepsy are in very short supply because of funding 
shortfalls affecting  Zimbabwe’s  public  health  sector.  While  the  government  is  struggling  to  meet  its  
budget commitments, donors are more focused on communicable diseases like HIV and TB. Epilepsy 
is a neurological disorder that causes frequent seizures. These can be controlled with anti-epileptic 
drugs but nine out of ten people with epilepsy in Africa go untreated.  
 
Tsarai Moto (18), from Musami village about 80 km from Harare, has to travel to the capital for her 
anti-epileptic medication every month because of shortages of the drug in her area. During these 
trips, she often had seizures since she would have gone for days before that without taking her 
medication.  “My  money  and  valuables  have  been  stolen  during  seizures,   leaving  me  stranded,”  she  
said. People in her community view her as insane; her frequent seizures have prevented her from 
completing primary school. 
 
Moto belongs to the 2% per cent of people in Zimbabwe who have epilepsy, according to the 
Epilepsy Support Foundation of Zimbabwe (ESFZ). ESFZ estimates that 86% of people with epilepsy 
do not receive medication, especially in rural areas. The greatest challenges for people with epilepsy 
in Zimbabwe are economic, a study by ESFZ, the University of Zimbabwe and Bindura University has 
pointed out. Some 93% of the people who participated in the research indicated that securing 
adequate income was a problem, while 78% had difficulties maintaining employment. Prejudice 
against people with epilepsy, and uncontrolled seizures caused by the unavailability of medication at 
local hospitals and clinics, further reduced employment opportunities. 
 
“The  country  is  currently  trapped  in  a  serious  economic  depression,  so  drugs  for  non-communicable 
diseases like epilepsy find themselves at the bottom of priorities. There is no doubt that epilepsy has 
become  a  neglected  condition,”  says  Dr  Stanley  Midzi,  a  World  Health  Organisation  (WHO)  adviser. 
 
Questions: 
If you are working for the Epilepsy support foundation of Zimbabwe and would like to raise 
awareness on this issue, who would you target and what facts from the text would you use in your 
advocacy? 
 
Source: http://www.irinnews.org/report/100476/shortage-of-epilepsy-drugs-in-zimbabwe   

  

http://www.irinnews.org/report/100476/shortage-of-epilepsy-drugs-in-zimbabwe
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Case study 5 South Africa - Misuse of disability grants. 
 
Keywords:  Children, Intellectual disability, Family, Social assistance, Cultural believes 
 
Zethu, now 20 years  old,  arrived  at  a  children’s  home  as  a  teenager.  She  has  never  been  diagnosed  
by a medical mental health expert and came to Ikhaya Loxolo (home of peace) without any medical 
records. Gunther, one of the caregivers there, suspects she suffers from foetal alcohol syndrome, 
which has been found to be closely associated with intellectual disability and unusual behaviour. 
 
During her stay at Ikhaya Loxolo, Zethu became pregnant and gave birth to a girl. Further, at Ikhaya 
Loxolo, Zethu learned how to cook, clean and write her name. Gunther says when her mother found 
out  about  her  daughter’s  new  skills, she travelled to the centre and demanded that Zethu live with 
her. "She said her daughter had to come home to cook and clean for her, that she was now good for 
at least something," she says.  
 
While   living   at   her   mother’s   home,   Zethu’s   mother   received   both   her   daughter’s   government  
disability grant of about 1,200 rand and the child grant of her granddaughter of about 300 rand. 
"Zethu  didn’t  see  a  cent  of  it.  The  family  used  the  grant  money  to  build  a  house  and  to  buy  luxuries  
such as meat," says Gunther. Meanwhile, there was no money available for medicine or medical 
check-ups for both Zethu and her daughter. 
 
After some time, Zethu secretly packed her bags and returned with her child to Ikhaya Loxolo. "Her 
situation is nothing special," says Gunther. "Many people in this area do not consider people with 
intellectual  disability  human  beings.  They  don’t  believe  they  have  any  human  rights  or  any  value”.   
 
Questions: 
Zethu’s  disability  grant is not used for her benefit. The story of Zethu is no exception in South Africa. 
1. Why do you think it often happens that people with a disability do not benefit from their own 

disability grant?  
2. How could the government ensure that grants are used for the benefit of the receiver?  

 
Source: http://mg.co.za/article/2013-11-08-if-they-are-raped-then-so-what    
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Case study 6 Ghana - Misery  of  “prayer  camps”  for  people with an intellectual disability.  
 
Keywords: Intellectual disability, Abuse, Law and Regulation, Government, Religion 
 
Ghana has several hundred prayer camps, which are believed to have emerged in the 1920s. While 
prayer camps in Ghana often serve as a refuge for people seeking spiritual healing and peace of mind 
- for example, for people who lost their job – some of these camps place people with mental 
disabilities in an inhumane and degrading environment. 
 
Doris Appiah, aged 21, has a bipolar disorder. In her early teens she was referred to an overcrowded 
psychiatric hospital but could not receive appropriate treatment there. So she was moved to a 
“prayer   camp”   for   five   years.   There, she was sometimes tied to a wall or denied to eat for long 
periods of time. Sometimes she was shackled there for days at a time, forced to urinate, bathe, sleep, 
and defecate in the spot where she was chained. 
 
Religious  camp  leaders  told  her  that  these  periods  of  ‘fasting’  would  help  to  bring  her  back  to  God,  as  
she was a sinner. Doris was told that she was unworthy and that she was a bad Christian. Instead of 
receiving psyhological help or counselling, Doris was blamed for her own disorder and she was told 
that only when she would repent of her sins, she would become better. 
 
Thousands of mentally ill people across Ghana have the same experience, according to the Human 
Rights Watch (HRW) report (Like a Death Sentence). Patients with mental health problems are often 
kept against their will in overcrowded and unsanitary psychiatric institutions where they lack 
psychological care and counselling. In these institutions they often face psychological abuse as well 
as physical abuse, going without food for days. 
 
The  government  is  trying  to  update  the  country’s  mental  health  care  laws,  starting  with  the  passing  
of the 2012 Mental Health Act, which is supposed to improve access to mental health services and 
prevent abuse. But Human Rights Watch says it does not go far enough: it only addresses the formal 
health  sector  and  doesn’t  include  community-based mental healthcare needs. 
 
Questions: 
1. Are you familiar with prayer camps? What do you think about this treatment for people with 

mental diseases? 
2. Doris was first referred to an overcrowded psychiatric hospital where she could not get proper 

treatment. So she was sent to a prayer camp. Can you think of any alternative?   
3. What  is  Human  Rights  Watch’s  role  in  this  issue?   
4. What is the role of religious leaders in this event?  

 
Video material: 
Ghana: prayer camps. 
 
Source: http://www.irinnews.org/report/96458/%20ghana-misery-of-prayer-camps-for-mentally-ill   
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Case study 7 Cambodia - Child with Down syndrome locked in a cage.  
 
Keywords: Children, Intellectual disability, Cultural believes, Stigma, Family  
 
Watch the video: Down in Cambodia 
 
Many Cambodians think Down syndrome is contagious, which makes them afraid to interact with 
people with Down syndrome. Moreover, it is also a widespread believe that Down syndrome is 
caused  by  parents’  bad  karma  or  behaviour.   
 
Savary is a girl with Down syndrome. The children in the village throw stones at her and sing 
offensive  songs  whenever  they  see  Savary  outside.  The  neighbours  treat  Savary’s  parents  badly  and  
exclude them from joining cultural events. They even threatened to attack Savary if she would come 
to close to them. The community perceives Savary as a lunatic and they are worried that she will 
infect them. The local religious leader even told people that Savary had a demon inside her and that 
showing any kindness to Savary means showing kindness to a demon.  
 
Whenever  Savary’s  parents  leave  the  house  they  have  no  other  option  than  to  lock  her  in  a  cage  to  
prevent the neighbours from attacking her.  
 
Questions: 
1. What  factors  force  Savary’s  parents  to  lock  her  in  a  cage? 
2. What will be the effect on Savary if she is locked up in a cage?  
3. What rights are violated in this case? What do you think is the struggle of the parents to respect 

those rights?  
4. What would you do as an organisation if you were confronted with a situation like this? What 

situation would you like to change first? 
 
Source: Metropolis TV 
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Case study 8 Tanzania - Persons with albinism face gruesome challenges.  
 
Keywords: Albinism, Cultural believes, Violence 
 
There is a rapidly growing industry in the sale of albino body parts in Tanzania. This practice is driven 
by the belief that these body parts possess magical powers that bring riches if used in potions 
produced by local witch doctors.  
 
