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INTRODUCTION 
 
This document provides a collection of handouts that can be used in courses 
provided about advocacy of disability rights. See below an overview of the 
various handouts 
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1. LEARNING NEEDS ASSESSMENT WORKSHEET  
Source: FD Learning Consulting  

 
What is the Need?  
ORGANISATION  
Is this need aligned to the 
institution’s goals?  

 

What is the desired outcome? 
What is the change that needs 
to be seen?  

 

Who are your stakeholders?  

• Leaders 	
• Subject Matter Experts 	
• Team members 

responsible for rolling out 
training 	

• Who else? 	

	

Will this issue be fixed with 
training? (is it a training 
issue?)  

 

 

What is the Need?  
LEARNERS  
Who are your learners?  

• Demographics  
• Cultural factors 
• Geographic factors  

	

How well do you know your 
learners? What do they:  

•	Say •	Think •	Feel •	Do  

 

What may be the level of 
change management 
required?  

 

What else do you need to 
know about your learners?  
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What is the Need?  
CONTENT  

What key gaps need to be 
covered in the training?  

 

Should you curate the content 
or create net new – Why?  

 

What delivery considerations 
do you need to consider with 
the content?  

 

 

What is the Need?  
MEDIUM  
Does your current technology 
situation support digital 
learning solutions?  

• Do you have in house 
expertise, or will you 
need to consider external 
vendors?  

 

If you are going with the 
vendor, consider:  

• What learning credentials 
do they have? 	

• Do they have the 
requirements you need? 	

• How do they support 
clients post-launch? 	

• Can they integrate with 
other technology you 
already have? 	

• What data are they able 
to provide? 	
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2. CHECKLIST FOR OBSERVATION OF A TRAINING SESSION 

 

 
 

  

CHECKLIST 

MANAGEMENT OF SESSION 
! Introduction, body and conclusion 
! Clear objectives set 
! Effective management of flow of discussion 
 
NARRATIVE 
! Clear articulation 
! Adequate and clear directions provided 
! Effective use of non-verbal communication, gestures 
! Enthusiasm, passion 
 
LEARNING CLIMATE 
! Engagement of participants’ interest in the subject matter 
! Active participation of learners 
! Safe learning environment is created 
 
VISUAL AIDS 
! Appropriate selection and use of visual aids 
! Organised, legible writing on training material 
! Appropriate use of visual aids 
 
TRAINING TECHNIQUES 
! Techniques appropriate to kind of learning (Knowledge, Skills, Attitudes) 
! Sequence of techniques leads to practical application of subject matter 
 
TIMING 
! Trainer is aware of time limits and facilitated accordingly 
! Sufficient time is allotted for mastery of the subject matter 
 
ADULT EDUCATION PRINCIPLES  
! Adult learning cycle 
! Implementation of DO’s and DON’Ts of training 
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3. CRITERIA FOR PRESENTATIONS  
 

  

CRITERIA 
Name:                                                                      Subject: 
 
DOES THE FACILITATOR GIVE PROOF OF A GOOD APPLICATION OF THE EXPERIENTIAL 

LEARNING CYCLE? 
□ very satisfactory 
□ sufficiently 
□ quite satisfactory 
□ little satisfactory 
Explanation: 
 
IS THE LIVED REALITY OF PEOPLE WITH DISABILITIES AT THE BASIS OF THE SESSION? 
□ very satisfactory 
□ sufficiently 
□ quite satisfactory 
□ little satisfactory 
Explanation: 
 
UTILISATION OF VISUAL AIDS 
□ very satisfactory 
□ sufficiently 
□ quite satisfactory 
□ little satisfactory 
Explanation: 
 
BODY LANGUAGE 
□ very satisfactory 
□ sufficiently 
□ quite satisfactory 
□ little satisfactory 
Explanation: 
 
VERBAL LANGUAGE, UTILISATION OF VOICE 
□ very satisfactory 
□ sufficiently 
□ quite satisfactory 
□ little satisfactory 
Explanation: 
 
INTERACTION WITH THE AUDIENCE 
□ very satisfactory 
□ sufficiently 
□ quite satisfactory 
□ little satisfactory 
Explanation: 
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4. PERSONAL LOGBOOK 

 
Usually, in a training course or workshop, you have many different learning experiences. These experiences tend 
to get mixed up and, therefore, tend to fade. This may happen quite quickly. It appears that people halfway a 
training course often find it difficult to remember exactly what they learned the first few days. 
 
This personal logbook will help you to benefit as much as possible from your training course. With this logbook, 
you will be able to retain the most important messages of each day. After each day (or the following morning) 
you are asked to reflect on the (previous) day and to note down the learning points that were most important 
to you. 
 
The resulting overview at the end of the course will provide you with a summary of what you experienced and 
learned. That summary will help you to decide which learning points you want to use in your practice of training 
others yourself. 
 
The first box (see next page) allows you to note down the observations you made during the day. What did you 
hear? What did you see? There are no wrong answers, so feel free to write down anything that comes to your 
mind. This information is entirely for you, so feel free to write down anything you find relevant. 
 
The second question focusses on how these observations made you feel. Which were eye-openers, which made 
you enthusiastic, surprised, amazed, angry, etc?  
 
The third question addresses the significance of your feelings. Why were you amazed, why was it an eye-opener, 
why did you not agree with it? What does it tell you about your experiences with the topic of this workshop so 
far? 
 
The last question focusses on the future. What have you learned about yourself? What does this imply for you, 
what are you going to do to change or to add to your skills and behaviour? What does it imply for your future 
activities? 
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DAY 1  

• What has happened today/yesterday, what topics have we dealt with, what exercises have we 
done? 

 
 
 

• What are eye-openers, what made me enthusiastic, what did I not agree with? 
 
 
 

• Why was I enthusiastic, why did I not agree, how does it relate to earlier experiences with the 
topic of this workshop? 

 
 
 

• What have I learned about myself, what does it imply for me in my work, what am I going to 
change or add? 
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DAY 2 

• What has happened today/yesterday, what topics have we dealt with, what exercises have we 
done? 

 
 
 

• What are eye-openers, what made me enthusiastic, what did I not agree with? 
 
 
 

• Why was I enthusiastic, why did I not agree, how does it relate to earlier experiences with the 
topic of this workshop? 

 
 
 

• What have I learned about myself, what does it imply for me in my work, what am I going to 
change or add? 
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DAY 3  

• What has happened today/yesterday, what topics have we dealt with, what exercises have we 
done? 

 
 
 

• What are eye-openers, what made me enthusiastic, what did I not agree with? 
 
 
 

• Why was I enthusiastic, why did I not agree, how does it relate to earlier experiences with the 
topic of this workshop? 

 
 
 

• What have I learned about myself, what does it imply for me in my work, what am I going to 
change or add? 
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DAY 4  

• What has happened today/yesterday, what topics have we dealt with, what exercises have we 
done? 

 
 
 

• What are eye-openers, what made me enthusiastic, what did I not agree with? 
 
 
 

• Why was I enthusiastic, why did I not agree, how does it relate to earlier experiences with the 
topic of this workshop? 

 
 
 

• What have I learned about myself, what does it imply for me in my work, what am I going to 
change or add? 
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DAY 5 

• What has happened today/yesterday, what topics have we dealt with, what exercises have we 
done? 

 
 
 

• What are eye-openers, what made me enthusiastic, what did I not agree with? 
 
 
 

• Why was I enthusiastic, why did I not agree, how does it relate to earlier experiences with the 
topic of this workshop? 

 
 
 

• What have I learned about myself, what does it imply for me in my work, what am I going to 
change or add? 
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DAY 6 

• What has happened today/yesterday, what topics have we dealt with, what exercises have we 
done? 

 
 
 

• What are eye-openers, what made me enthusiastic, what did I not agree with? 
 
 
 

• Why was I enthusiastic, why did I not agree, how does it relate to earlier experiences with the 
topic of this workshop? 

 
 
 

• What have I learned about myself, what does it imply for me in my work, what am I going to 
change or add? 
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DAY 7 

• What has happened today/yesterday, what topics have we dealt with, what exercises have we 
done? 

 
 
 

• What are eye-openers, what made me enthusiastic, what did I not agree with? 
 
 
 

• Why was I enthusiastic, why did I not agree, how does it relate to earlier experiences with the 
topic of this workshop? 

 
 
 

• What have I learned about myself, what does it imply for me in my work, what am I going to 
change or add? 
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DAY 8 

• What has happened today/yesterday, what topics have we dealt with, what exercises have we 
done? 

 
 
 

• What are eye-openers, what made me enthusiastic, what did I not agree with? 
 
 
 

• Why was I enthusiastic, why did I not agree, how does it relate to earlier experiences with the 
topic of this workshop? 

 
 
 

• What have I learned about myself, what does it imply for me in my work, what am I going to 
change or add? 
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DAY 9 

• What has happened today/yesterday, what topics have we dealt with, what exercises have we 
done? 

 
 
 

• What are eye-openers, what made me enthusiastic, what did I not agree with? 
 
 
 

• Why was I enthusiastic, why did I not agree, how does it relate to earlier experiences with the 
topic of this workshop? 

 
 
 

• What have I learned about myself, what does it imply for me in my work, what am I going to 
change or add? 
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DAY 10 

• What has happened today/yesterday, what topics have we dealt with, what exercises have we 
done? 

 
 
 

• What are eye-openers, what made me enthusiastic, what did I not agree with? 
 
 
 

• Why was I enthusiastic, why did I not agree, how does it relate to earlier experiences with the 
topic of this workshop? 

 
 
 

• What have I learned about myself, what does it imply for me in my work, what am I going to 
change or add? 
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5. QUESTIONS FOR INDIVIDUAL COACHING SESSIONS 

 
The questions below are suggestions for coaching sessions. They will help you 
get feedback on how the learner is doing, what (s)he thinks of the training and 
the learning atmosphere, how (s)he feels, but also how you can support him/her 
more as a trainer and what you could adjust or do to ensure (s)he gets the most 
out of the training. Note that the questions to ask are not limited to those we 
suggest): 
 

1. How are you doing so far? What is on your mind? 

 

2. And what else? Do you have any concerns?  

 

3. Tell me how you feel about the training so far? 

 

4. What is the real challenge here for you? 

 

5. What do you want to achieve? 

 

6. How can we help you in that process? 

 

7. What was most useful to you during the past few days? 
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6. EVALUATION OF TRAINING FORM 

Source: Ó2010-2018 Kirkpatrick Partners, LLC. All rights reserved. Blended Evaluation Plan® Form 

 

PARTICIPANT SURVEY AT COMPLETION OF COURSE 

Interview participants 3 months after completion to measure impact 
Instructions: Thinking about the course you just completed, please indicate to what degree you 

agree with each statement using this rating scale by circling your answer in the table for each 

question: 

 

Please provide comments along with your rating to help us to improve this course in the future. 

 

 
The course itself: 

 

12. I was clear about the purpose of the training before I attended 1 2 3 4 N/A 

      

13. I was clear about what was expected of me after taking the training 1 2 3 4 N/A 

 
Comments: 
 

     

 
 
 
 
 

1. The class environment helped me to learn. 0 1 2 3 4 5 6 7 8 9 10 

2. The course organisation was helpful and effective. 0 1 2 3 4 5 6 7 8 9 10 

3. I was engaged with what was going on during the program. 0 1 2 3 4 5 6 7 8 9 10 

4. The content was useful and easy to understand. 0 1 2 3 4 5 6 7 8 9 10 

5. The content satisfied my expectation about the course at 

the beginning. 

0 1 2 3 4 5 6 7 8 9 10 

6. The activities and exercises aided in my learning. 0 1 2 3 4 5 6 7 8 9 10 

7. I was given adequate opportunity to practice what I was 

learning. 

0 1 2 3 4 5 6 7 8 9 10 

8. I will be able to immediately use what I learned. 0 1 2 3 4 5 6 7 8 9 10 

9. The program material will contribute to my future success. 0 1 2 3 4 5 6 7 8 9 10 

10. The language used in the course did not cause me any 

difficulty in understanding its content. 

0 1 2 3 4 5 6 7 8 9 10 

11. I would recommend this program to other people 0 1 2 3 4 5 6 7 8 9 10 

0 1 2 3 4 5 6 7 8 9 10 
Strongly Disagree Strongly Agree 
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14. What do you like about the training? 

 

 

15. What do you think should be done differently to help you learn better? 

 

 

16. From what you learned, what will you be able to apply for you, your community, your 

organisation? 

 

 

17. What assistance or resources will you need to successfully apply what you learned at home, in 

your community or at work? 

 

 

18. How confident are you that you will be able to apply what you have learned back at 

home, in your community or at work? (Circle one rating) 
 

Comments: 
 
 

19. How committed are you to applying what you learned at home, in your community or at work or other? 
(Circle one rating) 

Comments: 
 
 

20. What outcomes are you hoping to achieve as a result of your efforts? 
 
 
 
21. What other feedback would you like to share? 
  

0…..1…..2…..3…..4…..5…..6…..7…..8…..9…..10 

Not at all confident Extremely confident 

 
0…..1…..2…..3…..4…..5…..6…..7…..8…..9…..10 

Not at all committed Extremely committed 
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7. GAME OF LIFE 

 
Facilitator notes             
 
Introduction to the Game of Life             
Story is a powerful means of conveying your message. And it is used to great effect in this visual representation 
of discrimination. It helps to reinforce concepts raised. 

When the story begins and students start to think about whether an infant with disability would be as welcome 
as an infant without a disability, you can talk about some of the prejudices surrounding disability – and some of 
the causes of this stigma. Throughout the story there are many opportunities for raising issues of concern. So, it 
is helpful if you prepare well by researching local attitudes, beliefs and challenges. 

This is the activity where the main point of the training course ‘hits home’. People have been transformed by 
this activity. Having a tea break afterwards is good, as students often wish to discuss and reflect on the issues 
raised here with each other and need a little time for the message to absorb. This can make the final part of the 
morning or afternoon especially productive. 

Method                        
Setting up the room is important. You may need to spend time re-organising the chairs. You will need enough 
space for four people to stand side-by-side, with the other students seated around the edges of the room, facing 
towards the volunteers. Creating a ‘corridor’ in the middle of the room, enabling you to use the full length of 
the room for the exercise, is ideal. 

1. Ask for four volunteers from among the group (ideally, two men and two women), willing to stand for 
about 30 minutes to represent the following groups: 

• Men without a disability  
• Women without a disability 
• Men with a disability 
• Women with a disability 

Stress out that this is NOT a role-play exercise – the volunteers will be representing a group of people from 
within a village. Many people do not like role-play, hence the need for reassurance! 

2. Assign each volunteer a role. Explain how you will be telling a life story, taking the characters on a 
journey from birth to old age. As you reach each significant life event, you will ask them to respond as 
they think their character (or their family) would react. They will need to take: 

• Two steps forward for a very positive or very successful experience.  
• One step forward for a positive or successful experience.  
• One step back for a not-so-positive or not-so-successful experience.  
• Two steps back for a very negative or very unsuccessful experience. 

 
Once your volunteers understand what they will be required to do, reinforce that they are representing a group 
of people, so they should respond accordingly. Encourage them to avoid thinking about specific impairments or 
basing decisions on their own life experiences. Also, their response should be based on what they think is 
currently accurate for their culture and situation – not what it ought to be. 

After each life stage and volunteers’ responses, allow time for the others to react and comment. If there is 
disagreement, the group should decide by consensus and the volunteer may be asked to alter their move. The 
facilitator’s role is to assess when to intervene and comment to clarify reasons for decisions and to bring out 
and discuss any prejudicial points. The specific impairment is not relevant to the main point of this exercise, so 
try not to focus on this too much. It won’t alter the essence of the activity. 

3. Set the scene for the story. Since you want to emphasise links between disability and poverty, consider 
placing the story in a typical village. Describe it in as much detail as you can, explaining that income 
poverty levels are generally quite high – although most families have land and access to safe water. For 
entrepreneurs, opportunities exist in the nearby town where there are also health and educational 
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facilities. 
 

4. Start with the first life event, as if telling a story...ask for comments and suggestions from the rest of 
the group. 
 
(Explain prior to the game that those representing people with disabilities should realise that during 
this first step the person not necessarily has a disability which is visible or recognised already) 

‘One fine day, after a long wait of nine months, your character is born. How does your family feel when 
they see who you are? Make your moves.’ 

Note what might happen: 
The family is very happy (you represent a son born without a disability), the person takes two steps forward                                                              
The family is quite happy (you represent a daughter without a disability), the person takes one step forward                       
The family is not happy (you represent a son with a certain disability), one step backward                                       
The family is very unhappy (you represent a daughter with a certain disability), two steps backward 

‘Now you are a bit older, and it is time to start thinking about school. How likely is it that you will be 
able to attend school? Make your moves.’ 

‘Now you are 20. You’d like to get married or form a relationship. How much do you think this will be 
possible for you? Make your moves.’ 

‘You like to keep busy and want to make some money for your family. You try to get a job. How easy will 
it be for you to find one?’ 

‘A few years go by. Everyone in your age group is having babies. How much will this be a possibility for 
you?’ 

Check if the woman with a disability takes two steps back or is instructed to do so by the group. Why did this 
happen? They may say it is because most women with a disability are physically unable to have children – a 
common myth. 

Two steps back may well be an accurate response for a different reason – women with a disability often don’t 
have children because society thinks they can’t or should not. 

‘Now you’re in your 40s. You have a lot of experience of life. You want to help your community by 
becoming involved in local politics. How likely are you to achieve this goal?’ 

5. Ask the group: 
• Who is in the best position now? Who is in the worst place? 
• Volunteers, how does this make you feel? 
• Does any of this surprises anyone? 
• Is it helpful as a tool for reminding us that disability and social exclusion seriously affects people’s 

abilities to avoid poverty? 
• The man without a disability at the front of the exercise is regarded as living in poverty – what does this 

imply for people with disability? 
 

The most powerful way to end this session is to ask the group to look once again at where the characters are 
standing. Recall that this was all taking place in a rural location where general levels of poverty are quite high. 
Even though the characters without a disability are well ahead of the ones with a disability, they are by no means 
wealthy. Ask the group – who benefits from your development programmes at the moment? 
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Motive                     

Including people with disability is an important issue for poverty reduction – that is the message of this session. 
It should help show why they are especially vulnerable to chronic poverty. It also provides you as facilitator with 
a good opportunity to talk about many different development issues that affect people with disability – but 
which rarely get discussed. 