Leaders within the albino community believe that many of the attacks and killings remain 
undocumented and so the numbers are likely to be much higher than records show. While the 
Tanzanian police first started documenting them in 2006, it is widely known that these witchcraft-
related assaults on albinos have been going on for ages.  
 
Reports also indicate that albino body parts are being exported out of Tanzania. In one instance, a 
Tanzanian trader was caught travelling to the Democratic Republic of Congo with the head of an 
infant with albinism in his possession. He told the police that a businessman was going to pay him for 
the head based on its weight. 
 
In the village Sila and the surrounding villages live five children with albinism. Their parents are 
aware of the killing of people with albinism and fear for the lives of their children. As a result they do 
not allow their children to go to school, to visit church and restrict them from playing outside. The 
parents together visited a local politician to raise awareness for their situation. The local politician 
however would not believe that someone would kill a person with albinism and even if this were true 
he  said  that  he  couldn’t  help  them  to  prevent  the  killing. 
 
Questions: 
1. In  some  parts  of  Tanzania  (and  beyond)  people  believe  that  albinos’  body  parts  possess  magical  

powers. Do similar beliefs exist in your community? If so, can you give an example? What is your 
position on this: do you think this should change?  

2. Is albinism a disability in your view? 
 
Video material:  Africa Investigates – The spell of the Albino.  
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Case study 9 Nepal - Accessibility of schools. 
 
Keywords: Children, Education, Family, WASH 
 
Amman is a 16 year-old boy with a physical disability that limits his movement and speech. Amman 
started attending school two years ago in his village in Far Western Nepal. He was then in Class 2 and 
his classmates were between 7 and 10 years old. His 11-year-old brother attended the same school 
but in Class 4.  
 
Amman uses a tricycle to get to school, which is pushed by his mother or other children. However, 
because the school entrance has two steep steps and no ramps, Amman has to crawl to his 
classroom. His mother, Lakshmi, says: “Amman   sits   alone   on   a   smaller   chair   in   the   corner.   He  
sometimes  drools,  so  the  other  children  don’t  feel  easy  about  sitting  near  him.”   
 
Amman has to refrain from using the toilet while in school from 10 a.m. to 4 p.m. When he needs to 
use the toilet during the day, another child has to run home to fetch his mother to assist him. The 
teacher  of  Amman’s  class   told   Lakshmi that if he has stomach problems she should not bother to 
bring him to school anymore.  
 
Source: Human Rights Watch.  
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Case study 10 Bolivia - No place for children with disabilities in rural schools. 
 
Keywords: Children, Education, Poverty  
 
A shortage of staff and inclusive educational facilities deprive many disabled children of education in 
Bolivia. Eight-year-old Ricardo doesn’t  go  to  school  with  the  other  children  in  his  homestead  because  
he has a physical disability. He is one of hundreds of children with physical and intellectual disabilities 
who live in a rural area in Bolivia.  
 
Homesteads are scattered in Bolivia and the roads are often bad, so getting to the nearest special 
needs school would take hours of walking, while transportation is unaffordable for most families. The 
three special needs schools in the area would probably not enrol these children anyway, since they 
reached their capacity years ago. The nearest special school, for instance, has a waiting list of over 
400 children. The local mainstream schools are not much help either because they are already 
overcrowded  “so  mothers  give  up  and  their  children  stay  at  home”.   
 
Ricardo stays home every day and often gets angry with his mother Mariana as he is frustrated and 
bored. His mother at the same time cannot get  a  job  as  she  has  to  take  care  of  Ricardo.  As  Ricardo’s  
father works in a factory, they do not have a large income as a family. The longer Ricardo stays at 
home  the  more  his  and  Mariana’s  frustration  grows. 
 
Questions: 
Is the issue described above only a problem for children with a disability? Would it help to introduce 
more disability inclusive education? Why (not)? 
 
Source:  http://mg.co.za/article/2014-10-17-no-place-for-disabled-children-in-kzns-rural-schools   
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Case study 11 Ethiopia - Sexual abuse by the leader of a Disabled Peoples Organisation.  
 
Keywords: Abuse, Children, Justice  
 
Tigist lives in rural Ethiopia. She is 12 years old, but already has the physical characteristics of a 
woman. She was enrolled in a vocational training centre where she learned how to weave scarves. 
One of the trainers, Thomas, had a disability himself. Thomas was an educated man and the leader of 
a Disabled People Organisation (DPO). He enjoyed his position of power and started to abuse several 
young women in the DPO and the school. He placed himself above other people with disabilities; this 
made him feel immune to prosecution. If a young woman got pregnant Thomas simply sent his wife 
to her house and she took the girl for an abortion.  
 
The vocational training centre worked a lot with Thomas since he was such a well-educated and 
outspoken person. However, slowly they started to find out about his behaviour. All members of the 
DPO were scared because of his powerful position in society and they refused to press charges 
against him. He was smart to make people scared because of his power: no one would follow up on 
things.  
 
Tigist told her story to Mesfin, one of the people working at the vocational training centre. Mesfin 
and his colleagues did not want to take direct measures since the teacher was so well connected to 
policy makers in the society. Instead, they started to leak information to Thomas that they were 
hearing stories about his behaviour and were collecting evidence against him. At first, Thomas tried 
to be abusive to the management of the vocational centre. But they were very clear that he had no 
reason to be abusive. The vocational training centre does not want to work with him anymore and 
has reported this to the Office of Labour and Social Affairs.  
 
Questions: 
1. In this case, the DPO leader Thomas felt superior and misused his position badly. What do you 

think contributed to this feeling of superiority?   
2. Thomas abused several girls sexually. How could this be prevented?  
3. How can you prevent people becoming too powerful and inviolable?  
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Case study 12 Rwanda - People with disabilities left out of condom campaigns. 
 
Keywords: Prevention, Communication, HIV/AIDS  
 
A three-month campaign, which used radio and television spots as well as billboards and over 
200,000 leaflets, ended in February, and according to government sources, was successful in raising 
awareness. 
 
However, Rwanda's recent national condom awareness campaign did not include messages designed 
for people with disabilities. Especially people with a visual or hearing impairment were not reached 
well by the campaign. Experts say this was a mistake since this group is as much at risk of HIV as the 
rest of the population.  
 
Claudien is 16 years old and has an intellectual disability, which makes it hard for him to understand 
difficult issues. He has heard of this thing called HIV and that you should use a sort of balloon when 
you want to make love to  a  girl.  Claudien’s  parents  are  not  very  happy  of  Claudien’s  interest  in  girls  
and they told him that he would get very sick from making love to a girl. They decided not to explain 
to him about the use of condoms as they believe this would only encourage his sexual behaviour.  
 
Claudien heard the message of the condom campaign on the radio, but did not really understand 
what these condoms are and how to use them. It seems to him that if his parents do not explain 
about  condoms,  then  probably  it  wouldn’t  be that important. 
 
Additional assignment: 
Blindfold people to let them experience blindness, give them packages of condoms and ask them 
what the expiration date is. Have some reflection: Why is there no information for blind people on 
condom packages? Are blind people a-sexual?  
Hold small group discussions about ways to ensure that people with intellectual disabilities are 
informed about condoms and about sexuality, taboos, risks of being abused etc.  
 
Source: http://www.irinnews.org/report/88761/rwanda-people-with-disabilities-left-out-of-condom-
campaign   
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Case study 13 Sierra Leone - Blind girls have a high sex drive. 
 
Keywords: Children, Abuse, Family, Cultural believes, Justice 
 
Lucee is a 14-year-old girl from the north of Sierra Leone. Growing up as a blind girl within the family 
she felt useless. She was not able to help in the house and on the farm, and the children in the 
neighbourhood called her names, telling her that she is stupid. She never took part in events in her 
village. When visitors came to their house, her parents kept her hidden out of shame.  
 
One day, her aunt visited the family and said that there is a school for blind children in a village not 
far away. Lucee was eager to enrol in the school and finally her mother agreed that she could do so. 
Lucee loved being in school. She not only learned how to read and write, she also learned from her 
blind friends how to cook and move around in the village by herself. She rented a house together 
with some other girls who were blind and they took care of each other. 
 
One evening, Kossi, a man from the village approached Lucee. Kossi asked her if she would sleep with 
him and in return he would help her with costs for her education. Lucee told him she was not ready 
to marry yet and would like to focus on her education. A few days later, her friends were out of the 
house and she was alone cooking food for all of them. Kossi came back and told her that being with 
him would make her life easier and no one had to know. When she again refused, he raped her. 
Lucee screamed and shouted but no one came to help her.  
 
The next day in school her teacher Datu heard her story and brought her to the police. But, instead of 
helping Lucee, the police first started interrogating her about what she had done. Many blind girls 
get raped in the village, which is proof for the villagers that blind girls have a very high sex drive. The 
police officer was reluctant to do anything. The same day, Kossi’s   mother   came   and   shouted   at  
Lucee.  “What  did  she  think  she  was  doing?  She  first  seduced  her  son  and  made  him  do  sinful  things  
and  now  she  was  trying  to  disgrace  his  name…”   
 
When the  news  reached  Lucee’s  parents  she was told not to do anything. Since she was blind, her 
parents felt she had little prospect of ever finding a husband. They also feared that, since she lived 
amongst strangers, they would have no social ties to protect her. Lucee, however, was determined to 
continue her education and decided that being raped was just part of the struggle required to 
becoming the teacher she dreams to be one day. 
 
  



   Advocacy for Disability Rights course 
   Training activities 

  
 

Page 69 of 105 

Case study 14 Indonesia - Annisa has to go to school.   
 
Keywords: Children, Education 
 
Eighteen year old Annisa is in the fourth grade now. She is not able to walk and stand for a long time.  
She is often bullied and neglected by her peers, especially during break time. Nobody wants to play 
with her, so she is often alone, which makes her feel sad and insecure. She also feels that other 
children have no attention for her special needs. Annisa:  “I  wish  the  other  children  could  see  that  I  
need to have a chair, because I cannot stand for so long. I need them to be my friends, not to bully 
me.” Annisa would rather stay at home with her mother as she feels more at ease at home. She is 
happy about learning new things and her teacher is very nice, but the children who bully her make 
her scared to go to school. 

Her mother Gita, unlike the other parents of children with disabilities, is very strict about her  child’s  
education. She realises school must be difficult for Annisa sometimes, but no matter what, she will 
not allow her to drop out of school. Education will help her throughout her life and she would advise 
the other parents to send their children to school. Every morning. after she has brought Annisa to 
school, Gita feels guilty for being so harsh on Annisa. Gita is however convinced that school will bring 
many opportunities to Annisa and will make her a stronger person. 
 
For the other parents, the atmosphere in the school classrooms needs to change first, in order for 
them to send their children to school. They do not understand how Gita can be so mean to her 
daughter and tell each other that she probably does not love Annisa. 
 
Questions: 
Would you send your disabled child to school if you knew that he or she would encounter similar 
difficulties as Annisa mentioned? 
 
  



   Advocacy for Disability Rights course 
   Training activities 

  
 

Page 70 of 105 

Case study 15 India - A walker for Jasmin. 
 
Keywords: Children, Rehabilitation, Assistive devices 
  
Jasmin is an eleven year old girl with Cerebral Palsy living in a small rural village in North India. In 
2009 she was discovered by Aisha, a community facilitator of the Anugrah CBR Programme for 
children with a disability, which is related to the Emmanuel Hospital Association in Dehradun District. 
Aisha started house visits for Jasmin in order to receive therapy. When the therapy started Jasmin 
could only sit at one place of the room. However, soon after therapy started she was able to crawl 
and even started standing without any support.  
 
During  one  of   the  house  visits  Aisha  asked  why   Jasmin  didn’t  attend  school,  because  although   the  
Cerebral  Palsy  affected  all  Jasmin’s  limbs  she  was  a  very  bright  girl.  Her  mother Priya was surprised 
that this was even an option  for  her  daughter.  “How  can  my  daughter  learn  and  go  to  school?”  Priya 
asked. Both Priya and Aisha talked with the nearby school and they were glad to take Jasmin in. She 
was enrolled in the school and with the support of the government she received uniforms and books.  
 
At the beginning of the summer holiday Jasmin received a walker from Anugrah CBR Programme in 
order to walk on her own. The walker was lent to her for three months so she could practice walking. 
By the time the CBR field workers of Anugrah came back to collect the walker they saw Jasmin 
running and playing with the help of her walker and interacting with other kids. During the holiday 
she made friends with other children because she was finally able to play outside.  
 
When the community facilitators asked the walker back, because another child was waiting for it, 
Priya asked if Jasmin could use it for a little bit longer. However, the community facilitators were 
strict and demanded to get the walker back. Priya said:  “If  you  take  her  walker, you will take her legs, 
because  only  with  the  walker  she  is  able  to  walk”   
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Case study 16 Burkina Faso - Refused as a teacher.  
 
Keywords:  Leprosy, Employment, Discrimination  

 
Issa Sawadogo is a youngster affected by leprosy living in Burkina Faso. Due to leprosy, Issa has 
deformities of his hands. He is well-educated and has received a certificate that gives access to 
certain jobs in public service in the country. Issa registered at a vocational school in the city of Fada, 
to maximise his chances of getting a much-wanted teaching job. He successfully finished his training 
there and obtained his proficiency certificate. 
 
Even with this second diploma, Issa already spent three years applying for all kinds of teaching jobs. 
Whenever Issa receives a call from a public school to invite him for a job interview, the school seems 
enthusiastic about his qualifications. But, when meeting with Issa and seeing the signs of leprosy, 
employers shrug away from hiring him.  
 
Finally after three years, a public school is willing to hire Issa. Of course Issa is more than happy and 
with lots of enthusiasm he starts to teach children. But after sometime, the headmaster tells Issa that 
he  is  fired.  Parents  of  the  children  in  Issa’s  class  heard  that  Issa  has  leprosy  and  they are afraid that 
their children will also get infected. Some teachers have filed a complaint and requested for Issa to 
stop teaching. They told the headmaster that Issa cannot be a good teacher, as only sinful people are 
infected with leprosy. In the last months they started to avoid Issa in the canteen, and ignored him 
during meetings. Some school children also spread the rumour that Issa had stolen money from the 
school. 
 
The headmaster explained to Issa that while he is convinced that Issa is a great teacher, he has to fire 
him, in order to avoid trouble with parents and teachers. Although Issa is very upset and angry, he 
understands the decision of the headmaster and let the matter go. He now lives at his parents again, 
who provide for him in his daily needs. 
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Case study 17 Peru - The right to vote. 
 
Keywords: Political participation, Law and regulation, Discrimination, Stigma 
 
Peru was among the first countries in the world to ratify the Convention on the Rights of Persons 
with Disabilities (CRPD) in 2008. This signified its commitment to ensuring equal rights for all persons 
with disabilities, including the right to political participation, which encompasses the right to vote, 
stand for office, and participate in decisions about public affairs. Congress, government agencies and 
civil society have been engaged in policy and legal reforms to ensure that national laws conform to 
the CPRD, including the right to political participation, and for dedicated budgets to advance such 
reforms.  
 
However other laws and policies still in place mean that people with disabilities, particularly those 
with intellectual or psychosocial disabilities, may be prevented from exercising fundamental legal 
rights including the right to vote.  
 
Maria is a woman with a psychosocial disability in Peru. She voted in previous national and local 
elections, but when she went to cast her vote in 2010, she discovered that her name was no longer 
on the voter registry. The election  officials   told  her:  “schizophrenics  don’t  have   the   right to  vote.”  
When she went to the government office to ask to be put back on the electoral registry, Maria was 
told  that  her  name  had  been  excluded  because  of  her  disability.  They  said,  ‘Your  type  cannot  vote.’   
 
Maria  said:  “I  don’t  exist  as  a  citizen  anymore.”  Persons  with  disabilities  are  often  stripped  of  one  of  
the most fundamental components of democracy —the right to vote— under the pretext that they 
can be manipulated or are incapable of making informed decisions.  
 
Questions: 
1. Why, despite considerable numbers of measures, are people with disabilities still excluded from 

political participation? 
2. If  you,  as  a  local  DPO,  were  confronted  with  Maria’s  story  what  would  you  do? 

 
Video material:   
https://www.youtube.com/watch?v=JsPYqA89UVQ   
 
Source:  http://www.hrw.org/news/2011/10/17/peru-voting-rights-victory-people-disabilities   
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Case study 18 Argentina - Sexual abuse of a girl with a disability by family member.  
 
Keywords:  Abuse, Intellectual disability, Stigma, Family, Children  
 
Camila grew up with her parents and four older siblings. She was born with Down syndrome but her 
mother did as much as she could to teach her skills that would be useful in later life.  
 