To many, this session will dramatically reveal things about their communities which they may never have 
considered before. It can be fun. Humor can take the edge off the hard facts exposed by the game. But some 
students can find it distressing because it makes plain some painful, personal truths. 

Critical point for the trainer: 1) It is important that people volunteer for their roles. In some situations, religious 
or traditional beliefs may preclude some from participating. Be aware and respect that. In some cultures, even 
to imagine having a disability can be seen as ‘tempting fate’. 

Critical point for the trainer 2) In groups with students with and without disability, this activity can have 
additional sensitivities. So, it is really important students feel comfortable enough with each other to honestly 
explore the situation from their perspectives. Be aware of this if you are a person without a disability and it is 
the first time you have worked with people with disability. 
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Story is a powerful means of conveying your message. And it’s used to 
great effect in this visual representation of discrimination. It helps to 
reinforce concepts raised. 

When the story begins and participants start to think about whether 
a disabled infant would be as welcome as a non-disabled one, you can 
talk about some of the prejudices surrounding disability – and some 
of the causes of this stigma. Throughout the story there are many 
opportunities for raising issues of concern. So it’s helpful if you prepare 
well by researching local attitudes, beliefs and challenges.

This is the activity where the main point of the training course ‘hits 
home’. People have been transformed by this activity. Having a tea break 
afterwards is good, as participants often wish to discuss and reflect on  
the issues raised here with each other, and need a little time for the 
message to absorb. This can make the final part of the afternoon  
especially productive. 

Game of life 

TIME
60 Minutes
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8. DISABILITY MODELS 

 
Introduction 
After the first morning session students will be even more sensitised towards inequality in life; unequal 
opportunities for persons with disability as well as unequal opportunities for girls and women.  Following this 
introduction further attention will be given to understanding disability. Students will be exposed to a commonly 
used framework called the International Classification of Disability, Functioning and Health (ICF) and be 
confronted with different theoretical models of viewing disability and the consequences these models have in 
the way we view and treat persons with disability but also in the way politicians, policymakers and planners may 
look at disability which could influence the way they make decisions about types of interventions. Finally, the 
theory should be linked to own ideas and experiences concerning barriers which persons with disability may 
experience in terms of participation in life and access to services and resources. 
 
Relevance 
This is a highly relevant session for the first day – together with the last session of the morning – as it will lay a 
foundation for the way students will view,  live and work with people with disability.  
 
Facilitators note                    
This first day should have major impact on attitudes and practices towards persons with disability. 
 
Objectives 
At the end of this day the student will: 

• Understand, appreciate and be able to define disability 
• Understand the importance of the ICF and able to apply theoretical concepts into practice  
• Be able to define the differences of the various theoretical disability models and its meaning for (their) 

daily practice 
• Appreciate the numerous barriers people with disability experience in virtually all domains of life.  

 
Study activities 
Activity 1:  Lecture: The International Classification of Disability, Functioning and Health 
Activity 2:  Assignment-Case study: The story of Tesfanesh 
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9. TESFANESH – ANALYSIS WITH THE ICF 

 

THE STORY OF TESFANESH 

Tesfanesh lives in a village in a hilly district in Ethiopia. She was 13 when she first noticed a tingling sensation in 
her right foot. She didn’t pay attention to it until she discovered a small wound under her big toe that did not 
hurt. She then showed it to her father, who took her to the village healer. He performed a ritual and gave her 
an ointment to apply for several months. The wound did not get better, but rather increased in size. Her father 
bought her closed canvas shoes to prevent others from noticing. Another ritual was performed. In the meantime, 
vague skin patches had appeared on her right thigh and both shoulders. Also, tingling had started in her left 
hand.  
 
Another year passed, during which her hand became numb and weak, and her ring finger and little finger started 
to bend slightly. One evening she overheard her parents and an uncle talk about her, saying that she may have 
leprosy. They agreed that no one should know about this, to prevent the family’s name from being affected. The 
next day, at age 15, Tesfanesh was taken out of school. She was told she was now old enough to work in her 
father’s grocery shop. The family spent a lot of money on offerings and on various treatments from local healers, 
but still the disease continued to spread.  
 
When she was 17, she was pledged in marriage to a second cousin in another village. They blamed the hand 
deformity and the foot wound on an accident. However, her mother managed to convince her father to take her 
to the hospital in the nearby town. Finally, Tesfanesh was diagnosed with leprosy. Tesfanesh was put on 
treatment and was told to report monthly for examinations. Unfortunately, the groom’s family started asking 
questions about her regular trips to town. When they had run out of excuses, Tesfanesh discontinued her 
treatment out of fear of being ‘discovered’. She also stopped attending weddings and other public gatherings, 
with the excuse of being ‘too busy in the shop’. Before long, however, the rumours spread, and the groom’s 
family called off the wedding. Business declined in the shop, as customers started buying their groceries 
elsewhere. In desperation, the family took her to a leprosy hospital, a day’s journey from their village. 
 
Assignment 
Using the ICF, list the problems Tesfanesh has at this moment or may face in the foreseeable future, classified 
according to the components and domains of the ICF. Use your imagination to also include problems that are 
not explicitly described, but that you think she is likely to experience.  
 

" What do you think would be her main concern? 
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10. BARRIERS TO INCLUSION 

 
Activity 1:  Disability Models: lecture and small group assignment    
 
Time allocated: 60 minutes 
After a 20-minute lecture – making use of the available PowerPoint presentation – Disability Models - the 
facilitator introduces a small group assignment as follows: 
 
The group is divided in 5 subgroups: 

1. A group using the religious or moral model 
2. A group using the charity model 
3. A group using the medical or individual model 
4. A group using the social model 
5. A group using the human rights model 

 
Task: each group brainstorms about the consequences these models have for the development of a programme 
directed at access to land, water and/or food security. Each group appoints a group leader and someone who 
will give a short presentation of the findings of the group.  
The facilitator should be able to refer to differences in the various presentations and highlight the influence of 
these models on mindsets and ways people think about disability and subsequently think also about needed 
interventions (or those that are neglected). 
The facilitator should be able to refer to different aspects (positive aspects and negative if this exists) of various 
models; relate them to real life and reality and ask critical questions related to each of these models.  
 
NB: given the usual lack of knowledge about or attention given to the religious or moral model it is of importance 
to specifically discuss this model. Most people in African societies are deeply religious and many attitudes and 
practices (negative or positive) relate to religious teachings. It is therefore of utmost importance to realise this 
when advocating for disability inclusion. Religious and traditional leaders are influential and can be a barrier or 
facilitator towards disability inclusion.   
 
Activity 2:  Game: The wall of barriers to participation  
 
Time allocated: 60 minutes 
 
Materials 
Prepare (three) flip charts on three different categories of barriers/ discrimination  

1) Environment 
2) Policy/institutional 
3) Attitude 

 
Prepare your materials: 

# Meta cards 
# Marker pens for each group. 

 
Introduction 
Barriers can feel almost like brick walls. But once identified they can be challenged and broken down allowing 
more and more people with disability to be included in development. Barriers are broken down into three main 
areas – attitudinal, environmental, and institutional (or policy). This makes the issues more manageable and 
highlights areas where direct interventions can make a difference. Ensure you are familiar with the different 
types of barriers before leading this session. 
 
Environmental barriers are often easiest to identify. But don’t let the group get too focused only on physical 
access – steps, narrow pathways, uneven surfaces for example. Accessibility issues are just as significant for 
those with sensory or communication impairments where information isn’t available in formats they can 
understand. 
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Institutional barriers are some of the most difficult to identify. Without a proactive search for them, they won’t 
be as immediately evident. That is because they are often linked to social and cultural norms and written into 
policies and legislation. The way to start identifying them is to focus on sectors in which you work, and try to 
map the legal, cultural and social practices that might need to be addressed. Consulting with local people with 
disability will be an essential part of identifying them. 
 
Attitudinal barriers are the most important to identify – time and time again they are the main reasons 
prohibiting progress on disability inclusion. Negative- attitudes and assumptions have led to many people with 
disability believing themselves to be worthless, dependent and in need of support. This cycle of charity and 
dependency can be difficult to break. 

You need to draw out all these issues – and more – as you talk through barriers with the group. It is worth trying 
to identify some local examples in advance. 

Method 
1. Ask everyone to take a few moments to think about his or her daily life – work, social, home etc. Imagine 

what obstacles might exist if they were to have a disability. For groups of people with disability ask 
them to describe what obstacles they face on a daily basis. Think as widely as possible – do not just 
focus on physical things. Make a list and write the various barriers down.  

2. Divide into mixed groups of four to six. Give each group meta cards (or A5 pieces of paper, with tape to 
attach to flip charts). Ask the groups to combine their observations and write down one idea per meta 
card.  

3. After 15 minutes, bring the whole group together and display on the blue sticky wall or on flipchart 
sheets a wall. Explain that the ‘bricks’ represent barriers to inclusion faced by people with disability and 
are grouped into three main forms – environment, policy/institutional, and attitude. Explain the three 
barriers to the group. Distribute the handout now or at the end of the exercise.  

4. Ask one person from each group, in turn, to place their meta cards onto the ‘wall’ – thinking about the 
best heading (attitude, environment, institutional) for each meta card. Discussions should flow as 
people try to decide where to place their obstacles and why. If people are not talking, and you can see 
ideas going into barriers that are not appropriate, lead a discussion on it. Use this to help people 
understand the reasons behind the barriers and categories.  

5. Invite people to discuss their experiences of identifying barriers and what they have learned. Use the 
lessons learned to make key points (based on the ‘motive’ section: see below).  

Motive                 
This is a good exercise for groups who have not thought about different forms of barriers that exist for people 
with disability – in other words, discrimination. The activity flows well from the session on models. It will help 
explain the barriers introduced in the description of the social model. 
This activity is done in a systematic way, breaking the barriers down into three main forms – environmental, 
institutional (or policy) and attitudinal. This makes the issues more manageable and highlights areas where direct 
intervention can make a difference. The largest barrier is often the attitudinal one, and that should be stressed 
as the session progresses – or in the summary at the end. 

Attitudinal barriers can be reduced through awareness-raising events, campaigns or training. Once identified, 
institutional barriers can form the basis of an advocacy strategy. Environmental barriers can be dealt with as you 
design project activities and inputs, making provisions for appropriate access needs. 

Practical tips                   
A good way of using this tool is with groups of people with disability – or even better with community groups 
that include people with disability. Prepare the wall statements with some of your ideas about barriers, and then 
compare them to the ones local people with disability have identified. This can bring up issues that are missed 
when people with disability are not included in consultations. 

 

 
  

23

MOTIVE

This is a good exercise for groups who haven’t thought about different 
forms of barriers that exist for disabled people – in other words, 
discrimination. The activity flows well from the session on models.  
It will help explain the barriers introduced in the description of the social 
model in Activity 2. 

This activity is done in a systematic way, breaking the barriers down into 
three main forms – environmental, institutional (or policy) and attitudinal. 
This makes the issues more manageable and highlights areas where  
direct intervention can make a difference. The largest barrier is often  
the attitudinal one, and that should be stressed as the session progresses 
– or in the summary at the end.

Attitude barriers can be reduced through awareness-raising events, 
campaigns or training. Once identified, institutional barriers can form the 
basis of an advocacy strategy. Environmental barriers can be dealt with as 
you design project activities and inputs, making provisions for appropriate 
access needs.
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11. THE DEVELOPMENT GAME 
From: https://learn.tearfund.org/en/resources/footsteps/footsteps-71-80/footsteps-75/the-development-game/  

 
This powerful game can help people to understand the special efforts needed to ensure that development 
activities really benefit the marginalised or poorest people within a community. It can be used with development 
workers, local government or NGO project staff, or village development committees.  

Materials required 

# Thirteen parallel lines marked on the ground – using tape or chalk works well indoors, or lines in the 
ground if outdoors. The lines ensure that everyone takes steps of the same size. The seventh line (in 
the centre) should be much longer than the others. 

# A prize for the ‘winners’ put at line 13. 
# Coloured strips of paper, coloured stickers, beads or seeds to divide the group into three groups – Red, 

Green and Blue. 

Count participants before the game and arrange that 10% will get red, 20% get green and 70% get blue. It is 
important that the colours are assigned randomly – for example, by participants picking coloured beads from 
a bag. 

Instructions 

Explain that you are a development worker bringing resources for three projects to help them ‘win’ the prize 
which represents success. The participants represent local farmers. Each person takes a coloured item at random 
and lines up along the centre (seventh) line facing towards the prize at line 13. 

When everyone is ready, read the descriptions for each colour. You should adapt the game for your context by 
adding local details to the descriptions. 

# RED You belong to a rich farming family. Your father owns two homes: one in this village and one in the 
capital city. You were sent to school in the city and have returned home to help run the farm. 

# GREEN Your parents have a small farm. Your mother is non-literate, but your father can read and write. 
You went to the local village school, doing your farm chores before and after school. Your family owns 
a radio, and you listen to the agricultural programmes. Your uncle works at the local health post, so as 
a child you always had your vaccinations and worm medicines. Your family has a vegetable garden and 
one cow which gives milk. With good nutrition and health, you were able to pay attention and learn in 
school. 

# BLUE You and your parents are non-literate and of low social status. The women were married young 
and now have many children. The men work as day labourers in others’ fields. You take care of your 
own tiny garden plot in the early morning and late evening. 

In this way, participants have been randomly assigned different social and economic statuses within the 
community. Now you are ready to play the game. 

In response to each of the situations presented, the participants will either take steps forward or back, 
depending on which colour they are. A step forward represents increased economic stability and wellbeing. A 
step backward represents further economic hardship and inequality. This activity helps the participants to gain 
a deeper understanding of how development projects can impact different groups within a community. 
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The game 

Describe each project and then tell each group where to move and why. 

PROJECT 1 Farmer training and seed distribution 

A training for farmers is offered. Improved quality seeds will be distributed to all participants. 

# REDS You offer to rent your fields to the class for the training period. You then not only attend free 
(One step forward) but receive income. (Second step forward) 

# GREENS After seeing the notice for the class you sign up and receive seeds. (One step forward) 
# BLUES You cannot read the notices. You do not own a radio. You have to sit outside the tea shop 

because of your low social status, so you never hear the discussions about the training. You do not hear 
about it and do not attend. (One step backward) You used to sell a few poor vegetables from your plot, 
but now you cannot compete with the improved quality seeds, so you lose income. (Second step 
backward)  

PROJECT 2 Community drinking water system 

You hold a community meeting to discuss a new water system. You will donate the pipes if community members 
donate the labour. Everyone attends the meeting. 

# REDS You take a leading role in the meeting and donate money to help your community. (One step 
forward) After the system is built, one tap is located on your property. (Second step forward) 

# GREENS You attend the meeting. You donate your labour to help the construction and encourage your 
neighbour to also participate. When the system is done, there is a tap located only five minutes-walk 
from your home. (One step forward) 

# BLUES You sit at the back at the community meeting. You cannot spare a day away from your day labour 
job to help with the construction. When the system design is discussed, no-one mentions putting taps 
near your area. Because you do not help to build the system, you do not get a tap (One step backward) 
and must continue to carry contaminated water from the stream. This means more illness and lost 
income. (Second step backward) 

PROJECT 3 Literacy classes 

A literacy class is starting in your village. Emphasise that this is specially to help the Blues. 

# REDS You are hired as facilitator. (Two steps forward for income and prestige) 
# GREENS You send your mother to literacy class, so she is no longer cheated in the market. (One step 

forward) 
# BLUES The men cannot attend because they farm their small plots in the evening after they finish their 

day labour. The women cannot attend because they have too many small children to look after and 
nearly always at least one child is sick. (Two steps backward)   

The end of the game 

The REDS have now taken six steps forward and should be able to reach the prize. 

The most important part of the game is the discussion at the end. Begin asking these questions while the 
participants are still standing in place. 

# Ask what happened. What do they see? (Unintentional widening of the gap between rich and poor.) 
# If we were to keep playing, would the Greens eventually win? (Yes, if sufficient prizes / resources.) 

Would the Blues win if we play long enough? (No.) 
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# Ask Blues how it felt? Was it fair? Why not? Remind people that everyone started at the same level. 
After the Blues answer, ask the Reds and Greens how they feel about it. 

# Whose fault is it that the Blues did not participate or benefit from the projects? 
# In this game did the Reds or Greens mistreat or discriminate against the Blues? 

Then invite people to sit down and talk about these issues. Discuss who the Reds, Greens and Blues might be in 
your community. The game should help to show why development projects often need to focus on poor and 
marginalised people (the Blues). It is not because the Reds and Greens are less valued or even less deserving – 
they are also good people and hard workers. Because of social inequalities, Blues need special attention to 
ensure that they are able to take equal advantage of opportunities. 

To encourage people, finish by sharing local success stories that show how you can work with Blues without 
excluding Reds and Greens. 

Karen L Stoufer, Christian Veterinary Mission. 
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12. BLUE FLY DISEASE GAME 

 

Vaccination 
Goals 
To examine attitudes towards people who are often perceived as “different”.  
(Source of exercise: Sue Ralph & Sheena Bell, 2011, Using games/simulations to examine discriminatory attitudes (as part of a disability 
awareness training program)) 

Introduction 
How people look at disability varies per country, culture, region, community or person. It depends on what they 
understand caused the disability and what disability means which can be influenced by e.g. personal experience, 
pre-conceptions, religion, norms, beliefs and values, what they were taught, their upbringing. Disability is 
sometimes perceived as being sick and needing a cure, or very different and seeing barriers in society as a 
problem. The media also plays a role in how they mirror society; look at people who are wealthy or poor; view 
men and women; young and old people as well people with disabilities.  
 
In this simulation, a group of participants argue for a “person” with an “issue” to receive one of the few doses of 
the available vaccination for the Blue Fly Disease. Those not receiving the vaccination will have a much higher 
risk of becoming effected and becoming seriously ill and even die from the diseases. Those receiving the 
vaccination will have a stronger protection and are able to return to ‘normal’ life as before. The group decides 
after a discussion who will be given the vaccination.  