After the death of her parents, Camila continued to live with two of her brothers. One day, her sister 
Martina came to visit and found her crying. Camila had been raped by one of her brothers on a 
regular basis. She was upset not only by the act but also because she had learned in church that it 
was sinful and because her mother had taught her you could get a horrible disease from sleeping 
with men.  
 
When Martina confronted her brother Thomas with the issue, he laughed at her and told her no one 
would   believe   a   girl   “with   no   brain”.   It  would   be   his  word   against   hers.  Martina realised that the 
police would probably tell her the same and is desperate on how to help her sister. 
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Additional Information Case Studies 
 
Case study 1  Bangladesh - Emotional neglect of a son with a disability. 
Keywords:  Children, Family, Cultural believes 
CBR component: Social 
CRPD:   Articles 7 and 16 
 
Suggested answers: 
1. Labour that takes too long can be dangerous to the baby. It may cause low oxygen levels for the 

baby, which can lead to brain injury that cause the paralysed legs. 
2. A preferred strategy would be to discuss this issue with the local health clinic. Together with the 

local health clinic one could raise awareness towards the (local) department of health. 
 
Case study 2  Colombia - Persons with disabilities seek jobs, not charity. 
Keywords:  Discrimination, Stigma, Employment, Charity, Government 
CBR component: Livelihood, Social 
CRPD:   Articles 5 and 27 
 
Suggested answers: 
1. Prejudice, believe that the person is not able to work, accessibility problems. 
2. For example: show the company the strength and abilities of people with disabilities.  
 
Case study 3  India - The disabled boy tied to Mumbai bus stop. 
Keywords:  Children, Family, Poverty 
CBR component: Livelihood 
CRPD:   Articles 7, 14, 26 and 28 
 
Suggested answers: 
Lakhan should receive rehabilitation to improve his physical situation. His grandmother could search 
for NGOs working for children with a disability. An NGO could then search for opportunities for social 
protection support. 
 
Case study 4  Zimbabwe - Shortage of epilepsy drugs.   
Keywords:  Medicine, Stigma, Employment 
CBR component: Health, Livelihood 
CRPD:   Articles 9, 25 and 26 
 
Suggested answers: 
Target group: donors, the pharmaceutical industry, government.  
Facts: 9 out of 10 people with epilepsy in Zimbabwe go untreated. 93% face difficulties in securing 
adequate income. Prejudice and the unavailability of medication reduce employment opportunities. 
 
Case study 5  South Africa - Misuse of disability grants. 
Keywords:   Children, Intellectual disability, Family, Social assistance, Cultural believes 
CBR component: Livelihood, Social 
CRPD:   Articles 13, 14, 16 and 19 
 
Suggested answers: 
1. People with disabilities, especially women, are often vulnerable and they may be easy targets 

for abuse. Women with disabilities may be afraid to stand up for their own rights and they may 
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feel a burden to their families. As it is difficult for the government to make sure the grants are 
used by the right person, other (powerful) people may easily take the money for their own 
benefit. 

2. The government should monitor the use of grants on a random basis. 
 
Case study 6  Ghana - Misery  of  “prayer  camps”  for  people  with an intellectual disability.  
Keywords:  Intellectual disability, Abuse, Law and Regulation, Government, Religion 
CBR component: Health 
CRPD:   Articles 14, 15, 16, 25 and 26 
 
Suggested answers: 
1. People  with  bipolar  disorders  are  often  seen  as  ‘possessed’ and in need of prayer. In this light it 

is therefore understandable that it is thought that this kind of treatment is best. 
2. Open answer. 
3. Human Rights Watch monitors rights violations, publishes their findings and advocates improved 

healthcare.  
4. Religious leaders have an essential role in the prayer camps or in referral to these camps. They 

play a major role in the maintenance of these prayer camps and can have a positive role. In this 
case however they mentally abuse their patients, even with the best intentions of bringing them 
to God.  

 
Case study 7  Cambodia - Child with Down syndrome locked in a cage.  
Keywords:  Children, Intellectual disability, Cultural believes, Stigma, Family 
CBR component: Social 
CRPD:   Articles 7, 14 and 16 
 
Suggested answers: 
1. The  community  might  hurt  Savary  and  her  parents  can’t  take  her  with  them  to  their  jobs. 
2. Savary might become more aggressive, she will not develop any social skills, and people will 

remain afraid of her. 
3. Savary’s   parents   need   to   go   out   to   earn   an   income.   They cannot take her with them due to 

prejudices on the part of the people at work. They cannot leave Savary outside the cage either, 
as the neighbours might hurt her. 

4. Example 1: awareness-raising; prejudices about children with Down syndrome should be 
removed. If people respect Savary and treat her like a normal child, her parents would be able to 
take her with them to work. Example 2: education; education will expose Savary to other 
children and she will learn how to behave socially. The people in her neighbourhood will then 
observe her ability to participate. Example 3: working together with local NGOs or the 
government on education; together you can begin a project on inclusive education or awareness 
raising.   

 
Case study 8  Tanzania - Persons with albinism face gruesome challenges. 
Keywords:  Albinism, Cultural believes, Violence 
CBR component: Social 
CRPD:   Articles 10, 14, 15 and 16 
 
Suggested answers: 
1. Open answer. 



   Advocacy for Disability Rights course 
   Training activities 

  
 

Page 76 of 105 

2. One could consider albinism as a disability due to the fact that people with albinism often 
experience sight problems. People with albinism can also experience barriers in their society, 
which disables them to participate. 

 
Case study 9  Nepal - Accessibility of schools. 
Keywords:  Children, Education, Family, WASH 
CBR component: Education 
CRPD:   Articles 7, 9 and 24 
 
Case study 10  Bolivia - No place for children with disabilities in rural schools. 
Keywords:  Children, Education, Poverty  
CBR component: Education 
CRPD:   Articles 7,9 and 24 
 
Suggested answer: 
Children with and without disabilities are often deprived of good education and their right to basic 
education is commonly violated. The problem seems however more severe for children with 
disabilities, though local mainstream schools are also overcrowded. More inclusive education would 
release the pressure on the special schools that have waiting lists of over 400 children. 
 
Case study 11  Ethiopia - Sexual abuse by the leader of a Disabled People Organisation.  
Keywords:  Abuse, Children, Justice  
CBR component: Social 
CRPD:   Articles 6, 7, 13, 14 and 16 
 
Suggested answers: 
1. He is the only one that is empowered, well-educated and with good connections. 
2. The vocational training centre should take preventative measures: educate the girls about 

sexual abuse and teach them skills to repel and report abuse. They should also try to prevent 
one to one situations with men and girls. 

3. Open answer. Points for debate: What is the risk of involving powerful people? What if they 
don’t   want   to   be   held   accountable?   How   would   you   deal   with   such   a   person   in   your 
organisation? Why is it so important to collect evidence? 

 
Case study 12  Rwanda - People with disabilities left out of condom campaigns. 
Keywords:  Prevention, Communication, HIV/AIDS  
CBR component: Social 
CRPD:   Articles 21 and 25 
 
Case study 13  Sierra Leone - Blind girls have a high sex drive. 
Keywords:  Children, Abuse, Family, Cultural believes, Justice 
CBR component: Social 
CRPD:   Articles 6, 13, 14 and 16 
 
Case study 14  Indonesia - Annisa has to go to school.   
Keywords:  Children, Education 
CBR component: Education, Social 
CRPD:   Articles 7 and 24 
 
Suggested answer: 
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Open answer. 
 
Case study 15  India - A walker for Jasmin. 
Keywords:  Children, Rehabilitation, Assistive devices 
CBR component: Health, Education 
CRPD:   Articles 20 and 26 
 
Case study 16  Burkina Faso - Refused as a teacher.  
Keywords:   Leprosy, Employment, Discrimination  
CBR component: Social, Livelihood 
CRPD:   Articles 5 and 27 
 
Case study 17  Peru - The right to vote. 
Keywords:  Political participation, Law and regulation, Discrimination, Stigma 
CBR component: Empowerment 
CRPD:   Articles 5, 12 and 29 
 
Suggested answers: 
1. Other – and thus - conflicting laws and policies are still in place that prevent persons with a 

disability from exercising fundamental legal rights  
2. Open answer. You could collect more evidence and develop a register of all right violations that 

are taking place. 
 
Case study 18  Argentina - Sexual abuse of a girl with a disability by family member.  
Keywords:   Abuse, Intellectual disability, Stigma, Family, Children  
CBR component: Social 
CRPD:   Articles 12, 13, 14 and 16 
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Section VI:  Appendices 
 

1. Pre Course Assignments 
 

Pre Course Assignment 1: Environment Mapping 
 
Introduction 
Environment mapping is an analysis of information about people with disabilities in your community. 
Mapping the area in which you work helps you to understand your community and the position of 
people with disabilities within it. This activity will help you identify key priorities for advocacy. 
 
Required materials: flipcharts, markers (different colours) 
Estimated time: 2 hours 
 
Facilitator notes: environment mapping is a good assignment to prepare for this course. Ask 
participants to find data by examining reports and statistics related to their own area and 
organisation. The discussion should mainly about what people have drawn and how people with 
disabilities are able to take part in community life. Discuss with the group whether and how you 
would like to use the outcome of the mapping for future advocacy activities.   
 
Steps: 
1. Collect relevant information, such as the following:  

a. Number of people living in your community, 
b. Number of people with disabilities living in your community, 
c. What type of disabilities do people have,  
d. Number of school-going children in your community, 
e. Number of school-going children with a disability in your community,  
f. Names of organisations working with adults and children with a disability,  
g. Names of other organisations that include people with disabilities in their activities. 

2. If you are working for an organisation that is not a disability-focused one, you can search for 
relevant internal data: 

a. Number of beneficiaries of your programme with a disability,  
b. Inclusion criteria for joining your programme, 
c. Budget allocated for people with disabilities.  

3. Draw the outlines of your community on a sheet of paper.  
4. Now draw streets, houses, green spaces, agricultural land, community spaces, water collection 

points and public toilets within the outlines of your community. 
5. Draw whatever else you think is important, such as schools, health posts, restaurants, shops and 

churches/mosques or temples. 
6. Think about what places and facilities are accessible to people with disabilities. Draw a green 

circle around these places.  
7. Think about the places and facilities that are inaccessible to people with disabilities or where 

people with disabilities are not allowed to go. Draw a red circle around these places.  
 
Discuss the following questions: 

1. Why did you draw these places and facilities? 
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2. Did you leave out certain places and facilities? Why? 
3. What things or places were difficult to draw?  
4. Which groups of people with disabilities are excluded most in your community? Why? 
5. Did you find different barriers for women with disabilities compared to men with disabilities? 
6. Did you notice specific barriers for boys and girls, and are there different barriers among them?  
7. What are the main barriers for persons with a disability to participate in community life? 
8. What stakeholders are currently involved in responding to these barriers? 

 
 
 
 

 
 
 
 
 
 

 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

  

Figure 10: Example of the start of an environment map 

Figure 11: Example of a finalised environment map 
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Pre Course Assignment 2: Barrier Free Environment  
 
Introduction 
When you think about human rights your first thought might be about violation of human rights, 
abuse, torture and imprisoning of innocent people. In the course of disability rights and advocacy you 
will become familiar with all kinds of rights violations and you will learn how to end these violations 
through different advocacy strategies. One of the best ways of getting motivated for a course on 
advocacy is to think about examples of violation in your own environment. We therefore would like 
to  challenge  you  to  do  the  ‘accessibility  assessment’  before  the  start  of  the  course. It will take you 
not more than one hour and it will inspire you for the rest of the course. Bring your findings with you 
to the course and it will be discussed at the first day of the course. 

 
Activity: the Trip Chain 
A typical Trip Chain is the sum of all parts of movement from one place to another, which must be 
accessible in order to ensure a barrier-free environment.  
Make your own Trip Chain and assess the accessibility for a person who uses a wheelchair with the 
help of the accessibility checklist: 
 

Area Accessible Not accessible 
Exit the home to a sidewalk or a pathway   
Enter a vehicle   
Step out from the vehicle to a sidewalk or a pathway near 
the workplace 

  

Reach the entrance of the building   
Enter the building   
Enter the office   
Enter the toilet in your office   
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Pre Course Assignment 3: Write Your Own Case Story   
 
Introduction 
Case stories present realistic, complex and contextually rich situations and often involve a dilemma, 
conflict, or problem that needs to be solved. A case story reveals the diverse factors that must be 
faced in real life situations. In advocacy, case stories are often used to explain a situation, identifying 
the characteristics of a problem, evaluating courses of action and arguing different points of view. A 
case story can help you to get your advocacy message across. During this activity you will learn how 
to write a case story that matches your experiences.     
 
Required materials: criteria of a case story form (hand-out 12) 
Estimated time: 2 hours 
 
Steps: 
1. Use the criteria in the table (hand-out 12) as a protocol to interview one of your fellow 

participants about a specific event.  
2. Fill in the answers in the second column.  
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2. Disability Awareness Questionnaire  
 
Disability awareness questionnaire 
An advocate for disability rights has to be aware of his or her own attitude towards people with 
(other) disabilities. Answer yes or no to determine your attitude towards people with another 
disability. The questionnaire can be used as an introduction to the advocacy course and will 
encourage   people   to   reflect   on   their   own   and   each   other’s attitude towards people with various 
types of disability. 

 
Quickly read the statements and give your opinion by writing down a yes (or agree) or a no (or 
disagree).   
 

1. I would buy cakes from a person who has leprosy.  
   

2. I would help to promote the inclusion of a child with intellectual disability and severe 
behavioural problems in the classroom of my own child. 

 
3.  I would allow my child to marry a person who is blind. 

 
4. There should be special rules for people with disabilities so that they can get jobs more 

easily.  
 

5. I would feel happy if 6 disabled children (some visually and some hearing impaired) joined 
my  child’s  primary  school  class  of  30  pupils.   

 
6. A person who is deaf should not drive a car.     

 
7. I would be surprised if a person who has a spastic arm and leg took my order at a restaurant.  

 
8. Disability is first and foremost an individual tragedy. 

 
9. Every person who is in a wheelchair should get special help from the government to go to 

university. 
 

10. I would leave my two-month old baby for an evening with a neighbour who uses two 
crutches to walk. 

 
11. I would never give up in getting my 6-year-old daughter with Down Syndrome accepted at a 

local school. 
 

12. I would employ a person with a disability, even if I have to invest in making the work place 
accessible or invest in special equipment. 

 
13. I certainly would learn sign language when there is a colleague in the company who is deaf. 

 
 

  



   Advocacy for Disability Rights course 
   Training activities 

  
 

Page 83 of 105 

3. Additional Case Studies  
 
Additional case study 1 Democratic Republic of Congo - Children and disability, the 
forgotten crisis. 
  
Nine-year-old Helena looks in the mirror with confidence. She is able to stand upright with a little 
support from her therapist. A year before, Helena was diagnosed with cerebral palsy and prescribed 
therapy   in   Mugunga   II   Internally   Displaced   People’s   (IDP)   camp   in   Goma, eastern Democratic 
Republic of Congo (DRC). Able only to crawl, Helena had previously been confined to very limited 
spaces due to the waste in the IDP camp. She was one of the lucky few to have received regular 
treatment.  
 
This  is  an  “important  but  largely  unaddressed  issue”,  states  a2008  UNICEF  report.  It  is  especially  true  
in the DRC, where childhood disability receives little attention due to violence and unrest in the 
country. Two million people have become displaced in the eastern DRC. Since about 10% of the 
world’s   population   has   some   form   of   disability,   this   means   there   are   likely   to   be   about   200,000  
disabled people among the displaced, many of them children.  
 
Programmes addressing disability are largely under-funded worldwide, and particularly in the DRC. 
“The  international  community  might  not  see  disability  as  an  emergency  worth  focusing  on  now,  but  it  
will   become  a   full   emergency   if   nothing   is  done,”   says   Loran  Hollander  of  Heal  Africa’s  hospital   in  
Goma. 
 
Suggested activity: 
Brainstorm about the possible needs of people with disabilities who live in a refugee camp. Use 
community mapping to identify the different issues to advocate for.  
 
Source:  http://www.irinnews.org/report/86710/drc-child-disability-the-forgotten-crisis   
 
  

http://www.irinnews.org/report/86710/drc-child-disability-the-forgotten-crisis
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Additional case study 2 Nepal - Toilets provide dignity. 
  

Krishna Devi, a 59-year-old woman with a physical disability, has had to ask her grandson to help her 
go to a field   to   relieve   herself.   “It   was   humiliating,”   she   said,   “but   now   with   a   toilet   I   have  
independence  and  control  over  my  own  life.”  Devi’s  village  is  one  of  the  poorest  in  Nepal.  The  little  
community has begun to put an end to open-air defecation, which can contribute to water 
contamination and the spread of infectious diseases including cholera. 
 