The number of available vaccines is less than 
half of the size of the group.  

Materials (see handout 13) 
• Deck of “Person” cards (e.g. priest, 23-year-old secretary, carpenter, 

doctor, nurse, mother of 4 children, policeman with a gun, teacher, 
farmer, housewife) 

• Deck of “Issue” cards (e.g. wheelchair user, homosexual or lesbian, 
deaf, blind, experience depression, learning disability, facial 
disfigurement, having one leg, HIV positive) 

Instructions 
Preparation 
The participants sit in a circle. The facilitator goes round and asks each participant to take one card from the 
shuffled “Person” deck and one card from the “Issue” deck.  
 
Invitation 
Please take one card from each deck. When the time starts, one by one, read the combination out loud. Each 
person should place the “Person” and the “Issue” card in front of themselves. Then start the discussion. Who 
should get the vaccination? 
 
Instruction to the group 
Each person reads their combination to the group and the discussion follows. Leave it to the group how they will 
make decisions, who will take the lead in the discussion etc. The facilitator does not take part in the discussion 
but observes the process, so he/she is able to provide feedback and lead the debriefing session. The discussion 
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should be stopped after 30 minutes and the participants are then asked to spend a few minutes writing down 
their reflections about the process, what decisions were made and why? The facilitator then leads the debrief and 
reflects on what happened during the process. Ask question such as: 

- Those who get the vaccine are you happy and those who didn’t how do you feel?  
- Are you happy with the way the discussion took place? Why (not)? 
- Are you happy with the decisions that were made? 
- Was there a leader or a facilitator? How did this happen? 
- Do you feel that everyone was involved and equally able to give her/his views?  Why (not)? 
- What actually happened during the process of making decisions? Why were some getting the vaccine 

and others not? Was that fair? 
- What if you reflect on this game is the reason that we played this game?  

Debriefing 
It's easy to talk about inclusion but being randomly assigned an identity or characteristics can sometimes reveal 
strong feelings towards certain groups/people, and therefore potential stigma, discrimination and/or prejudice. 
 
The purpose of this exercise is to make you think about how people, but also yourself, define or judge others 
according to their colour (skin, hair, eyes), gender, sexuality, social class, etc. Being assigned a specific identity 
can generate certain feelings, positive or negative. During the debriefing, it is therefore important to have 
participants reflect on their initial reactions to the different identities received, as well as how these reactions 
may have affected the decision-making process. 
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13. PERSON-ISSUE CARDS (EASY PRINT VERSION) 

 
 
 
PERSON CARD 
 
Priest 

 
 
PERSON CARD 
 
23-year old secretary  

 
 
PERSON CARD 
 
Carpenter  

 
 
PERSON CARD 
 
Doctor  

 
 
PERSON CARD 
 
Nurse  

 
 
PERSON CARD 
 
Mother of 4 children  

 
 
PERSON CARD 
 
Housing constructor  

 
 
PERSON CARD 
 
Policeman with a gun  

 
 
PERSON CARD 
 
Teacher  

 
 
PERSON CARD 
 
Farmer  

 
 
PERSON CARD 
 
Housewife 

 
 
PERSON CARD 
 
Labourer  
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PERSON CARD 
 
Youngster 

 
 
PERSON CARD 
 
Professor  

 
 
PERSON CARD 
 
Child   

 
 
PERSON CARD 
 
Soldier  

 
 
PERSON CARD 
 
Traditional healer  

 
 
PERSON CARD 
 
Chairman  

 
 
PERSON CARD 
 
Politician  

 
 
PERSON CARD 
 
Cleaner  

 
 
PERSON CARD 
 
…………………………………… 

 
 
PERSON CARD 
 
…………………………………..  

 
 
PERSON CARD 
 
………………………………….. 

 
 
PERSON CARD 
 
…………………………………..  
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ISSUE CARD 
 
Wheelchair reliant 

 
 
ISSUE CARD 
 
Deaf  

 
 
ISSUE CARD 
 
Blind 

 
 
ISSUE CARD 
 
Experience depression  

 
 
ISSUE CARD 
 
Learning disability 

 
 
ISSUE CARD 
 
Facial disfigurement  

 
 
ISSUE CARD 
 
Having one leg 

 
 
ISSUE CARD 
 
HIV positive  

 
 
ISSUE CARD 
 
Unemployed 

 
 
ISSUE CARD 
 
Having no arms  

 
 
ISSUE CARD 
 
Childless 

 
 
ISSUE CARD 
 
Schizophrenic  
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ISSUE CARD 
 
Intellectual disability 

 
 
ISSUE CARD 
 
Leprosy  

 
 
ISSUE CARD 
 
Epilepsy 

 
 
ISSUE CARD 
 
Deformity of arms  

 
 
ISSUE CARD 
 
Dementia 

 
 
ISSUE CARD 
 
Scarred by burns 

 
 
ISSUE CARD 
 
Homosexual 

 
 
ISSUE CARD 
 
Poor 

 
 
ISSUE CARD 
 
Widow 

 
 
ISSUE CARD 
 
Homeless 

 
 
ISSUE CARD 
 
Landless 

 
 
ISSUE CARD 
 
Rich 
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14. FORCE FIELD ANALYSIS  

 
 

Introduction 
Force field analysis helps you to determine what factors hinder or facilitate the change you want to 

achieve. The outcome of this analysis helps you to choose your advocacy strategy.   

 

Required materials: arrows, flipchart, pencils 
Estimated time: 1 hour  
 
Facilitator notes: keep in mind that while this assignment helps to understand the impact of different 

factors on your issue, the outcome of the assignment can be quite subjective. If you make an 

important decision, use this assignment alongside other decision-making tools. Do not underestimate 

how much work a force field analysis can involve. There will be many factors that you need to consider 

for complex decision-making. 
 
Steps:  
1. Select a case study and formulate what rights are violated in the case study (for an example see 

figure 3 on the following page). In case you identified a serious problem which you wish to address 

e.g. the fact that women with disabilities cannot own land you can use the force field to 

determine the hindering and facilitating factors of this issue.  

2. Use keywords for this assignment.  

3. Write the disability rights violation in the middle of the flipchart. This is the issue that you would 

like to see changed. 

4. Brainstorm on the following questions: 

a. Who will benefit from the change and in what way? 

b. Who is in favour of the change and will give their support? 

c. What other issues will promote the change?  

d. Who is against the change and might hinder your work? 

e. What other issues will counterwork the change? 

f. How easy will it be to make the change? 

g. What are the risks? 

5. List the forces for change above the issue on the flipchart. 

6. List the forces against change under the issue on the flipchart. 

7. The forces that have a large impact should be written on the large arrows, the forces with medium 

impact on the medium arrows, and the forces with little impact on the small arrows. 

8. Finally discuss which forces you would select to work on in order to advocate for change. How 

can you use the forces for change, and how will you address the issues against change? 

 

Example: the issue you would like to change could be: children with disability are occasionally raped 

by men in the village. The force field analysis could then look like this: 
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Figure 3: Example of a force field analysis	
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15. WORLD CAFE  

 
 Activity Duration Materials needed 

O
ve

rvie
w

 

1. World Café 60 min. 
Tables, flipcharts, markers and if available 

some soft drinks, peanuts / biscuits / bites 

2. Poster gallery 60 min.  

 

  Activity 1 World Café 
  Time allocated 60 Minutes  

• Seat four to six people at small Café-style tables or in conversation clusters.  

 

• Set up progressive (usually three) rounds of conversation of 

approximately 20-30 minutes each.  

 

• Engage in finding answers to questions or issues that genuinely 

matter to your life, work or community, disability, advocacy and adult 

learning are engaged while other small groups explore similar 

questions at nearby tables.  

 

• Encourage both table-hosts and guests to write, doodle and draw key ideas on their 

tablecloths/butcher paper or to note key ideas on large index cards or placemats in the centre of 

the group.  

 

 
 

• Upon completing the initial round of conversation, ask one person to remain at the table as the 

‘host’ while the others serve as ‘travellers’ or ‘ambassadors of meaning.’ The travellers carry key 

ideas, themes and questions into their new conversations.  

 

• Ask the table host to welcome the new guests and briefly share the main ideas, themes and 

questions of the initial conversation. Encourage guests to link and connect ideas coming from their 

previous table conversations—listening carefully and building on each other's contributions.  

 

• By providing opportunities for people to move in several rounds of conversation, ideas, questions, 
and themes begin to link and connect. At the end of the second round, all of the tables or 

conversation clusters in the room will be cross-pollinated with insights from prior conversations.  
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• In the third round of conversation, people can return to their home (original) tables to synthesise 

their discoveries, or they may continue travelling to new tables, leaving the same or a new host at 

the table. Sometimes a new question that helps deepen the exploration is posed for the third 

round of conversation. 

 

• After several rounds of conversation, initiate a period of sharing discoveries and insights in a whole 

group conversation. It is in these town meeting-style conversations that patterns can be identified, 

collective knowledge grows, and possibilities for action emerge.  

 
Facilitator notes 
 

Write subjects and/or questions for discussion on the flipcharts / tablecloth, one for each table. It is 

advisable to number the charts/tables. 

 

Activity 2 Poster gallery 
  Time allocated 60 minutes 

 
 
Poster gallery  

Stick the flipcharts to the different walls of the training room and one by one visit the posters. The last 

host of each table presents the results of the group discussions. 

 

 
 
Facilitator notes 
 

Facilitate the debate and pose probing questions to give participants directions that help them getting 

to some first understanding of important issues in training adults. 

Be aware that for persons with physical and sensory impairments it may be difficult to visit all posters. 

Depending on the types of disabilities present in the group of trainees you may decide to bring the 

posters to the centre one by one, or make sure the persons with disabilities are properly guided 

through the room. 
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16. ADULT EDUCATION 

 
 
Assignment: How Adults Learn 
 
The following three pictures help to raise the problems of motivation of adults and the methods 

used by adult educators. It helps people examine their role and approach to adults. 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Procedure 
 

1. Explain that you are going to put a series of posters (the pictures) on the wall. 

2. Put the first one up and ask the group to describe: 

a. What they see happening in the picture? (if they are shy, first give them a chance to 

discuss in pairs). 

b. When they have mentioned all the main points, put up the second picture and ask 

the same question. Ask them to describe the two people who are raising their hand. 

c. The put up the third picture, and again ask them what is happening. When they have 

identified that the participants are dropping out of calls, go to the discussion 

questions (See below).  
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Discussion questions 
 

1. Why is this happening? What are they dropping out? If they only blame the participants, ask 

them also to look at the behaviour of the teacher. 

2. Does this happen in adult classes you know about here? 

3. What causes it to happen? 

4. What could the ‘teacher’ do to involve the adults more deeply? 

5. What do we need to do, to improve our classes with adults? 

 

 
How to adults learn? 

 
 
 
 

 

 

 

 

 

 
 
 
 
Effective adult education 
 

 

 
 

 
 
 
 
 
 
 

 
Strategies for effective learning 

1. Help adults develop a positive attitude to learning 

2. Recognise and respond to the needs of adult learners 

3. Make learning stimulating  

4. Motivate your learners  

5. Integrate emotion with learning 

6. Build learners’ confidence 

7. Maximise reinforcement 

 
Motivation is “…that which tends to move a person to a course of action.” (Kidd) 

 

Motivation is ” …those process that can arouse and instigate behaviour, give direction or purpose to 
behaviour, continue to allow behaviour to persist, and lead to choosing or preferring a particular 
behaviour.” (Wlodkowsky) 

We remember 20% of information when we only hear it 
We remember 30% when we only see it 
We remember 50% when we hear and see it 
We remember 70% when we hear, see and talk it 
We remember 90% when we hear, see, talk and do it 

We learn best when: 
- We see the knowledge as valuable 
- The goals are clear 
- We can make mistakes and look together at them and see why we made mistakes 
- Our own experience is valued and used 
- We add new facts to what we already know 
- We get direct and frequent feedback 
- We can share and discuss our learning with others 
- We feel respected and listened to 
- We have input into how the teaching and learning happens 
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Six major factors impacting on learner motivation 
1. Attitude 

2. Need 

3. Stimulation 

4. Affect (emotion)  

5. Competence 

6. Reinforcement 

 

Wlodkowsky’s Critical Assumptions 
1. People are always motivated to do 

something 

2. People are responsible for their own motivation 

3. If anything can be learned, it can be learned in a motivating manner 

4. There is no one best way to instruct 

5. Every instructional plan needs a motivational plan 

 
Cornerstone of a motivating facilitator/trainer 

1. Expertise 

2. Empathy 

3. Enthusiasm 

4. Clarity 

 

Assumptions of adult learners (Knowles) 

 

Adults: 

• Need to know why they should learn 

• Have a deep need to be self-directing 

• Have a volume and quality if experience 

• Are ready to learn when they have a (life) need 

• Have a task/problem centred orientation to learning 
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17. EXPERIENTIAL LEARNING CYCLE – NEWTON 
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18. THE RIVER CODE 

 
The river code 
This is a mime or play without words. Two lines fairly wide apart are drawn on the floor in chalk or 

marked with tape.  These lines will represent the banks of a river. Pieces of paper are used to represent 

steppingstones in the river and an island (large piece of paper) is put in the middle of the river. 

 

A father with his son come to the river and look for a place to cross. The current is very strong, and he 

is afraid to cross.  

 

Another man comes along and sees the difficulty the man and son are facing. He leads them up the 

river and shows them the steppingstones. He encourages them to step on them, but both are afraid, 

so he agrees to take the son on his back. By the time he gets to the middle of the river, the son on his 

back seems very heavy and he has become very tired, so he put him on the island. 

 

The man goes back to fetch the father who also wants to climb on his back. However, he refuses. 

Instead, he takes his hand and encourages him to step on the stones himself. Halfway across the father 

manages alone.  They both cross the river. When they get to the other side, they are extremely pleased 

with themselves and they walk off together, completely forgetting about the man’s son, still sitting on 

the island. He tries to get their attention, but they do not notice his frantic gestures for help. 

 

Discussion questions 
1. What do you see happening in the play? 

2. Wat different approaches were used to help the two men across> 

3. Who could each person represent in real life? 

4. What does each side of the river represent? 

5. Why does this happen? 

6. In what ways do either education or development projects build a sense of dependence? 

7. What must we do to ensure that those we work with develop a sense of independence? 
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19. ASSIGNMENT PROBLEM TREE 

 
Introduction 
A problem tree helps to get a clear view of all the causes and effects of a problem.  It even helps you 

to link causes and effects. This is important in planning an advocacy activity as it establishes the 

context in which the activity takes place. Reversing the negative statements into positive ones helps 

you to develop an objective tree. 

 
Required materials : flipchart or blackboard, cards, pencils 

Estimated time  : 2-3 hours  

 
Steps:  
1. Select a case study. Alternatively, you may decide to use a local issue that is related to the We 

Are Able programme.  

2. From the case study define the main problem and write this at the centre of the tree. For 

example: the clinic is not accessible to people who use a wheelchair. 

3. Write down all the problems/issues that relate to the main problem on cards. 

4. From the cards, identify the causes of the main problem. Place all cards with the causes of the 

problem under the main problem, under the trunk of the tree. In this way they form the roots of 

the tree. Examples are ignorance among health staff about health needs of people with 

disabilities; all clinics are built on an elevated place because of frequent flooding; doors of the 

clinic are too narrow. 

5. From the cards, identify the effects of the main problem. Place cards with the possible effects of 

the problem above the trunk of the tree. In this way they form the branches of the tree. Examples 

are wheelchair users who don’t get the medical attention they need; the health of people with 

spinal cord injuries is at stake; people with spinal cord injuries die prematurely. For an example 

problem tree see the figure below. 

 

Tips for making a problem tree 
1. A problem tree is ideally carried out together with your immediate beneficiaries. When this is not 

possible you have to be creative and must, for instance, do the analysis with your team. 

2. Be aware that your beneficiaries may look at the problem differently than you do, and they may 

see other solutions. 

3. It might be advisable to work with different groups in the community, for example: the elderly, 

women, youth, etcetera. 

4. The more participation = the more acceptance. If your beneficiaries are owners of the idea, the 

chances of success will be much bigger. 

5. Descriptions such as ‘’poverty’’ are too abstract. Nobody will deny that poverty can be a cause of 

many problems, but poverty is not tangible. The following tips will help you to become more 

specific: 

 

• Poverty has many concrete and specific dimensions and causes, for example: malnutrition, 

lack of quality health care, or leaking roofs. Tip: imagine you are making a documentary. How 

do you show that there is a problem? What are the examples of poverty as we see and 

experience them? What can we film?  

• A single key word, for example ‘drought’ easily becomes too abstract. You can imagine so 

much with it that it makes you powerless or results in too simple solutions, for example: 

‘water’. Experience teaches us that a sentence of between 3 and 7 words helps to adequately 

describe a problem.  

• Do not formulate your own interpretations, for example: the government is lazy.   
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• Do not describe problems in such a way that they already suggest solutions, for example: 

‘there is no rehabilitation program’. It remains unclear what problem will be solved with 

rehabilitation services. Maybe there are services, but they are of poor quality. Maybe there 

are too few staff members. Maybe the services are not accessible. 

• Descriptions such as ‘there is no’ or ‘there are too few’ already suggest the solution. 

• Defining the problem more specifically will create room for creative solutions that fit the main 

problem much better.  

 

 
Figure: Example of a problem tree  



A few more examples of problem trees 
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20. ASSIGNMENT PROBLEM TREE - ACCIDENTS 

 
The cards below can be used to introduce participants to making a problem tree. You can tell the story 
that you have been invited by a bus company to do an evaluation of the quality of the bus services. 
Lately there have been a lot of complaints; mainly from passengers complaining about the poor quality 
of the services. Make up a story that you decided to first talk with the passengers. You travel with 
them from one city to another one and they inform you about all sorts of complaints. Then you decide 
to talk with another group of stakeholders: the drivers.  They give insight in the way they look at the 
problems with the bus services. Finally, you decide to talk with the management if the bus company. 
They have the ‘solution’ for the ‘problem’ and mention that the too old busses need to be replaced 
with new modern busses. It however is questionable if their problem is the main problem and… their 
solution is almost like a shopping list.  Make the story nice and you can decide of course to add other 
stakeholders (e.g. the traffic authorities or the Department of Works). Feel free to add also other 
problems.   
 