A 2011 Nepali population and housing census indicated that nearly 40% of homes do not have toilets; 
millions of people defecate outside. Although the public health benefits of ending open-air 
defecation are widely promoted, knowledge of the effects of such campaigns on the lives of people 
with disabilities remains only anecdotal, say experts.  
 
Suggested activities: 
1. You or your organisation discover that the sanitation programme does not consider the needs of 

people with disabilities in the design of toilets. What strategy would you use to advocate for 
inclusion of people with disabilities in the design phase of the sanitation programme?  

2. In this case, the chief of the WASH programme was not aware of the benefits of the programme 
on people with disabilities. What M&E plan would you design if you would like to know how 
people with disabilities benefit from your programme or intervention?  

 
Source: http://www.irinnews.org/report/98121   
 
  

http://www.irinnews.org/report/98121
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Additional case study 3 Ethiopia - Free legal aid. 
 
Legal aid implies the provision of services of a 'legal' nature provided free of charge or at a discount 
to those who cannot afford them. The purpose of legal aid includes enhancing the rule of law, good 
governance and human rights; empowerment of the poor; and poverty alleviation. While the 
international and regional human rights instruments on civil and political rights do not specifically 
mention legal aid as a right, the human rights basis for access to legal aid is drawn from the right to 
access to justice, fair trial and equality before the law.   
 
Abebe Ayalew, who is blind, could not afford a lawyer when an argument arose over inheritance of 
his   father’s   house   in   September   2011.   Therefore   he   turned   to   a   UNDP-supported Free Legal Aid 
Centre.   “I   came   to   this   Legal   Aid   Centre   and   Andualem,   a   lawyer   and   instructor,  was   assigned   to  
represent  me   in   the   trial  court  and  the  higher  court,” he  said.  “I  won  the  case  and   the  house  was  
awarded  to  me”.  “As  a  disabled  person,  I  could  have  been  a  homeless  person  living  in  the  streets  if  I  
hadn’t  gotten  free  legal  aid  from  this  Centre,”  said  Abebe,  who  is  married  and  has  a  child.  He  is  now  
able to support himself and his family by renting out smaller rooms in the compound he was 
awarded. 
 
The Ethiopian Human Rights Commission (EHRC) has established 111 Free Legal Aid Centres across 
the country with support from UNDP and other international donors. They offer legal counsel and 
court representation at no charge. Ethiopia faces major challenges in providing equal access to 
justice for all citizens, as many vulnerable groups are not able to afford legal services. 

 
Suggested activity: 
Practice negotiation. Imagine you are Abebe Ayalew. Do a role-play with someone who is working for 
the free legal aid system. Try to state clearly why your rights are being violated. 
 
Source:http://www.undp.org/content/undp/en/home/ourwork/democraticgovernance/successstori
es/vulnerable-people-get-free-legal-aid-in-ethiopia/    
 
  

http://www.undp.org/content/undp/en/home/ourwork/democraticgovernance/successstories/vulnerable-people-get-free-legal-aid-in-ethiopia/
http://www.undp.org/content/undp/en/home/ourwork/democraticgovernance/successstories/vulnerable-people-get-free-legal-aid-in-ethiopia/


   Advocacy for Disability Rights course 
   Training activities 

  
 

Page 86 of 105 

Additional case study 4 Croatia - From confinement to community. 
 
People with intellectual disabilities in Croatia have traditionally been institutionalised. Instead of 
rehabilitating children with a disability so that they can go back home, these institutions became 
warehouses for human beings who were often neglected and abused.  
 
Following the war in the former Yugoslavia, the Open Society Mental Health (OSMH) Initiative 
became active in Croatia with the intention of helping to build an open society and develop 
community-based alternative services. Deinstitutionalisation is a complex effort aimed at dismantling 
the institutional system, while developing community-based alternative services. Genuine political 
will is critical to the success of the process. Real systemic reform that results in quality community-
based services requires intensive retraining and redeploying of institution staff. It also involves 
working with former residents to understand what they want and how they wish to live and then 
providing the right kind of support. To make it sustainable, the government must move funds from 
the institutions to the new services. Collaboration with the government is crucial in this process. 
Social  services  are  ultimately  the  government’s  responsibility.   
 
The OSMH Initiative developed community- based housing services in close collaboration with the 
Social Welfare Ministry. They advocated persistently over a two-year period to convince the Ministry 
to pilot them. This involved monthly meetings and sustained pressure on the ministry. Though, at the 
time, these new services were not set out in any legislation, the Ministry agreed to pay part of the 
costs from the very beginning. They advocated continually to convince the ministry to finance the 
program fully. The OSMH Initiative knew they were taking a risk and that this effort could fail. But 
three years later the community–based housing program became fully state-financed and part of 
Croatia’s  social  welfare  system.   
 
Suggested activity: 
How  would  the  advocacy  strategy  of  the  ‘Open  Society  Mental  Health  initiative look like? 
  
Source: Makingitwork.org   
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Additional case study 5 South East Asia - The challenges of survivors with disabilities. 
 
On December 26th, 2004, fourteen countries experienced direct effects of an earthquake far below 
the surface of the Indian Ocean. The resulting tsunamis killed, injured and displaced hundreds of 
thousands of people. Many people with disabilities died, but many also survived this catastrophe and 
are gathering forces to bring about positive change out of such appalling circumstances.  
 
Agencies such as the World Bank Disability and Development Team are gathering information to 
measure   the   impact   of   the   Tsunami   on   disabled   people’s   lives,   including   the   response   by   relief  
agencies to meeting the needs of disabled victims of the disaster. They also audit reconstruction 
plans being put in place by governments to rebuild devastated communities. Reports so far indicate 
that most of the existing support networks, governments and relief NGOs still have little awareness 
of the crisis needs of people with disabilities. Reports indicate that disabled survivors who made it to 
refugee camps are missing out on basic assistance and have increased vulnerability.  
 
DPOs that survived the tsunami are calling on governments and NGOs to work with them to ensure 
that the enormous task of rebuilding entire communities is carried out, taking into account the rights 
and needs of all citizens.  
 
Suggested activity: 
If you and your organisation would like to advocate for inclusion of people with disabilities in the 
rebuilding phase after a disaster, you need to know what the needs of people with disabilities in your 
area are. This can be achieved through an environment scan.    
 
Source: http://www.daa.org.uk/uploads/Tribunes/DAA_Tribune%202005_02_and_03.pdf   
 
  

http://www.daa.org.uk/uploads/Tribunes/DAA_Tribune%202005_02_and_03.pdf


   Advocacy for Disability Rights course 
   Training activities 

  
 

Page 88 of 105 

Additional case study 6 Kenya - Religious leaders join struggle against female genital 
mutilation.  
 
Muslim religious leaders in North Eastern Kenya have decided to talk about the dangers of female 
genital mutilation (FGM) at Friday prayers. "We have managed to educate people and convince many 
parents, including those with strong traditional beliefs, that circumcising girls is not a requirement of 
Islam," says Sheikh Harun Rashid of Isiolo Rahma Mosque. "Our first assignment was to inform the 
parents that the holy book [Quran] teaches that this painful practice is not an obligation; it is a 
tradition and not a religious obligation". 
 
The campaign started on a small   scale  10  years   ago.   “Our  approach   is  different   and   cheap,  unlike  
those [workshops] held in hotels," Rashid added. "Our simple campaigns by Imams and Islamic 
schoolteachers are mainly conducted on Friday when large numbers of Muslims attend weekly 
prayers so we convince many." 
 
"Islam is very clear; no part of our bodies should be removed or changed. Only boys are supposed to 
be cut," explained Sheikh Mohamed Abdi from nearby Garissa, the largely Muslim capital of North 
Eastern region. "Parents from Somali and Borana tribes subjected their daughters to the cruel act 
because they were misled into believe it was a religious obligation," he added. "The practice has 
done a lot of damage to our girls - depriving many of an interest in sex - an important leisure 
[activity] which Allah gave to all human beings". 
 
Assignment:  
1. Can you think about other traditional and/or religious practices that are harmful to people with 

disabilities? List all of them and mark them as barriers to inclusion and ask yourself to what 
extent it would be useful, effective or appropriate to involve religious leaders in campaigning for 
human/disability rights. Make another list showing how religion can become a 
facilitator/catalyst to inclusion of people with disability? Review the two lists and ask yourself if 
and why you (never) involved religious leaders in your campaigns.  

2. Use stakeholder analysis to see who is a stakeholder in this case study and who has power and 
interest to influence your advocacy activity and thus is an important stakeholder to take account 
for.   