Present the problems one by one for each category of stakeholder and place them on the Blue Sticky 
Wall or use tape and stick them on the wall.  
 
Follow the steps as described in handout 19 (p54) and make sure that the participants realise that this 
analysis is based on consensus building.  
 
NB: You can enlarge, print and cut these cards with various identified problems from various 
stakeholders to use in a problem tree assignment.  
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Passengers are 
not satisfied 
with service 

Busses don’t 
drive in time 

Passengers 
come too late 

at work 

More 
disabilities 

Frequent 
accidents 

Road poorly 
constructed 

Dangerous 
curves 

New busses 
are needed 

Frequent 
breakdown of 

busses 

Busses are too 
old 

Children come 
too late at 

school 
Many potholes 

Drivers have 
too little 

experience 

Poor 
maintenance 

of busses 

Reckless 
driving 

Drivers are 
drunk at work   
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21. CHOOSING APPROPRIATE TRAINING METHODS 

Unknown Source 
 
There are basically 3 kinds of LEARNING: 

Cognitive K Knowledge, facts, information 

Psychomotor S  Skills (manual, thinking, planning) 
Affective  A Attitudes, values 

 
Behaviour involves a combination of KSA. Training techniques are designed to change people’s 
behaviour by developing Knowledge, Skills and Attitudes. 
When designing a session, the trainer should choose the appropriate method by combining the 
specific learning objective (Knowledge, Skills, Attitude) with the relevant phase in the Adult Learning 
Cycle: 
 

OBJECTIVES EXPERIENCING PROCESSING GENERALISING APPLYING 

KNOWLEDGE 

Facts/ 
information 
Cognitive 

(HEAD) 

Game 
Case  
Exercise 
Pre-test 

Discussion 
Question & 
Answer 
Brainstorm 
Mindmap 

Lectures 
Short courses 
Instructions 
Quiz 

Examination 
Post-test 

SKILLS  
Manual, thinking, 
planning 
Psychomotor 

(HANDS) 

Case Study 
Activity 
Simulation 
Demonstration 

Discussion 
Video  
 

Demonstration 
Instructions + 
Feedback 
Research 

Practice 
Make checklist 
Action plan 

ATTITUDE 

Values/feelings 
Affective 

(HEART) 

Problem solving 
Case Study 
Role play 
Field visit 
Drama 
Simulation 
Guided Fantasy 

Case Study 
Discussion 
Question &          
Answer 
Questionnaire  

Discussion 
Presentations 
Reading 
Assignment 

Action planning 
Field visits 
Practice 
Simulation 
 

 
TRAINING METHODS IN THE KOLB’S LEARNING CYCLE 

EXPERIENCING/CONCRETE EXPERIENCE 
Characteristic: throw into an experience  
1. Guided fantasy. 
2. Painting, drawing.  
3. Role-play, simulation.  
4. The worst I can ever experience.  
5. Sketch, drama. 
6. ‘Jump in’ drama.  
7. Match with a cup for the winner.  
8. Demonstration.  
9. Concrete practical assignments. 
 
“Imagine you are in the following situation...., what will you do?”  
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PROCESSING/OBSERVATION AND REFLECTION 
Characteristic, reason, argue, conclude  
- Incident method. 
- Questionnaire, self-reflection.  
- Question and answer (by summarising and questioning the group makes its own conclusion 

from learning experiences.  
- Statements game with different groups agree, disagree. 
- Stand on a line to show if you are against or in favour of a statement.  
- Multiple-choice with discussion about 3 behaviour alternatives.  
- Think from different roles.  
- Brainstorm. 
- Mind map (from own experience without theory, e.g. what all is involved in coaching.  
- Snowball method (come from experiences to a top 5 with hints). 
- Logbook.  
 
GENERALISING/ EXPLORE THEORY  
Characteristic: order theory and connect with other models 
- Sorting assignment.   
- Explanation. 
- Quiz.      
- Reading. 
- Participants give a talk.  
- Mind map from everything involved in presenting for instance after theory.  
- Diagram with different models related. 
- Critical questions by participants to check if theory tallies/agrees.  
- Research; participants search in books for a theory which might help in this case. 
 
APPLYING/ACTIVE EXPERIMENTING 
Characteristic: apply model/checklist in assignment 
- Make a checklist from theory (after discussion and explanation about presenting participants. 

make own list with hints. 
- Work out checklist for a practical assignment. 
- Make concrete intentions (till cookbook level has been reached). 
- Search the mistakes. 
- Jump-in theatre, with assistance of hints everybody may jump in to apply a hint.  
- Comic, participants translate checklist in comic.  
- Action plan.  
- Your best hint (for instance glued to photo cubes).  
- Structured demonstration. 
 
SOME OTHER VARIABLES THAT WILL INFLUENCE THE CHOICE OF METHOD ARE: 
- The time available.  
- Previous experience.  
- Facilities (accommodation).  
- Preferred learning habits.  
- The trainer’s own strengths and preferences. 
- The participants’ level of understanding.  
- Group size.  
- Resources available (audio-visual aids).  
- Equipment. 
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The last item is not as selfish as it first appears. We all have preferences for working in a certain way. 
Different methods require different skills. 
Here is some advice on how to choose your methods:  
 
1. Strive for variety. Using a variety of methods increases the group’s attention span. Thus, you 

can cater for all preferences within the group.  
2. Be sure your programme is flexible. Provide some 

uncertainty, some competition, and some 
entertainment.  

3. We learn best when we enjoy our learning. 
4. Experiment with different training methods. Compose 

your own personal training toolkit. Select the most 
appropriate one.  

5. Like there are many routes to the same destination, 
there are different approaches that can fulfil the 
training objectives.  

6. Be comfortable, be natural, be yourself.  
7. Bring in someone else who is more competent than 

you in certain methods. Benefit of team-teaching. Two 
or more facilitators on a programme can compensate 
for each other’s strength and weaknesses. 
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22. DESCRIPTION OF TEACHING METHODS 

 
 
LECTURE   

DESCRIPTION 
 
One very common teaching method is the lecture. The trainer prepares the lesson and controls the 
information given. The students are expected to listen and take notes. It is desirable to include some 
kind of visual aid (teaching materials) in the presentation.  It is very important that a lecture has an 
easily understandable structure (introduction, content, conclusion). Input and activity on the part of 
the students is low. If a lecture is longer than 45 minutes, it is necessary to have a break part of the 
way through. 
 

USES: 
 
• to introduce participants to a new subject 
• to provide an overview  
• to present facts 
• to address a large group 
 

ADVANTAGES: 
 
• can cover a lot of material in a short time 
• useful for large groups 
• can be adapted to any kind of learner (literate or illiterate)  
• can include practical sessions 
 

BE AWARE: 
 
• can have one-way communication 
• learner’s role can be passive if participants are not asked questions or when if there is no room 

for discussion 
• teacher needs skills to be an effective speaker 

 

PROCESS: 
 
• introduce the topic to the learners (what you going to tell them) 
• tell them what you want to tell them- present with using visual aid 
• summarise the key points you have made 
• invite the learners to ask questions 
 

  



 
 
 

[Type here] 
 
 

65 

DEMONSTRATION 

DESCRIPTION 
 
This is a common method to teach skills. Demonstration is showing the skill to the student and pointing 
out all the relevant points through the demonstration.  Demonstration is most effective when it is 
combined with a chance for the student to practice the skills with the trainer’s observation and 
feedback.   
 

USES: 
 
• to teach a manual skill or technique 
• to model a step-by-step approach 

 

ADVANTAGES: 
 
• easy to focus the learners’ attention 
• the student first sees and hears what is expected of him, and is therefore more likely to learn it  
• student can have the opportunity to practice the skill, which was demonstrated 
• shows practical applications of a manual skill 

 

BE AWARE: 
 
• requires planning and practice ahead of time 
• enough material is needed for every participant to practice the skill 
• not useful in large groups (e.g., 25-30 persons) 
• requires feedback to learners when they try themselves 
• when demonstrating the skill and when participants practice the skill a checklist should be used 

(a checklist describes in detail each step in the task/manual skill) 
   

PROCESS: 
 
• introduces the purpose of the demonstration  
• presents the material you are going to use 
• demonstrates by following a checklist which describes each step 
• invites the learner to ask questions 
• has the learner practice him or her selves? 
• discusses how easy/difficult it was for the students and summarises 
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CASE STUDY 
 
Another method that is a useful teaching skill is case study.  
 

DESCRIPTION 
 
A case study is a written description of a situation that is used for discussion. An actual or made-up 
story is presented to the students (on paper or verbally) with some or all of the details about the 
situation. The students then work out the best solution for the situation.   
 

USES: 
 
• to discuss common problems in a typical situation 
• to provide an opportunity to develop problem solving skills 
• to promote group discussion 
 

ADVANTAGES: 
 
• learner can relate to a situation based on practical problems 
• input of all students involved is required  
 

BE AWARE: 
 
• of the objectives of the case study (look back to the use of verbs as stated in the objectives) 
• the case study must be closely related to the learners’ experience 
• problems are often complex and require sufficient time for the learners to work on the case 

study 
• there is often more than one right solution 
• sufficient time required if you need to write a case yourself 
• questions for discussion need to be carefully designed 
• can only be used with small groups 

 

PROCESS: 
 
• introduce the case (on paper or verbally) 
• give students the time to familiarise themselves with the case 
• present questions for discussion or the problem to be solved 
• give students the time to discuss/ solve the problems 
• present the points of discussion/solutions by one of each group   
• discuss the possible answers/solutions/ideas 
• ask the students what they have learned from the exercise 
• ask the students how the case relates to their own environment 
• summarise the ideas and or lessons learned 
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SMALL GROUP DISCUSSION 

DESCRIPTION 
 
Small group discussion is an activity that allows students to share their experiences and ideas on a 
certain subject or to solve a problem. 

USES 
 
• enhances problem-solving skills 
• helps participants to learn from each other 
• promotes teamwork 
• clarifies personal values 
 

ADVANTAGES 
 
• students develop greater control over their learning 
• participation is stimulated 
• small groups provide a safe environment to share ideas or to develop personal opinions 
• allows for reinforcement and clarification of the lessons through discussion  

in the small group 
 

BE AWARE: 
 
• of possible language problems. If you have a group that speaks different languages, more time 

may be needed for translation and discussion. The task given to the group needs to be very 
clear. 

• the group should be aware of time limits for discussion 
• participants should be able to listen to each other, even if they do not agree 
• group discussion should not be dominated by any one or two people 
• questions help to guide the discussion 
• everyone should be encouraged to participate 

 

PROCESS 
• arrange the learners in groups of four to seven 
• introduce the task that describes what should be discussed 
• ask each group to designate a discussion facilitator, a recorder and a person to present the 

groups’ findings to the larger group 
• check to make sure that each group understands the tasks 
• give groups time to discuss - this should not require the trainer’s involvement unless the learners 

have questions, or the trainer wants to probe 
• have one person from each group summarise the findings of the group 
• identify common themes that were present 
• ask the students what they have learned from the exercise 
• ask the students how they might use what they have learned 
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CAROUSEL DISCUSSION 

PROCESS 
 
The trainer asserts different hypothesis on a certain topic and writes one hypothesis on each flip chart 
(different flip charts are hung up in the classroom). The participants write his/her opinion and name 
under each hypothesis. When everyone has written his/her opinion, the participants can ask for 
explanations and discuss the opinions. Set a reasonably well-defined endpoint. This will help make the 
discussion more purposeful and structured. 
 

INSTRUCTIONS 
 

1. Number of participants: not more than 15  
2. Time: one hour 

a. Introduction:  students write an opinion on every flip chart, reactions (about 30 
minutes). 

b. Group discussion (about 30 minutes) 
3. Materials needed: flip charts or poster paper 
4. Presentation (refer to process, above) 
5. Participation (should be high) 

 
 
ALTERNATIVE DISCUSSION METHOD 

 
MATCH DISCUSSION 

PROCESS 
 
To be sure that all members participate, and that no participant dominates the discussion you can 
use this method: each participant receives three matchsticks. Every time s/he says something s/he 
must give up one matchstick. This means that a member must think very carefully before s/he says 
something because if s/he has no matchstick left he/she cannot be part of the discussion. 
 
 
TRIANGLE DISCUSSION 

PROCESS 
 
In three corners of the classroom the trainer hangs up a flip chart with agree, disagree or no opinion. 
The trainer asserts different hypotheses on a certain topic one be one.  The participants must make 
a choice after each hypothesis. When they have made their choice, they can go to the flip chart with 
their opinion and write their arguments, why they agree, disagree or have no opinion. A discussion 
can follow.  
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BRAINSTORMING 

PROCESS 
 
This is a method of collecting ideas from individual members of a group on how to solve a problem. 
Ideas are given by the participants at great speed and written down without criticism. When all the 
ideas have been collected, they are then reviewed by the group one at the time.  
 
The phases: 
 
1. Introduction of the method, explanation to the participants of what is expected. 
2. Defining the problem for which solutions are required. Write it on a board. 
3. Brainstorm. The trainer invites suggestions or ideas. S/he writes these on a board. All ideas are 

recorded, in spite of who makes them and however silly or inappropriate they may seem (be 
aware of negative reactions). No discussion is permitted. This stage continues until the ideas are 
exhausted. The trainer should have some ideas to suggest when the flow of ideas from the 
participants slows down. This is done to start the flow again. 

4. Each of the suggestions are reviewed so that: 
o it is clear to everyone what the suggestion is. 
o a decision is made to keep the suggestion on the list for future discussion, or to throw it out. 

The aim is not to decide whether it is worth discussing. Repetition of ideas is one reason for 
throwing out suggestions.  

5. Decide which suggestions should be accepted and developed further. 

INSTRUCTIONS 
 
1. Number of participants: more than 12 persons. 
2. Time: maximum of 45 minutes. 
3. Materials needed: flip charts or board.  
4. Presentation: the trainer must take care that there will not be negative reactions when 

someone gives his/her idea. The trainer may also take part in the brainstorm phase. 
5. Participation: should be high. 

 
 
DESIGN A POSTER 

PROCESS 
 
1. Divide the participants into small groups or let them work individually on their posters. The topic 

of the poster should be clear, and the information given in a positive way. 
2. Provide information on how to make a poster and show some examples of different posters. 
3. After making the poster, the participants show it and explain the meaning of the poster. 
4. If it is possible, make copies so that the participants can give/show to the group.  
 

INSTRUCTIONS 
 
1. Number of participants depends on the size of the classroom, materials you have, but not more 

than 30 participants. 
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2. Time: about 60 minutes. 
3. Materials needed: newspapers, coloured pencils or crayons, scissors, paste etc. 
4. Presentation: the trainer may give some comments, or s/he can relax, let the participants work. 
 
 
ALTERNATIVE 

 

DESIGN A WALLMAGAZINE 

PROCESS 
 
The process is the same as in designing a poster. It is important that you explain the topic and the 
meaning of the task. 
 
 
TRUE…NOT TRUE/AGREE…NOT AGREE 

PROCESS 
 
On the board, the trainer writes a few example hypotheses on the topic. The participants will give 
oral or written opinions if they find these hypotheses to be true or not true/ agree or not agree. You 
can use this method to find out what the opinions of the participants on the topic are. 

INSTRUCTIONS 
 
1. Number of participants: 2-50 persons. 
2. Time: about 15 minutes. 
 
 

QUESTION AND TASK CARDS 

PROCESS 
 
The trainer writes a question or a task on a card (each card with one question or task). The 
participants answer the question on the card (self-study). This can be done in small groups or 
individually. You can discuss the answers later during the plenary. It is important that you make 
enough cards and that all the questions and tasks relate to the topic. 
Alternative: Let the participants make cards for each other. 
 
You can use this method to: 
o refresh knowledge 
o to assess the knowledge of the participants on a topic 

INSTRUCTIONS 
1. Number of participants: 2-50 persons 
2. Time: about one hour, depending on the number of questions. 
3. Materials needed: question and task cards. 
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WHAT WILL HAPPEN 

PROCESS 
 
Facilitator begins by explaining the method. Have everyone sit in a circle. In the middle place some 
what will happen cards. The trainer asks one participant to take a card. The participant takes a card 
and passes it to someone else. The receiving person reads the card out loud and gives his/her 
reaction to it. After this, every person can give a reaction. The person who has received the card and 
given the answer takes another card and passes it to another person, etc. 
Some examples of questions for the card are: 
 
What will happen if............ 

o there are no more cars? 
o we close the floating clinics? 

INSTRUCTIONS 
 

1. Number of participants: maximum of 25. 
2. Time: 20 minutes 
3. Material needed: cards 

 
 
ALTERNATIVE 

 

WHAT SHOULD YOU DO? 

PROCESS 
 
Refer to the sections task cards or what will happen (method). You can use this method in the same 
way. Each time try to answer the question, what should you do?           
 
For example: What should you do if you were a member of Ministry of Agriculture?  …if you lived in 
Holland? 
 
 
ROLE-PLAY 

DESCRIPTION 
 
In role-play, actors are given situations with certain roles to play, the actors provide their own dialog 
and interactions. Role-play requires a good briefing and debriefing to be beneficial as a teaching 
method. 

USES 
 
• helps to change people’s attitudes 
• enables people (either the actors or audience) to see the consequences of their actions on 

others 
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• provides an opportunity for learners to see how others might feel/behave in a certain situation 
• provides a safe environment in which participants can explore problems they may feel 

uncomfortable about discussing in real life 

ADVANTAGES 
 
• stimulating and fun 
• engages group attention 
• simulates the real world 
• the players can experience something that they would normally not have the chance to 

experience 
• can be a safe way to practice new skills without using real people 

BE AWARE 
• role-play is spontaneous - there is no script to follow 
• actors must have a good understanding of their role for the role-play to succeed 
• the trainer has very little control over the activity that will take place (or the role)  
• play can quickly get out of hand. One way to manage this disadvantage is to put a time limit on 

the role-play, and to allow a large amount of time for debriefing and (if necessary) repeating the 
Role-play. 

PROCESS 

 

OBJECTIVE 
Make clear what your objective will be for this method (for example: training in.... learning skills, 
aware about attitude, etc.). 

 

ROLE-PLAY SITUATION 
o design the role-play situation 
o describe the role-play situation 
o describe the different roles. In both cases it is important to describe the situation and roles 

clearly but not in too much detail. More detail will make it difficult for the students to play 
the roles and to follow the instructions. 

o describe the observation points for the observers 
 
It is important to think about the following: 

o Is the situation concrete? 
o Is the problem clear for the players and the observers? 
o Is it necessary to write the role on paper? 
o Do you need materials to take with you? 
o Are the roles connected with each other? 
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INTRODUCTION 
Facilitator explains to the students the meaning and the process of role-play. 

 
Number of participants: maximum 15 – 20. 
Time: 1 hour, depending on the number of participants. 
Materials needed: depends on which situation is played. 
Presentation: refer to process. 
Participation: should be high. 

INSTRUCTIONS 
The facilitator explains to the students: 
o the general situation and a role description for each player 
o what the observers should be looking for 
 
Give the players time to prepare themselves for the role-play. If necessary, give the students 
more explanation about their role. 

 

BE AWARE: 
• A lot of students are scared of this teaching method. Do not force students to do it and 

volunteers should go always first.  
• It is good to explain to the students that this is an exercise and not a test. Always compliment 

the players after a role-play.   
 

1. PLAYING OF THE ROLE-PLAY 
o Give students the possibility to play, give them space and do not jump in it too fast.  
o Give your comments afterwards.  
o Give the observers a list with observation points. 

 

2. DEBRIEFING 
When the role-play is finished, and after a break, you can begin with the debriefing.  
The purpose of debriefing is to learn from the role-play. In the analysis you can discuss 
performance, missed chances, good playing with each other, possibilities for solving the 
problem. At the end the students have a clear picture of how to solve the same kinds of 
problems in their work.  
 
Be sure that you do not debrief the personality of the students’ but the role that they played. 
After the debriefing you can decide to begin with a new role-play or to repeat the same role-play 
with other students. 

 

3. EVALUATION 
Check if the students have realised the objectives. 

 

QUESTIONS  
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• Did the role-play have a function? 
• Were the instructions clear and was the preparation time sufficient? 
• Did the debriefing help you to understand the situation? 
• What did you learn? 
 

SNOWBALL OR PYRAMID METHOD  

DESCRIPTION 
 
This method can be used for group work and works best with groups between 8 and 20 people. 
Ideas are shared with increasing numbers of people, hence the name “snowball/pyramid”. 
 

TIME  
50-60 minutes (depending on group size and complexity of topic). 
 

PROCESS 
 

Stage 1 

Start with a statement of a situation, or a question. 
 
Stage 2 

Individually people think of solutions to the problem OR an answer to the question –  
5 minutes. 
 
Stage 3 
The individuals form pairs and combine their ideas- 7 minutes. 
 
Stage 4 
The individuals now join to form groups of 4 (and come to a group consensus) and decide how they 
would solve the problem. 7-10 minutes.  
(Depending on the size, participants can form groups of 8’s and reach a conclusion – 7-10 minutes). 
 
Stage 5 

The group of 4’s makes a summary of their conclusions, and one person presents this to the plenary 
– 5 minutes each group. 
 
Stage 6 

Facilitator/moderator comments, gives feedback and summarises - 5 minutes. 
 

KEYWORD METHOD 

DESCRIPTION 
Participants are divided into subgroups of 5 to 8 people. Each subgroup is seated in a semi- circle, 
facing a flip-over board. During the first two stages of this exercise, participants are not allowed to 
speak. 
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TIME  
1 hour 
 

PROCESS 
 
Stage 1 

Facilitator presents a question/statement. 
 

Stage 2 
In any order and frequency, they want, members of each group write on the board a word or a 
group of words (2 to 3 max) to express their feeling/ideas about the topic/question. 
For example: one participant goes to the board, writes her/his word. Then another participant does 
the same etc. The participants can write only one word/group of words each time they go to the 
board. If a participant goes back to her/his seat and has another idea s/he can come back to the 
board providing that no one else gets up for a few seconds. This stage should last about 10 minutes. 
 
Stage 3 

Following the same procedure each participant goes to the board and puts a mark in front of the 
word that means a lot to him/her. One mark is allowed each time a participant gets up. There is no 
limit to the number of marks that can be put in front of each word and there is no limit to the 
number of times a participant can go up. This stage should last about 10 minutes. 
 
Stage 4 

People can speak in their own group and express their ideas (10 minutes). Participants choose a 
reporter for their group and start to write a summary on a separate piece of paper. 
 
 

Stage 5 

Each group moves from one board to the next in order to examine the other boards. They can add 
words or ideas to their own list that they pick up from the other boards. Participants can speak in 
their own group, but they are not allowed to speak with members of the other groups. This stage 
lasts about 10 minutes. 
 
Stage 6 
Each sub-group finalises its summary (5 minutes) 
 
Stage 7 

Each reporter presents group’s summary (5 to 10 minutes) 
 
General summary by the moderator.  
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23. SEEING THINGS FROM DIFFERENT PERSPECTIVES 

 
Exercise: ‘your standpoint is your viewpoint’ 
 
This short play is useful anytime it is needed in the middle of a discussion, or it can be used on its own. 
Its purpose is to help those people who consider their way of seeing things ‘as the only way things can 
be’. It can help them to understand that their view is coming from where they themselves are in 
society.  
 
Roleplay 

 
Ask two people to sit facing each other, with one person facing the door (if there is more than one 
door, choose an object in the room of which there is only one, for example the blackboard or the 
window or table). This is important. Ask the second person to sit with his/her back to the door. The 
third person comes to the two of them, from one side, and asks, ‘where is the door?’. They both 
respond immediately, the one facing the door says ’in front’. The one with his/her back to the door 
says, ‘behind’. The third person asks again, ‘where?’ and the responses are, ‘in front’, ‘behind’ – each 
out-shouting the other. The play then ends.  
 
Discussion questions 

 
1. Who was correct? Was anyone correct for the third person (because the door was at his/her 

side, not behind or in front). 
2. What does this short play tell us? 
3. What parallel has it to real life? 
4. What are the factors that affect our different views of reality? 

a. Culture 
b. Class 
c. Education 
d. Sex 
e. Age  
f. Etc. 

5. What significance can this have for the way we work together as a group? 
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24. PRIORITY GAME 

 

 
  

Questionnaire: priorities of the people living in Mathare Valley 

 
The Nairobi city council recently commissioned a survey among over 2000 families living in this 
slum area. They asked the people what problems they saw/experienced as most important in 
their lives in the slum area.  Based on the interviews they organised and a Photovoice study 
which they did with 50 families, several focus group discussions were being organised in order to 
define now what the community was seeing as their biggest challenges. Afterall, they asked the 
participants in a debriefing meeting to rank order what they were seeing as their most important 
priorities.  
 
Below you will find a list of the 10 most pressing issues of the Mathare Valley community. 
 

Individual ranking issue Group ranking 

 Land  
 Clean Water  
 Shelter  
 Clothing  
 School fees for children  
 Food  
 Money to expand their business  
 Educational facilities  
 Better standard of housing  
 Sanitation  

 
Instructions: rank in order of what you think the people in Mathare Valley answered as their first, 
second, third priorities etc. Place a number 1 by the one you think they ranked first, a number 2 
by the one you think they ranked second etc. up to 10. Write your numbers in the first column.  
 
After the participants/members of the group have finished working individually, from groups of 5 
to 9 people and try to arrive at a rank ordering as a group i.e., try to reach consensus about what 
you as a group see as the priority ranking. The group has 20 minutes to reach consensus.  
 
When the groups have finished making their lists, the animator puts up the correct answers given 
by the people in Mathare Valley. This is the people’s own view of their problems.  
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25. STAKEHOLDER ANALYSIS 

 

HAND-OUT: POWER/INTEREST GRID 
 

High interest  
 
 
 
 
 
 
 
 
 

  

    
Low interest  

 
 
 
 
 
 
 
 
 

  

    
 Low power  High power 
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STAKEHOLDER ANALYSIS 
 
VALUE THE POWER OF STAKEHOLDERS 
 
Introduction 

The role of CBOs is to contribute to the empowerment process of people with disabilities by 
promoting, supporting and facilitating their active involvement in issues that affect their lives. In 
order to do so people, institutions and organisations who are serious about achieving such 
developments are smart if they make a power and stakeholder analysis. Depending on where you 
work your stakeholders can be found in villages, districts, provinces or at national levels.  
 
What are Stakeholders?  

Stakeholders are actors (persons or organisations) with a vested interest in the policy which you 
promote or the programme or project which you hope to realise. Stakeholders are thus ‘interested 
parties’ or better stated ‘parties with an interest’. Stakeholders could be: 

• persons, groups, organisations or institutions whose interests or concerns are ‘at stake’. 
• persons, groups or institutions who influence or are influenced by the process or 

project/programme. 
• persons, groups, organisations or institutions that have something to win or something to lose 

by the process or project/programme. 
• supportive of what you are doing or what you are intending to do and as such they can be an 

ally.   
• contesting or even actively opposing what you are doing or what you are intending to do and 

as such they can be(come) an enemy.   
 

ASSIGNMENT 1 
- What are typical stakeholders in the field of community development or in the field of 

livelihood?  
- Are these stakeholders always supportive of including people with disabilities or is that not 

always the case?  
- Could it be that they are supporting you in one area but oppose you in another area? If you 

realise that this could be the case, can you please give an example of this? 
- Compare and discuss with your colleagues. 

 
  



 
 
 

[Type here] 
 
 

80 

What is a Stakeholder Analysis? 

Stakeholder analyses is a process of systematically gathering and analysing qualitative information to 
determine whose interests should be taken into account when developing and/or implementing a 
policy, project or programme. Stakeholder Analysis helps you in the identification of the key 
stakeholders in the planning of a project or programme or change process.  It helps you in making an 
assessment of (vested) interests which stakeholders have, and it gives one insight into the ways in 
which these interests are likely to affect the planning process.   
 
Stakeholder analysis provides a clear understanding of who your key stakeholders are and what their 
interest would be in your advocacy efforts or (development of) projects or programmes. Stakeholder 
analysis teaches you to classify your stakeholders by their interest and power. It helps to identify key 
players, potential saboteurs and advocates. Awareness of the opinions of the most powerful 
stakeholders helps you to shape your policy, programme or projects at an early stage. Hereby you will 
need to win their support. Who is a stakeholder? For example: when there is no access to education 
for children with disabilities, stakeholders are: the child with a disability, the director, the minister of 
education, parents, etcetera. 
 
Why doing a Stakeholder Analysis? 

• It helps you in making better and more effective plans. 
• It helps in ensuring that the right parties are participating in your plans and as a result there 

is a better chance that your objectives will be achieved, and that the activities which you 
introduced are more likely to be sustainable. 

• It gives you a clearer view on the required participation of essential/strategic stakeholders 
and their responsibilities and as such it helps in creating clarity about responsibilities. 

• It gives a better insight into possible assumptions that you may have e.g., while you may think 
that one stakeholder (e.g., a farmers’ cooperative) is in favour of what you are doing it may be 
very well possible that they are not and are even against your plans and programme. In that 
case you better know this before you start the programme than to experience resistance when 
you are on your way with the programme. 

• It is a powerful tool which is indispensable in lobby, advocacy and for the planning of projects 
and programmes. If we know which stakeholders are powerful/influential we better make 
sure we get them on our side and thus develop the right strategies to make that happen.  
Those strategies should thus become an integral part of the plan that you are proposing. 
 

What type of analysis can, or should you do? 

The analysis includes an assessment of stakeholder characteristics such as: 
- their existing knowledge of for instance a policy which you wish to develop or which you want 

to contribute to within your own organisation or a policy which you want government to 
develop; knowledge about the project or programme you intend to initiate or develop.  

- interests of stakeholders related to the policy relevant to your project/programme or 
project/programme you are proposing to develop/initiate; and 

- weighing the power of various stakeholders or in other words assessing the position they have 
both against or in favour of the policy, project or programme you want to develop, and, in 
some cases, you are already working on.  

 
The analysis helps you to assess and determine your potential allies and, very important, it offers one 
insight into your ability – your strength or power – to affect a certain policy or make it possible to 
implement a successful and sustainable project or programme.  
In summary: a stakeholder analysis helps you in:   

• identifying the influence of people/parties on changes you intend to achieve. 
• identifying strategic relations and/or alliances to be established or to be broken up. 
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• identifying appropriate partners for participation in the process of developing and lobby for a 
policy or planning and implementing a programme or project. 

• assessing the strengths and vulnerabilities of your own organisation working on a certain 
policy, programme or project.  

• assessing conflicts of interests. 
 
What is our power and those of others? 

It is of great importance to understand that you as an organisation or as an individual may have limited 
power. It may even be risk-full for you as individual or organisation if you haven’t done a proper 
stakeholder analysis (see below an example). USAID assumes that 80% of failed projects fail because 
of a lack of stakeholder analysis being done. You should also be aware of your own limited power and 
try to seek alliances and develop appropriate strategies to deal with those stakeholders that may not 
to be on your side, particularly if you have to deal with powerful stakeholders such as politicians, 
government or large corporate businesses. “Knock on the door of politicians but keep out of prison” 
(David Morley) and make sure you are tactful and strategic in whatever you do. 
 
Example: How a lack of stakeholder analysis can jeopardise an entire project 

An Organisation of People with Disabilities (OPD) decided to focus their activities on livelihood of their 
members and started with the introduction of sheltered workshops in 5 communities. After 2 years 140 
people with disabilities were employed in these workshops. In those workshops people mainly 
manufactured coffins; high quality sheet metal products such as stovepipes, gutters as well as smaller 
items such as buckets; handmade candles, clothing and building bricks.  All in all, the workshops were 
successful and yet the OPD had other ambitions and wished to ensure that the income from the 
workshops would increase in order to pay better monthly wages to the members working in the 
workshops. They decided to open on the premises of these workshop - which they got free of charge 
from the local authorities – grocery shops. A brilliant idea as monthly income from sales went up 
considerably because of low prices they could charge since they were able to buy the groceries in large 
quantities at a discount from the wholesale company. Not long after this however, they were 
confronted with powerful local authorities who themselves often were shop owners and saw their 
income drop dramatically… and threatened the OPD with closing the workshops if they wouldn't stop 
this practice.  
 
The morale should be clear: if the OPD had done its homework well and had done a serious 
stakeholder analysis they wouldn't have materialised their brilliant idea… 
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The Stakeholder Analysis Tool 

We now know in who are forming the stakeholders. The next step is to position them in a grid or 
matrix - called the Stakeholder Analysis Tool – which helps you to determine the actions you have to 
take with them. There are basically 4 types of stakeholders i.e.: 

A. Powerful stakeholders with high power and high interest: you must fully engage them and 
make the greatest efforts to satisfy them. These stakeholders maybe of vital importance to 
you and if that is the case you best invest in them very well.  

B. Powerful stakeholders with high power and low interest: put in enough work with these 
stakeholders to keep them satisfied, but not so much that they become bored with your 
message unless they are of essential importance in the successful implementation of your 
project or programme. 

C. Stakeholders with low power and high interest: keep these people adequately informed and 
talk to them to ensure no major complications arise. They can often be very helpful with the 
details of your project. Also, keep in mind that at one day these stakeholders might become 
powerful. 
Stakeholders belonging to this group often are formed by the beneficiaries as well. They have 
a high interest but often low power. We need to help them in the empowerment process for 
instance by building the capacity of heir representative organisations such as OPDs and parent 
groups. 

D. Stakeholders with low power and low interest: maintain contact with these people, but do 
not bore them with excessive communication and don’t waste your time on them if they 
cannot do any harm to your intended project or programme. 

 
The Stakeholder Analysis Tool which you see below gives you and explanation of each quadrant of 
the grid/matrix and will help you to decide in what quadrant of the matrix each stakeholder should be 
placed.  
 

 
If we fill out the stakeholders which we identified, we can see in the next diagram what the likely 
positions are of these stakeholders.  
 

 

Power and interest matrix
Stakeholders of high importance 
to the project, but with low 
influence. They will require 
special initiatives to protect their 
interests

Stakeholders appearing to have a 
high degree of influence on the 
project, and who are also of high 
importance for its success. A good 
working relationship must be 
created with this group to ensure 
an effective coalition of support 
for the project

Stakeholders with low influence 
on or importance to project 
objectives may require limited 
monitoring or evaluation, but are 
relatively of low priority, They are 
unlikely to be the subject of 
project activities or management.

Stakeholders with high influence 
who can therefore affect the 
project outcomes, but whose 
interests are not the target of the 
project. This group may be a 
source of risk, and will need 
careful monitoring and 
management.

Low 
interest

High 
interest

Low power High power
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ASSIGNMENT 2: ADULTS WITH SPINAL CORD INJURY WISHING TO ACCESS MICROCREDIT 
Adults with severe disabilities such as those with spinal cord injury experience that they are not able 
to access microcredit from the local development bank. 
 
The problem tree (see below) is just an example based on assumptions and the very little information 
which we have. We imagine that: 

- the person with the spinal cord injury may for instance has no access to a proper wheelchair. 
- the building of the bank is not accessible for people using a wheelchair. 
- family members who don't support their disabled relative in his/her ambitions to become 

employed.  
 

 
 

TASKS 
1) What would you do to ensure that these people will be able to benefit from the microcredit 

facilities of the local development bank? Who would you target? Who would you work with? 
2) Decide on basis of this brief information what the main problem could be; what are the 

possible causes and what are the possible consequences/effects.  
3) Identify and make a list of all possible stakeholders.  
4) On basis of the above decide what interest and power the various stakeholders have and place 

them in the right quadrant of the Stakeholder Analysis Tool. 
 