3. The involvement of religious leaders in the fight against FGM is unique and promising. You and 
your organisation would like to monitor the effect of this new intervention. Make a plan on how 
to monitor and evaluate this intervention. 

    
Source: http://www.irinnews.org/report/71087/kenya-religious-leaders-join-anti-fgm-fight 

  

http://www.irinnews.org/report/71087/kenya-religious-leaders-join-anti-fgm-fight
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Hand-outs 
Hand-out 1: Topic Selection Form 

For assignment 2: Issue Selection Criteria  
 
To what extent is the question applicable for the issue? 

Rank 1: low 
Rank 2: medium 
Rank3: high 
 

 
  

Issue 1:     
 
  
 
 

Issue 2:  
 
 
 
 

Issue 3:  
 
 
 
 

Questions: Will the topic..  

   1. Be widely experienced (by many 
people)?  

   2. Have broad support?  
   3. Be supported by sound data?  
   4. Be easily understood?  

   5. Result in real improvement in 
people’s  lives?   

   6. Be achievable?  

   7. Help to build alliances with 
other groups?  

   8. Have a clear timeframe?  
   9. Build grassroots leadership?  
   10. Strengthen NGO linkages?  

   11. Be consistent with the 
network’s  values  and  mission?   

   12. Be financed? 

        13.  Respond  to  the  community’s  
expressed needs?  

Total:  Total: Total: 
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Hand-out 2: Arrows 

Assignment 4: Force Field Analysis 
 
Note: you will need to cut out these arrows, but you can also make them yourself. Make 
sure to have small, medium and large arrows. 
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Hand-out 3: Power/Interest Grid 

Assignment 5: Stakeholder Analysis 
 

High 
interest 

 
 
 
 
 
 
 
 
 
 

  

    
Low 
interest 

 
 
 
 
 
 
 
 
 
 

  

    
 Low power  High power 
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Hand-out 4: SMART Objective Form 

Assignment 9: Develop a SMART Goal 
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Hand-out 5: Risk Assessment Form 

Assignment 10: Risk Management 
 

Im
pact  

 
5 very 
high 

 
 
 
 

    

 
4 high 

 
 
 
 

    

 
3 
medium 

 
 
 
 

    

 
2 low 

 
 
 
 

    

 
1 very 
low 

 
 
 
 

    

 1 very low 2 low 3 medium 
 

4 high 5 very high 

Probability 
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Hand-out 6: Risk Analysis Form 

Assignment 10: Risk Management 
 

Risks Vulnerabilities – what 
makes you vulnerable 
to the risk 

Capacities you already 
have to address the 
risk 

Capacities required to 
address the risk 

1 
 
 
 

   

2 
 
 
 

   

3 
 
 
 

   

4 
 
 
 

   

5 
 
 
 

   

6 
 
 
 

   

7 
 
 
 

   

8 
 
 
 

   

9 
 
 
 

   

.. 
 
 

   

.. 
 
 

   

 



   Advocacy for Disability Rights course 
   Training activities 

  
 

Page 97 of 105 

Hand-out 7: Examples of Advocacy Methods 

Assignment 11: Choose an Advocacy Method  
 
Be creative. There are many ways to advocate and you may use your imagination when thinking 
about an advocacy activity. Always think about the urgency of the rights violation, the level on 
which the violation took place, and the budget available for the activity. 
 
1. Attend a lobby day. 
NGOs often attend lobby days to advocate for a certain issue. On this day there is the opportunity to 
meet politicians and public servants and to ask for their support in your (advocacy) activities. A lobby 
day thus gives an ideal opportunity for you to bring attention to a certain human rights violation. Try 
to find out when lobby days are organised, by whom, and who is invited. When you know who else 
will attend this day, you can prepare your communication strategy for advocacy. 
 Characteristics: non-urgent | regional/national level | small budget 
 Further reading and tips: http://c.ymcdn.com/sites/naswnc.site-

ym.com/resource/resmgr/Advocacy/lobbyingdosanddonts.pdf  
 

2. Confront the perpetrator. 
When you know someone who recently violated the rights of a person with a disability, it is very 
powerful to confront this perpetrator of rights. When you for example know that a community 
member has a raped a blind girl, or if a headmaster has beaten up a disabled child, you could 
confront them with their deed. You need to think carefully about the way to approach the 
perpetrator, the objective, the risks, and who is most capable of confronting the perpetrator. Also 
make sure you have your facts straight. 
 Characteristics: urgent | local level | small budget 
 Further reading: http://www.forbes.com/sites/kathycaprino/2013/11/04/5-critical-steps-to-

fearless-confrontation/  
 

3. Develop a model project. 
If you would like to show the effectiveness of a certain strategy or methodology you could choose to 
develop a model project. From the start of this project you measure your input, outputs and impact. 
This information from your model project can be used to convince politicians of development 
organisations to adopt your proposed strategy or methodology. An example of a large model project 
is the Millennium Villages: http://millenniumvillages.org/about/mdgs/   
 Characteristics: non-urgent | local/regional/national level | large budget 

 
4. Drama/puppetry. 
Drama or puppetry is a very powerful, interactive and fun way to teach children and adults about any 
kind of topic. Puppetry has often been used to teach children and adults about health and disabilities 
and has helped to reduce negative attitudes and stigma towards people with disabilities. Street 
theatre is effective because it draws a crowd; it often makes statements in a humorous way that 
people can easily understand, and appeals both to people's mistrust of authority and their sense of 
fun. 
 Characteristics: non-urgent | long term | local level | large budget 
 Further reading: http://www.pacer.org/puppets/count.asp  

 
 
 
 

http://c.ymcdn.com/sites/naswnc.site-ym.com/resource/resmgr/Advocacy/lobbyingdosanddonts.pdf
http://c.ymcdn.com/sites/naswnc.site-ym.com/resource/resmgr/Advocacy/lobbyingdosanddonts.pdf
http://www.forbes.com/sites/kathycaprino/2013/11/04/5-critical-steps-to-fearless-confrontation/
http://www.forbes.com/sites/kathycaprino/2013/11/04/5-critical-steps-to-fearless-confrontation/
http://millenniumvillages.org/about/mdgs/
http://www.pacer.org/puppets/count.asp
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5. Inform the police. 
If you or somebody you know has been the victim of a crime or rights violation, you should report 
this to the policy. You information could be used to prevent other crimes and to register the number 
of similar cases. In case of emergency, the police could come and rescue you.  
 Characteristics: urgent | local level | small budget 

 
6. Involve an influential person. 
An influential person can be someone with high power or a well-known person. Involving an 
influential person can have at least two benefits. By convincing this person about the relevance of 
your advocacy activity, he or she might be able to convince many others as well. Influential people 
can be all sorts of people; e.g. the headmaster of the school, a chief, a priest, a politician, a celebrity, 
etc. Think carefully about the public image the influential person has, before asking him or her to 
support your cause. 
 Characteristics: non-urgent | long term | local/regional/national level | small budget 

 
7. Law suit. 
If you or somebody you know have been the victim of a civil rights violation, you most likely have the 
option of filling a lawsuit against the person who is responsible for the rights violation. Before you fill 
a lawsuit for a civil rights violation – you must see whether you have to file a government claim first 
and where to file (federal or state court), and what to expect in a lawsuit.   
 Characteristics: non-urgent | local/regional/national level | large budget 
 Further reading: http://civilrights.findlaw.com/enforcing-your-civil-rights/lawsuits-for-civil-

rights-violations-and-discrimination.html  
 

8. Organise or participate in a mass rally or awareness campaign. 
Campaigning increases confidence and independence of people with disabilities and represents them 
as active community members. Campaigns are often used to create public awareness: knowledge of 
the lives of people with disabilities and of disability issues; correction of inaccurate ideas about 
people with disabilities, and creation of positive publicity for your organisation.  
Setting out your goal is essential, because it will often dictate what form the demonstration should 
take, at whom it should be directed, and other crucial elements. A successful demonstration depends 
upon clarity of purpose, getting people there, getting the message to those who need to hear it, and 
leaving a sense of success and support for the issue with your target audience, your constituents, the 
public, and the media.  
Awareness campaigns work particularly well when they have a time focus; a week or a day. It is 
useful, if possible, to repeat an event on an annual basis. The United Nations General Assembly for 
example, has declared December the 3rd the International Day for Disabled People. Rather than 
letting this event be dominated by fund-raising activities using stereotyped images of people with 
disabilities to encourage pity and fear, we must ensure that we place the emphasis firmly on full 
human rights and not on charity. 
 Characteristics: non-urgent | long term | regional/national level | large budget 
 Further reading: http://ctb.ku.edu/en/table-of-contents/advocacy/direct-action/public-