  

Adults with Spinal Cord Injury can’t access micro-credit

Bank is seeing PWD
as a high financial risk 

PWDs often have 
little education

Banks are ignorant
about PWDs

PWDs are poor

depression

Difficulties to 
become employed

Effects

Main problem

Causes

Poor self-esteem

Banks don’t understand
that spinal cord injury  often
is acquired at later age and 

that these people are having skills 

Can’t raise their family

povertyFeeling useless 
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ASSIGNMENT 3 
 
Required materials : power/interest grid (handout 25), pencils, paper 
Estimated time  : 1 hour  
 

Facilitator notes: it is important to realise that the analysis is carried out at a given moment, but 
peoples’ power level and interest might change over time. Still, the grid must show the current 
position of different stakeholders. ‘People who have power’ refers to people who can directly facilitate 
or block your advocacy activity. ‘People who have an interest’ would like to see your advocacy activity 
to be successful. 
 
Steps: 

1. Select a case study and define the issue you would like to advocate for. 
2. Define the following: 

a. Individuals relevant to your activities (who are not employed in your organisation) 
b. Groups or organisations relevant to the issue (identify the relevant contact person) 
c. What is the interest of the relevant stakeholders in the issue? What is their gain or their 

loss from the success of your activity? 
d. How much power do the relevant individuals and groups have to make your advocacy 

activity successful or unsuccessful? How can they influence the outcome of your activity? 
3. Write down the answers in the cells of the power/interest grid (hand-out 3). 
4. Stakeholders who have high power might be community leaders, church leaders, a local 

politician, or the headmaster. Stakeholders with low power could be parents of children with a 
disability, neighbours, or a non-governmental organisation.  

5. Stakeholders with low interest in the success of your activity might be the community or state 
politicians. Stakeholders with high interest are for example: the OPD or people with disabilities. 

6. A stakeholder’s position on the grid determines the actions you have to take with them as the 
power interest grid shows. 

a. Powerful stakeholders with high interest: you must fully engage them and make the 
greatest efforts to satisfy them. 

b. Powerful stakeholders with low interest: put in enough work with these stakeholders 
to keep them satisfied, but not so much that they become bored with your message. 

c. Stakeholders with low power and high interest: keep these people adequately 
informed and talk to them to ensure no major complications arise. They can often be 
very helpful with the details of your project. Also, keep in mind that at one day these 
stakeholders might become powerful. 

d. Stakeholders with low power and low interest: maintain contact with these people, 
but do not bore them with excessive communication. 

7. Take the outcomes of this activity into account when you design your advocacy strategy.   
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26. THE 10-SECOND STORY 

 
A good exercise to get to the fundamentals of your work in advocacy is to formulate a so-called 10-
second story. You can use this story when you meet people for example at a networking meeting 
and they ask you what you do in the field of disability inclusion. 
 
The idea behind a 10-second story is that it quickly captures the interest of people for what you do. 
You don’t have to summarise your activities. All you want to do is make people curious about what 
you do. 
 
The formula behind a good 10-second story is as follows: 
 
I teach/help/ lobby… MY CLIENT deal, develop, change A PARTICULAR PROBLEM/ISSUE, so that they 
can ACHIEVE A SPECIFIC RESULT 
 
The most important step is to ‘talk in benefits, achievements, change’: do not tell your others about 
your methods, don’t tell them what your profession is, talk about what you achieve for others. Make 
an appealing promise, for something the others truly want.  
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27. NETWORKING GAME 

 
 
Networking is a process to initiate and maintain contact with individuals and organisations that 
share your goals and agree to work together to achieve these goals. Networking with others helps to 
create a supportive and self-sustaining environment. No one can change very much on their own: by 
coming together, persons with a disability can have a stronger voice. The aim in mapping your 
network is to study who knows whom, what and how.  
 
Material required : ball of yarn 
Estimated time : 1h-1h30 (discussion included) or once all participants have received the 

ball 
 
Activity: All participants sit in a circle. The first participant will choose who he / she will throw the 
ball to. Before throwing it, he / she will name a quality or the reason why he / she wants to 
congratulate / encourage the person, then will throw the ball to him / her while holding the end of 
the thread. The person who receives the ball will do the same with another person, while keeping a 
hand or a finger that holds the thread. As the exercise progresses, a "spider web" will form, with the 
various bonds formed. The exercise ends after 30 minutes - 1 hour, or after all participants have 
received the ball at least once. Participants are allowed to throw the ball more times to the same 
person. In some cases, you may decide to finish the game before all people are connected. That 
would be fine, but you need to realise that it means that people are excluded, and you thus need to 
carefully lead the discussion.  
 
After the exercise is finished, the facilitator can ask the participants what they felt, what they 
observed, etc. 
 
Information box – Benefits of a network 
• Keeps you up to date 
• Provides a ready-made audience for your ideas 
• Provides and expands support for your actions 
• Provides access to various and multiple resources and skills 
• Combines resources for a common goal 
• Forms a core for action and attracts other networks 
 
 
During and after the networking game you are asked to reflect and make notes for yourself about your 
strengths and weaknesses in relationship to networks. Some questions that may help you: 

- Are you a natural networker? 
- Do you find it challenging to network and why (not)? 
- What are in your opinion the use of networks? 
- Are you participating in networks?  Which ones? How useful is that network and for whom?  
- How powerful is the network or are the networks in which you are participating? 
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28. LEGAL FRAMEWORKS 

 
ASSIGNMENT: ASSESSMENT OF LEGAL FRAMEWORK AND ARTICLE SELECTION 
 

INTRODUCTION 
The Human Rights Declaration and the Convention on the Rights of Persons with a Disability (CRPD) 
are perhaps the most obvious conventions to refer to in your advocacy message. But there are also 
other conventions that could be used to make your advocacy message stronger. Not every country 
has ratified the different conventions, which means that not every country is bound by it. In this 
assignment you are going to explore which conventions are ratified by your government and see how 
the conventions can help you in your advocacy activity. 
 

REQUIRED MATERIALS:  
Human Rights Declaration, Convention on the Rights of Persons with Disabilities, Convention on the 
Rights of the Child, Convention on the Elimination of All Forms of Discrimination against Women, 
International Covenant on Civil and Political Rights, International Covenant on Economic, Social and 
Cultural Rights (USB stick), pencils, paper 
 

FACILITATOR NOTES:  
this assignment will teach participants how to use rights conventions in their advocacy activities.  
 

STEPS: 
1. Divide the group into two.  
2. Each group selects a case study of their interest.  
3. Indicate which rights are violated in your case study.  
4. Read the preamble of the different conventions and think about which convention says 

something about the rights violation you have indicated.   
5. From these conventions, read the different articles and indicate which are relevant for your case 

study.  
6. What local law and legislation may be applicable to this situation and can be used by you as an 

important tool in your advocacy? 
7. Develop a short advocacy message whereby you refer to the articles that you have found.  

 
 
A. HUMAN RIGHTS 

INTRODUCTION TO HUMAN RIGHTS  
Human rights are the basic rights and freedoms that belong to every person in the world whatever 
the nationality, place of residence, sex, national or ethnic origin, colour, religion, language or any other 
status. Ideas about human rights have evolved over many centuries. But they achieve strong 



 
 
 

[Type here] 
 
 

88 

international support following the Holocaust and World War II. To protect future generation from a 
repeat of these horrors, the United Nations adopted the Universal Declaration set out the 
fundamental rights and freedoms shared by all human beings.  
 

WHAT ARE HUMAN RIGHTS? 
Everyone in the world is protected by laws that defend their rights and inherent dignity (the dignity 
all people are born with). No one is excluded. For examples, every human being has a right to life and 
freedom from slavery. These rights are affirmed in the Universal Declaration of the United Nations in 
1948. All children have the right to food and health care, the right to go to school and the right to be 
protected from violence and abuse.  
 

WHAT IS THE CONVENTION? 
A convention is an agreement between countries to obey the same law about a specific issue. When 
a country signs and ratifies (approves) a convention, it becomes a legal promise and guides the actions 
of the government. It often leads the government to adapt and change its own laws to support the 
goals of the convention. These rights and freedoms are based on core principles, equality and respect 
– inspired a range of international and regional human rights treaties. They are relevant for our day-
to-day life and protect our freedom to control our lives, effectively take part in decisions made by 
public authorities which impact upon our rights and get fair and equal services from public authorities.  
 

HUMAN RIGHTS AND THE DUTY BEARERS 
Human rights obligations can also attach to private individuals, international organisations and other 
non-state actors. Parents, for example, have explicit obligations under the Convention on the Rights 
of the Child and states are obliged to cooperate with each other to eliminate obstacles to 
development. Moreover, individuals have general responsibilities towards the community at large 
and, at a minimum, must respect the human rights of others.  However, the State remains the primary 
duty-bearer under international law and cannot abrogate its duty to set in place and enforce an 
appropriate regulatory environment for private sector activities and responsibilities. National 
legislation and policies must detail how the State’s human rights obligations will be discharged at 
national, provincial and local levels, and the extent to which individuals, companies, local government 
units, NGOs or other organs of society will directly shoulder responsibility for implementations.  
 

OPDS IN THE PROMOTION OF AND PROTECTION OF HUMAN RIGHTS 
The process of change in recognising disability developed over the past 30 years, thanks to the growth 
of the movement of people with disabilities in awareness and their ability to represent their own 
needs and rights. This process was extremely rapid, and it transformed cultural approaches, policies, 
social services and appropriate technological solutions. This process was made possible in large part 
by the development of organisations of people with disabilities and their parents. Creating one’s own 
organisation, which is independent, united and able to represent all disabilities, is an important step 
towards achieving the goal of social inclusion.  
 

AN ORGANISATION BASED ON HUMAN RIGHTS 
Organisations of people with disabilities and their parents must be able to create and develop 
associations that, even in their internal dealing, operate on the basis of human rights principles. Many 
OPDs base themselves on the direct leadership of people with disabilities and their relatives (where 
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the people with disabilities are unable to represent themselves), by guaranteeing that these people 
are the majority in leadership bodies and among the members. Internal Democracy, representation, 
respect for gender and majority equality, the direct participation of people with disabilities, the 
empowerment of members and people with disabilities, capacity for dialogue with public and private 
institutions, competence in various fields, freedom of information, forms of protection, the continual 
education and training of leaders, care for people: the more the value and principles of human rights 
can be brought to life within the organisation. The convention itself produces a new type of action for 
the organisations, because the human-rights based approach is universal and includes all the different 
disabilities: all leaders of organisations of people with disabilities will need to be competent in human 
rights.   
 
B. CONVENTION ON THE RIGHTS OF PERSONS WITH DISABILITIES 

WHAT IS THE CRPD? 
The CRPD is an agreement that sets out what countries have to do to make sure that disabled people 
have the same rights as everybody else.  
 

THE BASIC IDEAS OF THE CRPD 
1. People are free to make their own choices.  
2. No one will be discriminated against.  
3. Disabled people have the same rights to be included in society as anybody else.  
4. Disabled people are to be respected for who they are.  
5. Everyone should have equal opportunities.  
6. Everyone should have equal access.  
7. Men and women should have equal opportunities.  
8. Disabled children should be respected for who they are as they grow up.  

 

WHAT COUNTRIES SHOULD DO 
All countries should make sure that disabled people actually do get treated equally.  
 

THEY AGREE TO DO THIS BY  
1. Making rules and laws to give disabled people their rights and changing any laws that aren’t fair.  
2. Making sure the rights of disabled people to be treated equally are included in all policies.  
3. Not doing things that are against this agreement  
4. Making sure governments and authorities do the things in this agreement.  
5. Doing as much as they can to make sure no one discriminates against disabled people.  
6. Making sure things are designed for everyone to use or that can be easily changed.  
7. Using new technology to help disabled people.  
8. Giving accessible information to disabled people about the things that will help them.  

 

TRAINING PEOPLE ABOUT THIS AGREEMENT  
All countries promise to do as much as they can afford to make sure disabled people have equal access 
to things like housing, education and health care.  All countries should involve disabled people in 
making new laws and policies.  
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Article 5: Being equal  

Countries agree that everyone is equal under the law and that discrimination against disabled people 
will not be allowed.  
 
Article 6: Women with disabilities being treated equally  

Countries agree that women and girls who are disabled are treated unfairly in lots of different ways.  
 
Article 7: Children with disabilities being treated equally  

Countries agree that disabled children have the same rights as other children and are treated equally 
with others.  
 
Article 8: Giving people information about disability  

Countries agree to do things to make everyone else aware that disabled people have the same rights 
as everyone else and to show them what disabled people can do.  
 
Article 9: Accessibility  

Countries should make sure disabled people have better access to things in all areas of life.  
 
Article 10: Right to life  

Everyone has the right to life including disabled people.  
 
Article 11: Emergencies  

Making sure that disabled people are properly protected when there are risky situations for everyone, 
for example when hurricanes happen.  
 
Article 12: Being treated equally by the law  

Disabled people are to be respected by the law like everyone else.  
 
Article 13: Getting justice 

Disabled people should have the same rights to go to court, take other people to court or take part in 
what happens in courts as anyone else.  
 
Article 14: Being free and safe 

Disabled people should be free and safe, the same as everyone else.  
 
Article 15: Not being tortured or treated cruelly  

Disabled people must not be treated cruelly or tortured.  
 
Article 16: Not being used or abused  

Countries must make laws and rules to make sure disabled people are protected in the home and 
outside from violence, being used or abused.  
 
Article 17: Treating disabled people as people first  

Disabled people’s minds and bodies are their own and must be respected the same as everyone else’s.  
 

Article 18: Moving around  

Disabled people have the right: To decide where they live and to move about the same as everyone 
else.  
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Article 19: Independent living and being a part of the community  

Countries should make sure disabled people have the same choices as everyone else about how they 
live and being part of their communities.  
 
Article 20: Getting about  

Countries should make sure disabled people can get about independently as much as possible.  
  
Article 21: Saying what you want and access to information  

Countries must make sure that disabled people have the right to find out and give information and to 
say what they want, the same as everyone else.  
 
Article 22:  Privacy  

Disabled people have the right to a private life and no one should interfere with or get in the way of 
that.  
 
Article 23: Respect for the home and the family  

Countries must make sure that disabled people have equal rights to marriage, a family and personal 
relationships.  
 

Article 24: Education  

Disabled people have a right to education.  
Countries will make sure disabled people have the opportunity to go to mainstream schools and can 
carry on learning throughout their lives. 
 
Article 25: Health  

Disabled people have the right to good health and access to health services including family planning.  
 
Article 26: Services to help you recover  

Countries will make sure disabled people can lead an independent and healthy a life as possible and 
will provide support in health, work, education and social services to help that happen.  
 
Article 27: Work  

Disabled people have a right to work, equal with others.  
 
Article 28: Standards of living  
Disabled people have an equal right to a good enough standard of living for them and their families. 
This includes food, clothing, housing and clean water.  
 
Article 29: Being involved in politics  

Disabled people have the right to take part in politics the same as everyone else.  
 
Article 30: Sport and leisure  

Disabled people have the right to take part in sports and leisure as much as anybody else. 
 
Article 31: Information  

Countries should collect the information they need to help make this agreement happen.  
 
Article 32: Countries working together  

Countries will work together as partners to make this agreement happen.  
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FREQUENTLY ASKED QUESTIONS: 
 

WHAT IS THE CONVENTION ON THE RIGHTS OF PERSONS WITH DISABILITIES?   
The Convention on the Rights of Persons with Disabilities (GA resolution A/RES/61/106) is an 
international human rights treaty adopted by the United Nations General Assembly on 13th December 
2006; it opened to signatures on 30th March 2007 and came into force on 3rd May 2008 following 
ratification by the 20th State Party.   
 
As of February 2011, the Convention had 98 State Parties and was the first Human Rights Treaty to be 
ratified by a regional integration organisation, the European Union.  It has 147 signatories. 
The Convention adopts a broad categorisation of persons with disabilities and reaffirms that all 
persons with all types of disabilities must enjoy all human rights and fundamental freedoms. It clarifies 
and qualifies how all categories of rights apply to persons with disabilities and identifies areas where 
adaptation have to be made for persons with disabilities to effectively exercise their rights and areas 
where their rights have been violated, and where protection of rights must be reinforced. 
 

WHAT IS THE COMMITTEE ON THE RIGHTS OF PERSONS WITH DISABILITIES (CRPD)? 
The Committee is a body of 18 independent experts which monitors implementation of the 
Convention on the Rights of Persons with Disabilities. The members of the Committee serve in their 
individual capacity, not as government representatives. They are elected from a list of persons 
nominated by the States at the Conference of the State Parties for a four-year term with a possibility 
of being re-elected once (cf. Article 34 of the Convention). 
 

HOW DOES THE CRPD WORK? 
All States parties have to submit regular reports to the Committee on how the rights enshrined in the 
Convention are being implemented. States must report initially within two years of ratifying the 
Convention and, thereafter, every four years. The Committee examines each report and makes 
suggestions and general recommendations on the report. It forwards these recommendations, in the 
form of concluding observations, to the State Party concerned. 
The Committee normally meets in Geneva and holds two sessions per year.                      
 

WHAT IS THE OPTIONAL PROTOCOL TO THE CONVENTION? 
The Optional Protocol is an additional treaty – recognises the jurisdiction of the Disability Committee 
to receive complaints from individuals or groups who claim to be a victim of a breach of the Disability 
Convention. 
 

INDIVIDUAL COMPLAINTS 
1. Individuals have the ability to complain about the violation of their rights in an international 

arena.  
2. Process, admissibility  
3. Complaint (or “communication”) is sent to the OHCHR (Petitions Unit) for initial assessment 
4. The Petition Unit provides a summary to the relevant Committee’s “Special Rapporteur” on New 

Communications 
5. Decision by Special Rapporteur whether to register the complaint 
6. State Party has 6 months to respond on admissibility and merits of the complaint 
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7. Committee may request further comments or information from the State Party or the author 
8. Admissibility and merits of the communication is considered by the Committee in closed session 
9. “View” issued by Committee (which often includes recommendations) 
10. State Party has 6 months to respond on admissibility and merits of the complaint 
11. Committee may request further comments or information from the State Party or the author 
12. Admissibility and merits of the communication is considered by the Committee in closed session 
13. “View” issued by Committee (which often includes recommendations) 
14. 99% of complaints are inadmissible. The majority are prepared without legal assistance 

 

ADMISSIBILITY 
1. State must be a party to the Convention and the Optional Protocol 
2. Must not be anonymous, e.g., must be an individual or a group 
3. Must be a violation of a right under the Convention 
4. Must not be under examination by another international procedure 
5. Domestic remedies must be exhausted 
6. Communications may be received in alternative formats 
7. (see Article 2 of the Optional Protocol and Rule 57) 

 

COMPLAINTS SHOULD BE COMPREHENSIVE 
1. Address all of the admissibility requirements 
2. Consider including a barrister’s advice on exhaustion of domestic remedies 
3. Provide details of all relevant facts and supporting documents 
4. Clearly identify the rights that are engaged and how they are said to be violated 
5. Legal analysis must be thorough, accurate and well-referenced 
6. Include information about the remedies that are sought 

 

 

C. CONVENTION ON THE RIGHTS OF THE CHILD (CRC) 
Adopted and opened for signature, ratification and accession by General Assembly. 
Resolution 44/25 of 20 November 1989 entries into force 2 September 1990. 
 
The Convention on the Rights of the Child is an international treaty that recognises the human rights 
of children, defined as persons up to the age of 18 years. The Convention establishes in international 
law that States Parties must ensure that all children—without discrimination in any form—benefit 
from special protection measures and assistance; have access to services such as education and health 
care; can develop their personalities, abilities and talents to the fullest potential; grow up in an 
environment of happiness, love and understanding; and are informed about and participate in, 
achieving their rights in an accessible and active manner. 
For a complete overview of the Convention on the Rights of the Child, click here or visit the website 
of UNICEF: https://www.unicef.org/child-rights-convention/convention-text  
 

 

D. CONVENTION ON THE ELIMINATION OF ALL FORMS OF DISCRIMINATION AGAINST 
WOMEN (CEDAW) 
The Convention on the Elimination of All Forms of Discrimination against Women (CEDAW), adopted 
in 1979 by the UN General Assembly, is often described as an international bill of rights for women. 
Consisting of a preamble and 30 articles, it defines what constitutes discrimination against women 
and sets up an agenda for national action to end such discrimination. For a complete overview of the 
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Convention on the Elimination of All Forms of Discrimination against Women (CEDAW), click here or 
visit the website of the Office of the High Commissioner for Human Rights:  
http://www.ohchr.org/EN/ProfessionalInterest/Pages/CEDAW.aspx   
 
 
E. INTERNATIONAL COVENANT ON CIVIL AND POLITICAL RIGHTS (ICCPR) 
Adopted and opened for signature, ratification and accession by General Assembly resolution 2200A 
(XXI) of 16 December 1966 entry into force 23 March 1976, in accordance with Article 49. The ICCPR is 
a key international human rights treaty, providing a range of protections for civil and political rights. 
The ICCPR, together with the Universal Declaration of Human Rights and the International Covenant 
on Economic Social and Cultural Rights, are considered the International Bill of Human Rights. The 
ICCPR obligates countries that have ratified the treaty to protect and preserve basic human rights, 
such as: the right to life and human dignity; equality before the law; freedom of speech, assembly, 
and association; religious freedom and privacy; freedom from torture, ill-treatment, and arbitrary 
detention; gender equality; the right to a fair trial, and; minority rights. The Covenant compels 
governments to take administrative, judicial, and legislative measures in order to protect the rights 
enshrined in the treaty and to provide an effective remedy. 
For a complete overview of the International Covenant on Civil and Political Rights, click here or visit 
the website of Office of the High Commissioner for Human Rights:  
http://www.ohchr.org/en/professionalinterest/pages/ccpr.aspx  
 
 
F. INTERNATIONAL COVENANT ON ECONOMIC, SOCIAL AND CULTURAL RIGHTS (ICESCR) 
Adopted and opened for signature, ratification and accession by General Assembly resolution 2200A 
(XXI) of 16 December 1966 entry into force 3 January 1976, in accordance with article 27. The ICESCR 
aims to ensure the protection of economic, social and cultural rights including: the right to self-
determination of all peoples (article 1); the right to non-discrimination based on race, colour, sex, 
language, religion, political or other opinion, national or social origin, property, birth or other status 
(article 2); the equal right of men and women to enjoy the rights in the ICESCR (article 3); the right to 
work (articles 6–7); the right to form and join trade unions (article 8); the right to social security (article 
9); protection and assistance to the family (article 10); the right to an adequate standard of living 
(article 11); the right to health (article 12); the right to education (articles 13–14); and the right to 
cultural freedoms (article 15). 
For a complete overview of the International Covenant on Economic, Social and Cultural Rights 
(ICESCR), click here or visit the website of the Office of the High Commissioner for Human Rights: 
http://www.ohchr.org/EN/ProfessionalInterest/Pages/CESCR.aspx  
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29. RIGHTS AND REALITIES 

 
ASSIGNMENT 

 
Participants form small groups in which they discuss: 
- Actual cases of human rights violations against persons with disabilities in relationship to the We 

Are Able programme. 
- Causes/reasons why women/girls with disabilities are more vulnerable to violation of human 

rights than men/boys with disabilities. 
- What is already being done in your country against these violations and who are the 

stakeholders? 
 

Afterwards the groups present their findings in a plenary session and commonalities are being 
written down. 
 
HUMAN RIGHTS PRINCIPLES 
- Respect for inherent dignity, individual autonomy including the freedom to make one’s own 

choices, and independence of persons 
- Non-discrimination  
- Full and effective participation and inclusion in society  
- Respect for difference and acceptance of persons with disabilities as part of human diversity 

and humanity  
- Equality of opportunity 
- Accessibility  
- Equality between men and women  
- Respect for the evolving capacities of children with disabilities and respect for the right of 

children with disabilities to preserve their identities. 
 
RIGHTS IS UNIVERSAL HUMAN DIGNITY 
- Inclusion (all, everyone, no one excluded)  
- Protection against any abuse of power!  
- Emancipation of the have-nots 
 
FUNDAMENTAL RIGHTS 
- Absolute  
- Protecting the haves 
 
RIGHTS: THE MEANING 
While the international venture for the realisation of Human Rights is political, human rights are 
inherently legal, i.e., meant to be enforced! 
 
The result? 

- Access  
- Claim entitlements  
- While rights manifest protection of interests by law, human rights are meant to legally protect 

fundamental human interests, namely those that refer to basic human dignity. Here a 
distinction may be made between freedoms and entitlements. Fundamental freedoms are 
assumed to be protected by civil and political rights whereas basic entitlements relate to 
protection of claims essential to sustain daily livelihoods. 
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UNCRPD 
- An international law construct without effective international remedies  
- A strong normative discourse combined with a weak implementation: “promotion and 

protection of human rights”  
- A weak conceptualisation: law without sanctions 
- Little attention to context  
- Rights: constraints 
 
TREATY-BASED 
An international law construct, yet highly political in practice; no international enforcement Vertical, 
Juridical, Development-oriented, International Politics. 
 
THE GLOBAL HUMAN RIGHTS DEFICIT  
- Impunity of state-related perpetrators of actual human rights abuse 
- Structurally failing protection of minorities 
- Structural non-implementation of the human rights of those living in situations of daily hardship 

and marginalization 
 
CONTEXTUAL ISSUES  
(1) Realities without Rights  
(2) Rights without Realities 
 
REALITIES OF RIGHTS 
Rights are great if you can take someone to court... 
- Sue the local shopkeeper whose tiny shop has been raised in order to get her shop not flooded 

every year. 
- Sue the local headmaster who feels that 80 children in class is enough and can’t cope with a deaf 

boy. 
- Sue government who said on TV that disabled people can register for a pension, but the nearest 

registration centre is 200 miles of where you live. 
- Sue the local community? You better don’t...since you may need them if the elephants threaten 

your village or when the price of meals goes up with 500%...! 
 
There seems to be a need for more contextual approaches.  
 
IMPLEMENTATION OF RIGHTS... 
Needed: innovative approaches following from human rights as a political struggle based on a shared 
faith in human dignity and universality 
 

RIGHTS-BASED PROTECTION OF HUMAN DIGNITY 
- Rights are interests protected by law 
- Rights signify abstract recognition of claims 
- Rights are action-oriented 
- Rights presume concrete (conclusive) interests in the form of actual freedoms and entitlements 

Rights without implementation and enforcement are like the sound 
of one hand clapping 
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As declared rights human rights presume struggles for actual freedoms and entitlements The 
international venture for the realisation of human rights is essentially a political struggle disguised as 
a legal endeavour. 
 
FOUR BASIC ELEMENTS OF HUMAN RIGHTS 
- the urge to include everyone in the struggle to find protection of basic human dignity against 

abuse of power 
- a rights-based approach to such protection 
- human rights as inalienable rights, transcending positive law 
- rights as an action-oriented drive towards realisation of fundamental freedoms and basic 

entitlements 
 
A HOPEFUL PERSPECTIVE 
Despite its flaws from the legality perspective, international human rights law has created a strong 
notion of global legitimacy. This is particularly significant as there exists no global government. Indeed, 
in our world today no use of power can be considered as being legitimate as long as it violates 
international human rights standards. The same applies to non-state actors. 
 
 
 
 
 
 
 
 
 
 
 
 
  

MORE THAN TRIPLE A! 

Affection: human rights are people-centered 
Analysis: not just jurisprudential but also contextual (political-economic)  
Assistance: linking with actual realities of people in need  
Agency: the capacity to make choices  
Advocacy: addressing those who are in power  
Alliances: also with anti-poverty and general Human Rights Organisations 
Action 
Accountability 
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30. THE USE OF VISUALS IN TRAINING 

 

INTRODUCTION 
Elicit what visual aids participants think will be useful in e.g., training or in advocacy 
 

AIM OF SESSION (EXPLAIN THE AIM) 
To show how visuals are a vital ingredient in the process of communication and to introduce a 
variety of simple visual materials which can all be used to help transfer new information or to 
promote discussion and decision making. 
 

COMMUNICATING MEANING 
 

 

LEARNING POINTS 
Understanding of words is based on our different experiences of reality. If you see or do something 
together you have a common reference point which facilitates the sharing of meaning 
 

COMMUNICATING THROUGH DIRECT EXPERIENCE 
Ask participants for examples of visuals they have witnessed/used e.g. 

- Educational visits 
- Demonstrations 
- Tools 
- Pictures 
- Film/video 

 

COMMUNICATING THROUGH VISUALS 
A visual aid can help the learner to better understand and remember and may help you in your 
training. We use visual aids to: 

1. Enhance learning (learning may become exciting/quicker, long lasting) 
2. Retain more when concepts are visually presented (impact and memory) 
3. Understand concepts (clarifies, emphasise, summarises, reviews) 
4. Present ideas better/more exactly (prepare to exact requirement) 
5. Entertain (fun, humour) 
6. Broaden experience (introduces a novel event) 
7. Save time (consolidates ideas. Differentiates, analysis) 
8. Overcome language barriers (adds visual explanation, helps to concentrate, participate) 
9. Use as a memory hook for the presenter and/or learner (prompting/key words or ideas) 

 
Two important issues: 

The body is stout, with arched back; the limbs are short and stout, armed with strong, blunt claws; the ears 
are long; the tail thick at the base and tapering gradually. The elongated head is set on a short, thick neck, 
and at the end of the snout is a disc in which the nostrils open. The moth is small and tubular, furnished 
with a very long, thin tongue. 
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1. Different kinds of learning: 
a. Presenting new information = a message for 
b. Reconsidering present knowledge – discussion with 

2. Visual perception: 
a. Public message posters which must stand up on their own, can easily be 

misunderstood and create problems (give examples) 
b. Discussion posters used in a group with a facilitator can more easily deal with 

perception difficulties 

ESSENTIAL KEYS FOR MAKING AND USING A GOOD VISUAL AID 
- Simple 
- Accurate 
- Realistic 
- Colourful 
- Manageable 
- Legible 

WHERE TO FIND VISUALS 
- Internet: Google, Pixabay.com 
- Books: copy or scan (check copyright for official training) 
- Make your own drawings or have someone make these drawings 
- Use photos (put a plastic wrap around or laminate if needed) 

HOW TO MAKE VISUALS ACCESSIBLE FOR ALL 
- If you use PowerPoint and participants have a computer, make sure to add text to your 

illustrations, describing those illustrations, through ‘alt text’.  
- Use tactile graphics e.g., pictures you can recognise or explore by touch: use structured 

materials such as cardboard, sticking a cotton thread over the outline of the illustration or 
use school glue and let it dry to create raised line drawings. Don’t make them too easy or 
complex (too crowded pictures). With aluminium foil on a rubber mat, you can also make 
raised line drawings.  

 

   
 
Source: https://www.behance.net/gallery/8459127/Tactile-Graphics-Illustrations-for-the-blind  
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LEARNING POINTS 
- Written or spoken words can lead to misunderstanding 
- If we see or do something together, we have a great chance of shared meaning 
- Two kinds of learning which are important for us: 

o ‘I have knowledge, which you need. I may transfer this effectively by show-and-tell’ 
o We all have some experience of the subject but need to think together and share 

perspectives so that all may gain. For this purpose, we use a discussion starter 
- It is not only what you say or show, but also what the viewers do 
- Visual perception varies in different cultures 
- We can select an appropriate ready-made picture/poster, draw a picture/poster as we 

discuss the subject; or encourage people to draw their own pictures/posters 
- The use of single pictures needs a skilled facilitator 
- Series of pictures 

o When joined together, a less practical user can transfer information by showing and 
telling 

o When they are separated the pictures can be used to encourage participation and 
discussion 
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31. CHOOSING OBJECTIVES ASSIGNMENT: OBJECTIVE TREE 

 
Introduction 

After deciding which problem to address with your advocacy activity, the focus shifts towards finding 
solutions. The objective tree will help you do this by the restatement of problems into desired 
results or solutions. The objective tree gives an overview of the range of objectives that could help 
to solve the (main) problems. In other words: an objective is a description of a positive situation to 
be achieved in the future. 
 
Required materials : outcomes of the problem tree assignment, flipchart, cards, coloured 

markers   
Estimated time  : 1 hour 

 

Facilitator notes : the objective tree assignment can only be done after the problem tree 
analysis  

 

STEPS: 
1. Review the problem tree that you developed in a previous assignment. 
2. Replace each negative statement with a positive one. See the example below in the figure. For 

example: the main problem: ‘inaccessible clinic’ becomes the main objective: ‘accessible clinic’. 
3. Think of objectives that can best help to solve the problem. When for example the clinic is built 

on an elevated place you may either choose to build ramps, or to build the clinic on flat ground. 
4. The objective tree shows you how to formulate objectives to address the causes (roots) of the 

main problem. Second of all, the objective tree shows the positive effects (branches) of 
addressing the main problem. 

 
Figure: example of changing a problem tree into an objective tree 
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ASSIGNMENT: DEVELOP SMART OBJECTIVES 
 
Introduction 

As with any other programme or project, advocacy activities require clear and specific goals. When 
goals are poorly articulated or vague, they can be interpreted differently, and people may never 
agree on whether they were met. Goals for an advocacy activity need to be SMART: Specific, 
Measurable, Achievable, Realistic and Time-bound. Goals should clearly state what will change, who 
will make that change, and by when. 
 
Required materials : paper and pencils 
Estimated time  : 1,5 hours   
 

STEPS: 
1. Select a case study. 
2. With this case study in mind ask yourself the following questions: 

a. What advocacy activity are we going to carry out?  
b. Why is it important to us? 
c. Who is going to be responsible for the activity?  
d. When do we want this activity completed?  
e. How are we going to carry out these activities?   
f. Formulate and write down your SMART objectives. 

 
Information – Example of a SMART objective 

SMART objective: to increase the number of disabled people participating in village committees in a 
particular area by 10% in two years.  
• It is specific because the increase will be 10%. 
• It is measurable because the number of people with disabilities on village committees can be 

easily counted. 
• It is achievable because a 10% increase means a change from the existing ten disabled persons 

to eleven disabled people. 
• It is relevant because it will increase the participation of disabled people, who are currently 

having other people making decisions for them. 
• It is time-bound because we aim to reach the goal in two years. 
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32. EXAMPLES ADVOCACY METHODS 

 
Be creative. There are many ways to advocate, and you may use your imagination when thinking about an 
advocacy activity. Always think about the urgency of the rights violation, the level on which the violation 
took place, and the budget available for the activity. 
 