demonstrations/main  
 

9. Offer the victim support. 
You may know someone who has been a victim of rights violation. First of all you should consider 
how you could support the victim. This might be emotional support or if necessary, support to 
protect  the  victim  from  more  violation.  Don’t   just  offer  support  of  which  you  think   is  best.  Ask  the  
victim what support he or she needs most.  
 Characteristics: urgent | local level | small budget 

http://civilrights.findlaw.com/enforcing-your-civil-rights/lawsuits-for-civil-rights-violations-and-discrimination.html
http://civilrights.findlaw.com/enforcing-your-civil-rights/lawsuits-for-civil-rights-violations-and-discrimination.html
http://ctb.ku.edu/en/table-of-contents/advocacy/direct-action/public-demonstrations/main
http://ctb.ku.edu/en/table-of-contents/advocacy/direct-action/public-demonstrations/main
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10. Protest by campaign post card. 
Campaigning through postcards is an inexpensive message to get your message through. You can use 
postcards to create awareness within a community about a certain issue and at the same time you 
can motivate people to take action by sending the postcard to a person or organisation to which you 
would like to advocate. Action Aid carried out a successful protest by asking people to pay South 
African apple-pickers an extra 5 cents per kilo of fruit by attaching 5 cent to a post card and sending 
it to the supermarket.  
 Characteristics: urgent | regional/national level | small budget 

 
11. Research. 
An in-depth study of a certain issue produces relevant resources that reflect the real story of a rights 
violation. Presenting facts and figures, the products of your research, is often a convincing way of 
showing the urgency of your message. Try to understand all aspects of an issue and capture all 
opinions and points of view. In this way your story becomes more sincere, real and therefore 
powerful. 
 Characteristics: non-urgent | regional/national level | large budget 

 
12. Write a petition. 
Petitions can help your organisation achieve a number of important goals: 
a. Engage new supporters and promote your organisation and your cause.  
b. Generate press by providing an interesting angle and primary source for journalists. 
c. Apply significant pressure on decision makers. 
After there are enough signatories, the results may be delivered to the subject of the petition. An 
online petition may also deliver an email to the target of the petition each time the petition is 
signed. 
 Characteristics: (non-)urgent | regional/national level | small budget 
 Further reading: https://www.change.org/organisations/resources/how-to-write-a-petition  

 
13. Organise a sit-in. 
Demonstrators of a sit-in occupy a space in a government office, a street, a particular building, a 
park, or any other public space, and sit down. Sometimes, a sit-in is accompanied by speeches or 
other activities; sometimes it is silent. It may involve trespassing, and thus be illegal, it may simply be 
a statement of people's right to be in a particular place, or it may be meant as a moral statement. 
 Characteristics: (non-)urgent | regional/national level | small budget 
 Further reading: http://www.occupytogether.org/blog/2012/06/15/how-to-organize-a-protest/  

 
14. Speak out during an event. 
Sometimes, advocating can be easy as there are always many public events. Think about a wedding, 
a town meeting, or an awareness event organised by someone else. These may be opportunities for 
you to advocate for a human rights violation. Think carefully about whether it is appropriate to use 
the event to advocate (a funeral might not be the best event), and whether the event does not 
contradict your message (an anti-gay event is often not much in favour of general human rights). 
Make sure your message is clear and attractive. 
 Characteristics: (non-)urgent | local/regional/national level | small budget 

 
15. Use local or national media. 
By regularly conveying information to important audiences, from the general public to government 
and international decision makers, the media plays a large role in shaping public debate and opinion. 

https://www.change.org/organizations/resources/how-to-write-a-petition
http://www.occupytogether.org/blog/2012/06/15/how-to-organize-a-protest/
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The media are among your most important allies and it is important to establish good relationships 
with journalists. Some ways in which the media can be important to your advocacy strategy are to: 

a. Create an environment of political pressure. 
b. Convey general information, serving as a public education tool. 
c. Counter popular misconceptions. 
d. Comment on an issue, providing an alternative viewpoint. 

 Characteristics: (non-)urgent | local/regional/national level | small budget 
 Further reading: http://www.amicc.org/docs/NGO-media_training.pdf  

 

http://www.amicc.org/docs/NGO-media_training.pdf
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Hand-out 8: Plan Your Advocacy Activity Form 

Assignment 12: Plan Your Advocacy 
 

Goal of your advocacy activity: 
Support versus opposition 
towards your activity 

Activities (advocacy methods) Action steps (be specific) Resources needed 

Allies: 
 
 
 
 
 
 
 
 
 
 
Opponents: 

  Personnel: 
 
 
 
 
 
 
 
Budget: 
 
 
 
 
 
 
 
Other: 
 
 
 
 
 
 

 



   Advocacy for Disability Rights course 
   Training activities 

  
 

Page 102 of 105 

Hand-out 9: Format Campaigning Letter 

Assignment 15: Writing an Advocacy Letter 
 
 

  Address of official  
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
  

Salutation 

Statement (in one sentence what is your message) 

Explain why you wrote the letter.  
What is your concern about a certain issue.  
Keep it short and simple. 

Explain why you are so concerned, use arguments showing why you think something needs to 
change.  

Explain what happens in other regions/countries, what you are requesting the official to do 
and what positive impact that will have.   

Closing 

Your name  
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Hand-out 10: Monitoring Planning Form 

Assignment 16: Track the Progress of your Advocacy Activity 
 

 
 

 
  

Objectives Activities (what will 
you do to reach the 
objective?) 

Indicators (what will 
show your progress 
towards reaching 
information?) 

Where do you get 
your information 
from? (where can you 
find your indicators?) 

1 
 
 
 
 
 

   

2 
 
 
 
 
 

   

3 
 
 
 
 
 

   

4 
 
 
 
 
 

   

5 
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Hand-out 11: Assertive Behaviour Situations Form 

Skill Development v: Practice Assertiveness 
 

Examples of situations that require assertive behaviour: 
 Your colleagues are meeting in an office building that is not accessible for your wheelchair. 
 Someone is always first referring to your impairment and secondly to you as a person. 
 In public spaces some people tend to lean on your wheelchair or they hang their coats on the 

back of it. 
 The bus driver does not take you on their vehicle because of your wheelchair. 
 You need to cross the street but you are not able to see the crossing point. 
 You would like to buy  something  from  a  shop  but  you  can’t  reach  the  counter. 
 The microfinance project in your area refuses to give a loan because of your disability. 
 Your doctor prescribes a medicine but doesn't tell you what it is for or whether there are any 

side effects. 
 The nurses talk to you as if you are a small child. 
 The taxi driver charges extra due to your crutches (regarded as extra luggage). 

 
Take home message 
Assertiveness is something that you develop and strengthen over time. Practising assertive behaviour 
on a regular basis and reminding yourself that you are valuable is an important way to build 
assertiveness. 

 
Reread the statements below on a regular basis to remind yourself that your thoughts and opinions 
are important. The more you agree with these statements, the more assertive you appear to be. 

 
 I am honest and direct about my thoughts and feelings. 
 I speak up and share my views if I disagree with others' opinions. 
 I am confident about my opinions and decisions. 
 I am able to accept that someone else may have a better idea or solution to a 

problem than mine. 
 I can accept positive criticism and suggestions. 
 I ask for help when I need it. 
 I am able to turn down requests that seem unreasonable or unfair. 
 I address things that bother me directly. 
 I speak confidently about things that matter a lot to me. 
 I consider my needs as important as those of others. 

 
Source: skills development classes online. Mountain State. Retrieved from:  
http://www.mtstcil.org/skills/index.html  

  

http://www.mtstcil.org/skills/index.html
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Hand-out 12: Criteria of a Case Story Form 

Pre Course Assignment 3: Write Your Own Case Story 

 
 

Criteria of a case story    
Background of the main 
character 
 Name 
 Age 
 Type of disability 
 Country  

 

Problem definition 
 

Describe problem/rights violation: 
 

 
 
 
 
 
Roots of the problem:  
 
 
 
 
 

What are the 
(remaining) big 
challenges for the main 
character 
 
 
 
 
 

Challenge(s):  

Proposed 
solutions/interventions 
to address the 
challenges 
 
 
 
 
 

Solutions/interventions: 

Extra: 
 A case story should be 

chronological and in 
simple language 

 Inclusion of quotes  

 
Check chronology and language 
 
 
Include quotes where applicable 