1. ATTEND A LOBBY DAY. 
NGOs often attend lobby days to advocate for a certain issue. On this day there is the opportunity to meet 
politicians and public servants and to ask for their support in your (advocacy) activities. A lobby day thus gives 
an ideal opportunity for you to bring attention to a certain human rights violation. Try to find out when lobby 
days are organised, by whom, and who is invited. When you know who else will attend this day, you can 
prepare your communication strategy for advocacy. 
! Characteristics: non-urgent | regional/national level | small budget 

 

2. CONFRONT THE PERPETRATOR. 
When you know someone who recently violated the rights of a person with a disability, it is very powerful to 
confront this perpetrator of rights. When you for example know that a community member has a raped a blind 
girl, or if a headmaster has beaten up a disabled child, you could confront them with their deed. You need to 
think carefully about the way to approach the perpetrator, the objective, the risks, and who is most capable of 
confronting the perpetrator. Also make sure you have your facts straight. 
! Characteristics: urgent | local level | small budget 
! Further reading: http://www.forbes.com/sites/kathycaprino/2013/11/04/5-critical-steps-to-fearless-

confrontation/  
 

3. DEVELOP A MODEL PROJECT. 
If you would like to show the effectiveness of a certain strategy or methodology you could choose to develop a 
model project. From the start of this project you measure your input, outputs and impact. This information 
from your model project can be used to convince politicians of development organisations to adopt your 
proposed strategy or methodology  
! Characteristics: non-urgent | local/regional/national level | large budget 

 

4. DRAMA/PUPPETRY. 
Drama or puppetry is a very powerful, interactive and fun way to teach children and adults about any kind of 
topic. Puppetry has often been used to teach children and adults about health and disabilities and has helped 
to reduce negative attitudes and stigma towards people with disabilities. Street theatre is effective because it 
draws a crowd; it often makes statements in a humorous way that people can easily understand, and appeals 
both to people's mistrust of authority and their sense of fun. 
! Characteristics: non-urgent | long term | local level | large budget 
! Further reading: http://www.pacer.org/puppets/count.asp and https://kiptkenya.org/ 

 

5. INFORM THE POLICE. 
If you or somebody you know has been the victim of a crime or rights violation, you should report this to the 
policy. Your information could be used to prevent other crimes and to register the number of similar cases. In 
case of emergency, the police could come and rescue you.  
! Characteristics: urgent | local level | small budget 
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6. INVOLVE AN INFLUENTIAL PERSON. 
An influential person can be someone with high power or a well-known person. Involving an influential person 
can have at least two benefits. By convincing this person about the relevance of your advocacy activity, he or 
she might be able to convince many others as well. Influential people can be all sorts of people; e.g. the 
headmaster of the school, a chief, a priest, a politician, a celebrity, etc. Think carefully about the public image 
the influential person has, before asking him or her to support your cause. 
! Characteristics: non-urgent | long term | local/regional/national level | small budget 

 

7. LAW-SUIT. 
If you or somebody you know have been the victim of a civil rights violation, you most likely have the option of 
filling a lawsuit against the person who is responsible for the rights violation. Before you fill a lawsuit for a civil 
rights violation – you must see whether you have to file a government claim first and where to file (federal or 
state court), and what to expect in a lawsuit.   
! Characteristics: non-urgent | local/regional/national level | large budget 
! Further reading: http://civilrights.findlaw.com/enforcing-your-civil-rights/lawsuits-for-civil-rights-

violations-and-discrimination.html  
 

8. ORGANISE OR PARTICIPATE IN A MASS RALLY OR AWARENESS CAMPAIGN. 
Campaigning increases confidence and independence of people with disabilities and represents them as active 
community members. Campaigns are often used to create public awareness: knowledge of the lives of people 
with disabilities and of disability issues; correction of inaccurate ideas about people with disabilities, and 
creation of positive publicity for your organisation.  
Setting out your goal is essential, because it will often dictate what form the demonstration should take, at 
whom it should be directed, and other crucial elements. A successful demonstration depends upon clarity of 
purpose, getting people there, getting the message to those who need to hear it, and leaving a sense of 
success and support for the issue with your target audience, your constituents, the public, and the media.  
Awareness campaigns work particularly well when they have a time focus; a week or a day. It is useful, if 
possible, to repeat an event on an annual basis. The United Nations General Assembly for example, has 
declared December the 3rd the International Day for Disabled People. Rather than letting this event be 
dominated by fund-raising activities using stereotyped images of people with disabilities to encourage pity and 
fear, we must ensure that we place the emphasis firmly on full human rights and not on charity. 
! Characteristics: non-urgent | long term | regional/national level | large budget 
! Further reading: http://ctb.ku.edu/en/table-of-contents/advocacy/direct-action/public-

demonstrations/main  
 

9. OFFER THE VICTIM SUPPORT. 
You may know someone who has been a victim of rights violation. First of all you should consider how you 
could support the victim. This might be emotional support or if necessary, support to protect the victim from 
more violation. Don’t just offer support of which you think is best. Ask the victim what support he or she needs 
most.  
! Characteristics: urgent | local level | small budget 

 

10. PROTEST BY CAMPAIGN POST CARD. 
Campaigning through postcards is an inexpensive message to get your message through. You can use 
postcards to create awareness within a community about a certain issue and at the same time you can 
motivate people to take action by sending the postcard to a person or organisation to which you would like to 
advocate. Action Aid carried out a successful protest by asking people to pay South African apple-pickers an 
extra 5 cents per kilo of fruit by attaching 5 cents to a post card and sending it to the supermarket.  
! Characteristics: urgent | regional/national level | small budget 
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11. RESEARCH. 
An in-depth study of a certain issue produces relevant resources that reflect the real story of a rights violation. 
Presenting facts and figures, the products of your research, is often a convincing way of showing the urgency 
of your message. Try to understand all aspects of an issue and capture all opinions and points of view. In this 
way your story becomes more sincere, real and therefore powerful. 
! Characteristics: non-urgent | regional/national level | large budget 

 

12. WRITE A PETITION. 
Petitions can help your organisation achieve a number of important goals: 
a. Engage new supporters and promote your organisation and your cause.  
b. Generate press by providing an interesting angle and primary source for journalists. 
c. Apply significant pressure on decision makers. 
After there are enough signatories, the results may be delivered to the subject of the petition. An online 
petition may also deliver an email to the target of the petition each time the petition is signed. 
! Characteristics: (non-)urgent | regional/national level | small budget  

 

13. ORGANISE A SIT-IN. 
Demonstrators of a sit-in occupy a space in a government office, a street, a particular building, a park, or any 
other public space, and sit down. Sometimes, a sit-in is accompanied by speeches or other activities; 
sometimes it is silent. It may involve trespassing, and thus be illegal, it may simply be a statement of people's 
right to be in a particular place, or it may be meant as a moral statement. 
! Characteristics: (non-)urgent | regional/national level | small budget 

 

14. SPEAK OUT DURING AN EVENT. 
Sometimes, advocating can be easy as there are always many public events. Think about a wedding, a town 
meeting, or an awareness event organised by someone else. These may be opportunities for you to advocate 
for a human rights violation. Think carefully about whether it is appropriate to use the event to advocate (a 
funeral might not be the best event), and whether the event does not contradict your message (an anti-gay 
event is often not much in favour of general human rights). Make sure your message is clear and attractive. 
! Characteristics: (non-)urgent | local/regional/national level | small budget 

 

15. USE LOCAL OR NATIONAL MEDIA. 
By regularly conveying information to important audiences, from the general public to government and 
international decision makers, the media plays a large role in shaping public debate and opinion. The media 
are among your most important allies, and it is important to establish good relationships with journalists. 
Some ways in which the media can be important to your advocacy strategy are to: 

a. Create an environment of political pressure. 
b. Convey general information, serving as a public education tool. 
c. Counter popular misconceptions. 
d. Comment on an issue, providing an alternative viewpoint. 

! Characteristics: (non-)urgent | local/regional/national level | small budget 
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33. ROLEPLAY – EXCLUSION OF PEOPLE WITH DISABILITIES IN WORK 

 
This role lay was developed for the training in Ethiopia 

 
A CBR project located in Addis Ababa has identified a group of people with disabilities; some due to 
leprosy who live in makeshift houses on the outskirts of the city. This group of people are extremely 
poor and cannot afford to pay school fees for their children or meet other essential needs of their 
families. Assessments done by the CBR team in close collaboration with a job placement office indicate 
that most of these people themselves have not been to school as well. However, many of them have 
skills in agriculture and in the past when they still lived in their villages were either working as a day 
labourer or possessed own land. As stated, some of them got leprosy and their situation changed a lot 
as they had to move to Addis to get the right treatment at the ALERT hospital. When now seeking 
work, they continuously face negative attitudes of potential employers. Some of these disabled people 
are getting increasingly frustrated. Others consider going back to the rural areas as they expect that 
life will be less demanding in the villages. Some have become involved in criminal activities.  
 
Demonstrate how you could facilitate employment for this group of persons into the community.  
 
There are 2 meetings that will take place; each will not last longer than 15-20 minutes. 
 

1. BUSINESSMAN 1 
 

1st Round: You are a bossy man and people respect you because you are wealthy and have lots of 
contacts with national politicians. 

• You know the law and you handle very much in line with government policy on one hand, but 
you look especially for own benefits so sometimes you please others to take personal 
advantage of it.  

• Strongly object to any attempt to include this group in your business during your first meeting 
with the CBR team. 

• Thoroughly examine/interrogate the CBR team during their visit to request you to accept 
people with disability in your funeral business: making coffins.  
 

2nd Round: Give at last – after lots of pressure - your approval and address your subjects to accept to 
employ 2 people with disabilities who have carpentry skills and are highly motivated. 
 

2. BUSINESSMAN 2 
 
1st Round: Strongly oppose all appeals from the CBR team to allow any person with a disability to come 
into your life during the first meeting. You are just afraid of leprosy as you think that it is infectious, 
and you are scared about those ‘lepers’ since some of them look ugly. By the way all people with 
disabilities you know are beggars too and for that you despise them since mankind should just work 
and earn themselves an income instead of being a parasite to society. 

 
2nd Round: Finally accept to co-operate with the CBR project and get involved with its activities to 
involve some people with disabilities in your food processing industry but of course no lepers! 
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3. GOVERNMENT REPRESENTATIVE (DIRECTOR OF MINISTRY OF LABOUR) 
 
2nd Round: 

• You are a person who is not so strong in conveying messages.  
• Explain the position of government regarding equal opportunities of people with disabilities; 

explain current legislation about discrimination. Plead for co-operation of the business 
community with the activities of the CBR project. 

 

4. JOB PLACEMENT OFFICER 
 
2nd Round: Meet the business community with the local CBR team and educate them about the need 
to accept this group of people  

• Enlighten members of the community about the need to respect and create equal 
opportunities within the community for this group of people. 

• State that you will be helping in making proper assessments of the competencies of people 
with disabilities; assist in making necessary adaptations at the workplace and this is all done 
without any costs.  
 

5.  CBR FIELD STAFF 
 
1st and 2nd Round: Educate members of the business community on relevant issues in leprosy and 
disability you feel they need to know to influence their attitude and behaviour.  
 

NB: Think yourself also about creative and effective methods to persuade people to change their 
attitude/behaviour and accept people with leprosy and disability in their businesses. 
 

6. CHAIRMAN OF THE LOCAL ENAPAL THE ORGANISATION OF PERSONS WITH LEPROSY 
 

2nd Round: You haven’t been invited for the first round of discussions, but you are allowed to attend 
the second meeting. Although you are chairman of ENAPAL you still feel a bit insecure. Yet you want 
to make it very clear that you have similar rights and that you want your community to have similar 
opportunities. You want to give your children an equal chance to attend school and you don’t want 
special treatment since you are no special people and also having no special needs except that you 
want to be respected, get work and earn a decent income rather than being a beggar. 
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DATA METHOD FOR REFLECTION  
 
It is suggested to follow the DATA approach/method and give everyone a chance to speak up. As a 
facilitator you make notes of the remarkable features/experiences. At the end of the DATA round, you 
try to draw common lessons. In order to do so you can ask for instance the following general questions:  

1) What are some of the most important problems people with leprosy face in their daily life in 
the village/district where you are working? 

2) What needs to be changed in society in order to offer people with leprosy equal opportunities 
to participate in all spheres of life? 

 

THE DATA METHOD FOR REFLECTION AND ACTION 
D = description 

Describe the pronounced feature of the experience. For example, it was exhausting, absorbing, 
exciting… It led to new insights. It was emotionally moving. It was offensive. When the students 
describe their reactions, ask for feedback from the invited person with leprosy. 
 

A = Analyse 

What actually happened during the roleplay? (What, when, where, who, to whom, how?) What did it 
mean? What are some of the implications? What did it say about yourself? Did it give new insights? 
 

T = Transition 

Have you been in a real-life situation, which reminds you of any part of this experience? Do you look 
differently at those experiences with the new insights? 
 
A = Apply 

Describe anything about the experience that might help you to do your work different! 
 
 

ALTERNATIVELY USE THE FOLLOWING (SAMPLE) GUIDING QUESTIONS FOR REFLECTION 
1) What was it like listening to the conversation? 
2) What was it like waiting for an opening to facilitate integration or even better inclusion? 
3) How did you know when was a good time to start talking about discrimination? 
4) What did you do to jump into the conversation? 
5) What was it like sharing your testimony, your stories of discrimination and stigma? 
6) What did you learn from your participation in the role-play? 
7) We can all be a little nervous here with everyone watching our role-play, but did the 

meeting seem to fit normally and naturally into the conversation? 
8) What can we all do to be more effective bringing evidence into a conversation? 
9) What did you learn from the role-play about how you can be a more effective advocate for 

inclusion? 
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34. ROLEPLAY – PERSUADING MUUNGANO COOPERATIVE 

 
 
This roleplay was developed for the training in DRC: persuading Muungano cooperative to ensure 

that people with disabilities including people affected by leprosy can become member of the 

cooperative. 
 
The situation 

The situation takes place in the municipality Kiniezire in South Kivu. Within this municipality one 
finds the Muungano cooperative. Gender justice is a principal focus of the members, as is integrating 
farmers from different ethnic groups into the operation. The members of the cooperative are coffee 
producers. The Muungano cooperative is located over three hours south of Goma, on a poor dirt 
road on the Western shore of Lake Kivu. The closest town is Minova, which is a ramshackle and 
bustling hamlet, trafficking largely in fish, and “road taxes.” Muungano coop is comprised of around 
4,400 smallholder farmers, nearly half of them women. 
 
Recently the local Organisation of People with Disabilities (OPD) decided that something serious 
needed to be done about the almost complete lack of opportunities for both men and women to 
find work in the agricultural sector.  
 
A meeting with the management team of the Muungano cooperative has been organised and the 
OPD has been invited to give a presentation about themselves and their ideas.  
 
Roles 

- The Organisation of People with Disabilities (OPD) has been very smart and decided to hire 
a human rights lawyer. A highly respected lawyer who has been successful in various other 
advocacy efforts related to discrimination of minorities. The OPD sat together with the 
lawyer and decided to prepare themselves as good as possible. They took a copy of the 
CRPD with them (ratified by DRC); they know that the Muungano cooperative will argue that 
they already have affirmative action programmes for ethnic minorities as well as women.  As 
the team of the OPD and the lawyer, you will need to argue on basis of facts (and a good 
presentation) that there is no option but to also accept smallholders who are disabled as 
members of the cooperative.  

- The Muungano cooperative is confident they do not need to change their policy. They can 
show an excellent track record, many global prizes and recognition as they sell the best 
coffee one can drink. But allowing people with disabilities in their midst is not realistic. How 
can they compete with others? Do they have the necessary skills; are they producing good 
quality coffee; and people with leprosy is out. No way that we accept them as member! 
 

In a second round of discussions the leprosy mission (TLM) was invited too as well as the local women 
association. 
 

- TLM decided to bring someone with them who previously was diagnosed with leprosy. It 
was decided that she wouldn't tell in the beginning that she was diagnosed with leprosy. She 
is an inspiring young person, well-educated and well- articulated. Only when the Muungano 
cooperative will ask her what disability she is having she informs them that she was 
diagnosed with leprosy, and she can show some visible signs of it. The TLM representative is 
working for 15 years with them. He is very much in control and is pleased with the decision 
not to say so much in the beginning but of course when needed involves himself in the 
discussion.  
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- The lawyer is asking TLM if they ever sued an organisation or company for firing someone 
with leprosy (he knows that they didn’t, but he is playing the game well and wants to put a bit 
pressure on the board members of the Muungano cooperative. 
 

- The Muungano cooperative board is feeling the pressure which is put on them but still don't 
want to give in as they are still not convinced that people with disabilities can compete with 
others. What about those who are deaf. How to communicate with them? What about those 
in wheelchairs and other physically disabled people. Can they truly work in the fields? Is it 
correct to let them work and should we not take good care for them…? 
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35. PLANNING ADVOCACY ACTIVITIES 

 
PLAN YOUR ADVOCACY ACTIVITY FORM 
 

Goal of your advocacy activity: 

 

Support versus 

opposition towards 

your activity 

Activities (advocacy 

methods) 

Action steps (be 

specific) 

Resources needed 

Allies: 

 

 

 
 

 

 

 

 

 

 

Opponents: 

  Personnel: 

 

 

 
 

 

 

 

Budget: 

 

 

 

 

 

 

 

Other: 
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36. INCLUSION THERMOMETER  

 

 
 
 

QUESTIONS 

 
1. Do the vision and mission of your organisation contribute to inclusion of people with 

disabilities in accessing basic resources resulting in food security? Put a mark where you 
are at, to your opinion, and describe why. 
 

 
                   Weak                    Strong 
 
 
 
2. Is your organisation able to identify and respond adequately to the needs of people with 

disabilities? 
 
 
 
3. Is your organisation effective in networking and collaboration? 
 
 
 
 
4. Is your organisation effective in raising awareness about violation of rights such as food insecurity 

for vulnerable people? 
 
 
 
 
5. Is your organisation effective in mobilising the community to become more disability-friendly?  
 
 
 
 
6. Is your organisation effective in Lobby and Advocacy? 
 
 
 
 
7. Is your organisation having competent and committed staff who feel that they own the program?     
 
 
 
 

Inclusion 
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ACTION 

 

Select the 3 items that require most attention: 

1.  
 
 

2.  
 
 

3.  
 
 

 

Formulate 3 objectives that your organisation will work on in the year to come: 

1.  
 
 

2.  
 
 

3.  

 

         
 

Indicate how your organisation will be working on it: 

1. 
 
 
2. 
 
 
3. 
 

 



37. POSSIBLE ANSWER - RELATED TO HANDOUT 19 
 
  

New buses are needed 

Passengers are not satisfied with service 

Busses don’t drive in time 

Passengers too late at work 

Frequent accidents 

Road poorly constructed 

Dangerous curves Frequent breakdown of buses 

Buses are too old 

Many potholes 

Poor maintenance of buses 

Disabilities 

Injuries 

Reckless driving 

Drivers drunk at work 

Children too late at school 

Drivers little experience 

Effects 

Main problem 

Causes 

Not a problem but a solution 



38. PRIORITIES AS PERCEIVED BY THE COMMUNITY - RELATED TO HANDOUT 24  

  

Ranked priorities by the people living in Mathare Valley 
Rating Problem 

5 Land 
7 Clean Water 
2 Shelter 
4 Clothing 
3 School fees for children 
1 Food 
6 Money to expand their business 
10 Educational facilities 
9 Better standard of housing 
8 Sanitation 

 
Explanation: 
It is important to differentiate between perceived and felt needs. What people perceive as 
essential may not correspond to the felt needs of people in a certain community, region or 
other. So, when starting a project or program, the first step should always be to identify what 
the felt needs are, by directly interviewing the people you are designing the project/program 
for. 
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39. POSSIBLE ANSWERS - RELATED TO HANDOUT 25 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Adults with Spinal Cord Injury 
Family members 
Organisations of People with Disabilities 
Own organisation 

 

Community-Based Organisations Bank director and personnel 

POWER/INTEREST GRID 

High 
interest 

Low 
interest 

Low 
influence 

High 
influence 



 


